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Section I Program of Study
IUP Spanish Education K-12
Beginning Fall 2015

Bachelor of Science in Education — K-12 Spanish Education

The following additional requirements for K-12 Spanish Education in the Admission to Teacher
Education and Certification Process are required. Please see the remainder of the requirements
for all B.S. Education majors in the “3-Step Process for Teacher Education” in the College of
Education and Educational Technology section of this catalog.

Mid-Program Review:
During the semester in which students complete EDUC 242 with a "C" or better, they must meet
the following departmental requirements:

1.

4.

Complete a departmental/advisory writing proficiency test in Spanish. Students will receive
written feedback on their writing performance including areas for improvement that may be
necessary to reach the exit requirement of Advanced-Low in writing.

Demonstrate Intermediate-Mid or higher level of oral proficiency in Spanish in a
departmental/advisory individual Oral Proficiency Interview (ACTFL).

Satisfactorily complete an interview in English with the Spanish Education Coordinator, a
second faculty member from the Spanish section of the Department of Foreign Languages,
and one cooperating teacher in order to assess their ability to interact with others on a
professional level.

Have a minimum GPA in Spanish coursework of 3.0.

Admission to Student Teaching:

1.

w

Demonstrate Advanced-Low or higher level of oral proficiency in Spanish in an individual
Oral Proficiency Interview (ACTFL)—to be completed instead of the PRAXIS 11 Spanish:
Content Knowledge Exam.

Demonstrate Advanced-Low or higher level of written proficiency in Spanish in an
individual Writing Proficiency Test (ACTFL) —to be completed instead of the PRAXIS 11
Spanish: Content Knowledge Exam.

Have a minimum GPA in Spanish coursework of 3.0.

Earn a grade of C or higher in SPAN 330 and 453.





Bachelor of Science in Education—Spanish Education K-12 (*)

Liberal Studies: As outlined in Liberal Studies section with the following specifications: 49-50

Mathematics: 3cr, MATH 101 or higher

Social Science: ANTH 110, PSYC 101 |

Liberal Studies Electives: 9cr, MATH course (1), no courses with SPAN prefix

College: 31
Preprofessional Education Sequence:

COMM 103 | Digital Instructional Technology 3cr

EDSP 102 Educational Psychology 3cr

Professional Education Sequence:

EDEX 301 | Education of Students with Disabilities in Inclusive Secondary Settings 2cr

EDEX 323 | Instruction of English Language Learners with Special Needs 2cr

EDSP 477 | Assessment of Student Learning: Design and Interpretation of Educational | 3cr

Measures

EDUC 242 | Pre-Student Teaching Clinical Experience | lcr

EDUC 342 | Pre-Student Teaching Clinical Experience 11 lcr

EDUC 441 | Student Teaching 12cr

EDUC 442 | School Law lcr

EDUC 453 | Teaching of Foreign Languages in the Secondary School 3cr

Major: 40

Study Abroad (2)

Required Courses:

SPAN 201 | Intermediate Spanish or equivalent 4cr
SPAN 220 | Intermediate Spanish Conversation 3cr
SPAN 230 | Intermediate Spanish Composition and Grammar 3cr
SPAN 260 | Introduction to Hispanic Literature 3cr
SPAN 330 | Advanced Spanish Composition and Grammar 3cr
SPAN 340 | Hispanic Civilization through the 19" Century 3cr
SPAN 20""-Century Spanish Civilization and Culture/20"-Century Spanish- 3cr
342/344 American Civilization and Culture

SPAN 350 | Advanced Spanish Conversation 3cr
SPAN 390 | Teaching of Elementary Content through the Spanish Language 3cr
SPAN 450 | Conversation Forum 3cr
SPAN 453 | Spanish Phonetics and Phonemics 3cr
Controlled Electives:

Any other 3cr from SPAN 300 or above 3cr
SPAN 362, 364, or a 400-level literature course 3cr
Free Electives: 0

Total Degree Requirements 120-

121

(*) See requirements leading to teacher certification, titled “3-Step Process for Teacher Education,” in the
College of Education and Educational Technology section of this catalog. Students should refer to the
Department of Foreign Languages/Spanish website and the Spanish Education K-12 Student






Handbook for departmental guidelines and detailed explanations of program requirements, including
the procedure for taking the OPI and WPT.

(1) Students who do not wish to select a MATH course under the Liberal Studies electives must still take
a second MATH course (101 or higher) to fulfill the state requirements.

(2) Students must successfully complete a program of language study in a Spanish-speaking country.
This program must, as a minimum, last four weeks and carry 3 or more cr extending beyond the
intermediate level. Students may fulfill this requirement by participating in any of the programs
primarily administrated by faculty of [UP’s Department of Foreign Languages. Students wishing to
fulfill this requirement through any other study abroad program must obtain prior approval from the
department. Requests for exemptions to this requirement must be initiated by the student in writing
and submitted to the department chair.





Spanish Education Program of Study


WHAT COURSES DO I NEED TO TAKE?
B.S. SPANISH EDUCATION K-12 - EFFECTTVE FALL 2015

DEPARTMENT OF FOREIGN LANGUAGES

B.S. in Spanish Education K-12 — Effective Fall 2015
Liberal Studies Checklist
Skills
ENGL 101 English Composition |
_ ENGL 202 English Composition Il (sophomore standing)
____MATH (MATH 101 or higher)
Humanities
__HIST 196, 197, or 198
__ PHIL/RLST
_ ENGL 121 or FNLG 121 Humanities Literature
Fine Arts
____ARHI 101/DANC 102/MUHI 101 or 102/THTR101
Dimensions of Wellness or Military Science
____ HPED/FDNT/ECON/FCSE/FIN/NURS 143
OR
___MLSC 101 Military Science
__MLSC 102 Military Science
Social Science (each course must be in a different social science)
____PSYC 101 General Psychology
____ANTH 110 Contemporary Anthropology

SSCI

Natural Science (Choose Option I or Option I1)
Option |
__ Lab. Science |
____Lab. Science Il
Option Il
__ Lab. Science
_ Non-lab Science
Liberal Studies Electives (no SPAN course)
(Be sure all courses for this category are on the approved catalogue list)
___ LS Elective MATH*
LS Elective
LS Elective

*Students who prefer not to take a MATH LS Elective must still take a second math course (101 or

higher).
REMEMBER:
At least one LS elective course must be numbered 200 or higher.
No SPAN course can count as LS elective.
No course prefix may be used more than once, except for intermediate level
FRNC, GRMN, and ITAL, which may be used twice.

Total Liberal Studies credits (minimum of 49 required)
Other LS Requirements (to be fulfilled by courses anywhere in total academic program)
Global and Multicultural Awareness (any course on the GMA list in the Catalog)

Writing intensive-Major (SPAN 230)
Writing Intensive-Non-Major course
Semester and instructor of non-major WI course

Grade

3cr__
3cr__
3cr__

3cr___
3cr___
3cr___
3cr__

3cr__

2¢cr___
2¢cr___

3cr___
3cr___
3cr__

der_
der_
der_

3cr__

3cr__
3cr__
3cr__

49-50





SPANISH MAJOR REQUIREMENTS (40 CREDITS! of SPAN courses)

SPANISH COURSES Grade
SPAN 201 Intermediate Spanish, or equivalent? der
SPAN 220 Intermediate Spanish Conversation (or participation in Costa Rica prog.) 3cr_
SPAN 230 Intermediate Spanish Composition and Grammar (W) 3cr_
SPAN 260 Introduction to Hispanic Literature 3cr_
SPAN 330 Advanced Spanish Composition and Grammar 3cr_
SPAN 390 Teaching Elem. Content Through Spanish Language (Fall only, sophomore yr.) 3cr___
SPAN 340 Hispanic Civilization Through the 19" Century (Fall only) or 3cr___

SPAN 383 Geography and History of Spain. Course taken
Students must complete one of the following courses. (3 credits)
SPAN 342 20" Century Spanish Civ and Culture, or SPAN 382 Contemporary Spain, or SPAN 3cr
344 20" Century Spanish-American Civ and Culture (GMA)
Course taken
SPAN 350 Advanced Spanish Conversation (formerly SPAN 321) or SPAN 389 Theory & 3cr___
Practice of Spanish Language

SPAN 453 Phonetics & Phonemics (Fall only) 3cr__
SPAN 450 Conversation Forum 3cr___
SPAN Any other 3-cr course from SPAN 300 or above 3cr__
SPAN SPAN 362 Survey of Peninsular Literature, or SPAN 364 Survey of Spanish ~ 3cr___

American Literature (GMA), or a 400-level Literature course (SPAN 410-431)
PRE-PROFESSIONAL EDUCATION SEQUENCE 6 CRS (min. grade of “C”)

COMM 103 Digital Instructional Technology 3cr_
EDSP 102 Educational Psychology 3cr__
PROFESSIONAL EDUCATION SEQUENCE? 25 CRS. (min. grade of “C”)
EDUC 242 Pre-Student Teaching I (Sophomore or Junior year) ler_
EDUC 342 Pre-Student Teaching Il (Junior year) ler_
EDEX 323 Instruction of English Language Learners With Special Needs 2cr__
EDSP 477 Assessment of Student Learning 3cr__
EDUC 453 Teaching of Foreign Languages in the Secondary School (Fall only, Sr. yr.) 3cr__
EDUC 442 School Law ler_
EDEX 301 Education of Students With Disabilities in Inclusive Secondary Settings 2¢cr_
EDUC 441 Student Teaching 12cr__
Total Credits From Spanish & Education Major 71
__ Verified number of credits from free electives 0
__ Verified number of credits from Liberal Studies requirements 49-50
___ Verified minimum number of credits to graduate 120-121

__ Verified pre-approved and structured study abroad in Spanish-speaking country

(minimum: 4 weeks, 3 credits)
__ Verified that 45 credits are from IUP courses (usually includes last 30 crs.)
__ Verified that at least 34 credits in major are from IUP courses
___Ifthe student is in Spanish Honors Program, verified that student has met Honors

requirements.
LA student who is exempted from SPAN 201 needs only 36 credits to complete the major. A student who is
exempted from any higher level course must substitute some other courses in consultation with his or her advisor in
order to make up the credits from the exempted courses.
2 Step 1 is required for these courses.
Students who participate in the Pennsylvania-Valladolid Program or the Summer Study Abroad Program in Costa
Rica may substitute those credits for some of the courses listed above except for SPAN 230, SPAN 330, SPAN 390,
SPAN 453, and literature courses. Consult with your advisor or with the Department Chairperson for details.

6-28-15





ADDENDUM TO THE CHECKLISTS for the B.A. in Spanish and the B.S. in Spanish Education
K-12

Prerequisites (check carefully):

SPAN 201 or equivalent for SPAN 220/222/223 and SPAN 290

SPAN 220 (222/223) for SPAN 230 OR 220/ 222/223 and 230 may be taken concurrently
SPAN 230 for SPAN 260, 330, 350, 340, 342, 344, 354, 400, 402, 403, 453

SPAN 230 and SPAN 350 for SPAN 402

SPAN 260 for SPAN 362, 364, 382-389 (Valladolid), 410-431

SPAN 350 for SPAN 450

Study at other institutions and abroad

Students may study at other institutions (U.S. and abroad) during their years at IUP. In many cases,
courses from other institutions can substitute for [UP courses. It is the student’s responsibility to consult
with his/her advisor in a timely manner in order to review the applicability of the proposed program of
studies. The student must then complete a pre-approval form in consultation with the Transfer Credit
Office. Final approval is contingent not only upon Transfer Credit Office acceptance but also compliance
with IUP Spanish Department program policies.

The following courses or credits taken abroad can substitute accordingly:

Pennsylvania-Valladolid IUP Courses Substitute for

SPAN 382 Contemporary Spain SPAN 342 20" Century Spanish Civilization and
SPAN 383 Geography/History of Spain ggmeuo Hispanic Civilization Through the 19™
SPAN 385 Survey of Spanish Literature glgg‘tllilré& Survey of Peninsular Literature (except

for B.S. Spanish Education majors)

SPAN 389 Theory and Practice of the Spanish SPAN 350 Advanced Conversation
Language

SPAN 384 History of Spanish Art For B.S. Spanish Ed.: any other 3-credit course
from SPAN 300 or above (except for literature
courses)

For Spanish B.A.: controlled elective (Spanish 342
or above)

SPAN 482 Independent Study For B.S. Spanish Ed.: any other 3-credit course
from SPAN 300 or above (except for literature
courses)

For Spanish B.A.: controlled elective SPAN 342 or
above, but not SPAN 410-431.

Costa Rica Program Substitutes for

4 Transfer Credits (3 credits to substitute for a For SPAN 220 Intermediate Grammar and
required course, and one credit toward Conversation, OR SPAN 350 Advanced Grammar,
graduation) but ONLY if student has already taken SPAN 220
AND SPAN 230

6/28/15: This version of the addendum supersedes all previous versions.






FRESHMAN YEAR:

___ SPAN 201! (4)
___ MATH (3)
___COMM 103 (3)
__ FineArts (3)
__ HIST 196,197,198 (3)
(16)
SOPHOMORE YEAR:
__ Lab.Sci. (@))
_ ENGL 121 (3)
__ SPAN 230 (W) (3)
___ SPAN 390 (3) (fall only)
__ HPED 143 (3)
(16)
JUNIOR YEAR:
___ANTH 110 (3)
_ LSElec. 3)
__ EDEX 323® (2)
_ SPAN 330 (3)
_ SPAN 340 (3) (fall only)
(14)
SENIOR YEAR:
_ SPANLit._ (3
_ SPAN 453 (3) (fall only)
___LSElec. W) 3)
____ EDUC 4533(3) (fall only before student teaching)
_ SPAN 450
___EDUC 342%(1)

6/2015

SPANISH EDUCATION K-12
RECOMMENDED SEQUENCE OF COURSES 2-STEP PROCESS

*Note: Students who prefer to take fewer than 16 or 17 credits per semester might want to take a
few courses in one or two summers.

(3) (fall only, recommended)

(16)

___ENGL 101
___EDSP 102
— MATH 2172
~ SPAN 220
—__PSYC 101

_ Lab.Sci.
___ENGL 202
____SPAN 260

___ PHIL/RLST____
____EDUC 2423(1)
___ EDEX 3013

____EDSP 4773
___Soc. Sci.

_ SPAN 342/344
___ SPANElec.
__ SPAN350
___ EDUC 442®

®3)
3)
(3)
(3)
©)
(15)

(4)
©)
(3)
©)

(2)
(16)

)

®3)

(3) (spring only)
3)

(3) (spring only)
1)

(16)

STUDENT TEACHING (12)

Students who participate in the Pennsylvania-Valladolid Program or the
Summer Study Abroad Program in Mexico/Costa Rica may substitute those credits for some of the
courses listed above except for SPAN 230, SPAN 260, SPAN 330, SPAN 390, SPAN 453, SPAN 450,
SPAN literature elective. See your advisor for details. * Students who test out of SPAN 201 have their
major requirement reduced by four credits. 2 Students are encouraged to take MATH 217 as one LS
elective in order to avoid taking 3 extra credits. 2 Step 1 is required for this course.





SPANISH EDUCATION K-12
SEQUENCE OF COURSES FOR VALLADOLID PROGRAM 2-STEP PROCESS

*Note: Students who prefer to take fewer than 16 or 17 credits per semester might want to take a

few courses in one or two summers.

___ENGL 101
~__EDSP 102
— MATH 2172
—__SPAN 220
—__PSYC 101

_ Lab.Sci.
__ENGL 202

___SPAN 260

____EDUC 2423 (1)
_ PHIL/RLST____
___LSElec.

VALLADOLID

__ SPAN 382 (SPAN 342)

__ SPAN 383 (SPAN 340)

___ SPAN 385 (SPAN 260)

___ SPAN 389 (SPAN 350)

__ SPAN 384 (SPAN Elec.)
_ SPAN 482 (Free Elec.) 3)

STUDENT TEACHING (12)

FRESHMAN YEAR:
___ SPAN 201! 4)
____MATH (3)
___COMM 103 (3)
___FineArts 3
____HIST 196,197,198 (3)

(16)
SOPHOMORE YEAR:
__ Lab.Sci. (@)
___ENGL 121 (3)
___SPAN 230 (W) (3)
___ SPAN 390 (3) (fall only)
___HPED 143 3)

(16)
JUNIOR YEAR:
__ EDEX 323 2
____LSElec. W) (3
___ANTH 110 (3)
___ SPAN330 3)
____Soc.sci. 3
__ EDEX 3013 2
___ EDUC 442%(1)

(7)
SENIOR YEAR:
___ EDUC 342%(1)
____EDSP 4773 (3)
_ SPAN 453 (3) (fall only)
___ SPAN 450 (3) (fall only)
____ EDUC 453%(3) (fall only before student teaching)
___SPANLit.__ (3

(16)

)
(3)
(3)
3)
(3)
(15)

(4)
(3)
©)

(3)
(3)
(17)

®3)
©)
(3)
3)
3)

(18)

Students who participate in the Pennsylvania-Valladolid Program or the
Summer Study Abroad Program in Mexico/Costa Rica may substitute those credits for some of the
courses listed above except for SPAN 230, SPAN 260, SPAN 330, SPAN 390, SPAN 453, SPAN 450,
SPAN literature elective. See your advisor for details. ! Students who test out of SPAN 201 have their
major requirement reduced by four credits. ? Students are encouraged to take MATH 217 as one LS
elective in order to avoid taking 3 extra credits. * Step 1 is required for this course.

6/2015





THREE-STEP PROCESS CHECK-OFF SHEET 2015-2016
SPANISH EDUCATION K-12 UPDATED 6/2015

Student BANNER#
STEP 1: APPLICATION FOR TEACHER EDUCATION
Date Applied: Date Approved:

48 credit hours

3.0 overall GPA or higher (to be maintained through graduation)

6 credits of college-level math with “C” or better (MATH 101 or higher)

6 credits of English Composition & Literature with “C” or better (ENGL 101, ENGL 121)

EDSP 102 with “C” or better COMM 103 with “C” or better

Successful completion of Pre-Service Performance Assessment (PAPA) exams OR PRAXIS Core
exam OR required SAT/ACT Scores

Proof of Liability Insurance Acts 34/151 Clearances (annual update req’d.)
Act 141 (Federal Fingerprinting Requirement) TB Test (annual update required)

Speech and Hearing Clearance (1 time only) Act 24 Clearance __ Act 126 Training
Satisfactorily completed essay Satisfactory evaluation of LiveText portfolio

Advisor’s recommendation/signature

DEPARTMENTAL STEP: MID-PROGRAM REVIEW

Date Applied: Date Approved:
60 credit hours 3.0 GPA (min.) in Spanish (maintained
through graduation)
EDUC 242 (“C” or higher) “Intermediate Mid” Oral Proficiency or higher
Successful completion of Engl. interview Electronic portfolio review
Completion of writing sample in Spanish Advisor’s recommendation

STEP 2: APPLICATION FOR STUDENT TEACHING

Date Applied: Date Approved:
Successful completion of Step 1 Act 34/151/ Clearances (annual
3.0 overall GPA or higher update required)
Completion of all major courses, methods Act 24 Clearance (update

required)

courses, LS science courses with “C” or higher Professional Involvement Log
Successful completion of PRAXIS 11 “Advanced-Low” (min.) oral proficiency
Fundamental Subjects Test. “Advanced-Low” (min.)writing prof.
Updated satisfactory review of LiveText “C” or higher in SPAN 330/SPAN 453
portfolio
Advisor’s recommendation/signature Proof of liability insurance
TB Test (update required) 3.0 GPA (min.) in Spanish

STEP 3: APPLICATIONS FOR GRADUATION & PA TEACHER CERTIFICATION:
Successful completion of Step 2 Successful completion of Student Teaching
Maintenance of 3.0 overall GPA Completed applications for graduation/PA tchr. certif.

Maintenance of min. 3.0 SPAN GPA Final review of Teacher Work Sample on LiveText
Copy of TIMS coversheet & IUP Marketplace receipt for certification processing
Recommendation of advisor Recommendation of IUP Tchr. Cert. Officer






Spanish Education Candidate Advising Information


ATTACHMENT C: ACTFL/CAEP Program Self-Assessment Table 1UP Spanish Education K-12

Required Program Components

YES

NO

1. a. We develop candidates’ foreign language proficiency in all areas of
communication, with special emphasis on oral proficiency.

X Describe briefly in Context narrative.

[ Explain in Context narrative.

b. Our upper-level courses are taught in the foreign language. X "] Explain in Context narrative.
2. We currently test our candidates’ oral proficiency with the OPI or TOPT on an | Check one: Check one (explain in Context
ongoing basis and provide diagnostic feedback to candidates. [] Official OPI narrative):

X Official Academic Institutional Upgrade
[] Official Advanced Level Check
[ Official OPIc (Spanish only at this time)

(1 Current plan in place for
requiring the OPI.

(1 No plan for requiring the OPI at
this time.

3. Our program has language, linguistics, culture, and literature components.

X Describe briefly in Context narrative.

[ Explain in Context narrative.

4. a. Our candidates are required to take a methods course that deals specifically
with the teaching of foreign languages.

Check one (describe briefly in Context
narrative):

X Candidates take this course as an offering in our
program. 2 COURSES

[] Candidates take this course at another
institution.

[J Candidates take an online or distance education
foreign language methods course.

[] Other

[1 Explain in Context narrative.

b. The methods course that candidates take is taught by a qualified faculty
member whose expertise is foreign language education and who is
knowledgeable about current instructional approaches and issues.

X Describe briefly in Context narrative.

[ Explain in Context narrative.

5. Our candidates complete field experiences prior to student teaching that
include experiences in foreign language classrooms.

X Describe briefly in Context narrative.

[1 Explain in Context narrative.

6. Our field experiences, including student teaching, are supervised by a qualified
foreign language educator who is knowledgeable about current instructional
approaches and issues in the field of foreign language education.

X Describe briefly in Context narrative.

[ 1 Explain in Context narrative.

7. We provide opportunities for our candidates to experience technology-
enhanced instruction and to use technology in their own teaching.

X Describe briefly in Context narrative.

[ 1 Explain in Context narrative.

8. We provide opportunities for our candidates to participate in a structured study
abroad program and/or intensive immersion experience in a target language
community.

X Describe briefly in Context narrative.
STUDY ABROAD REQUIRED.

(1 Explain in Context narrative.






Spanish Education Program Self-Assessment Table


IUP Spanish Education K-12
SECTION IV: EVIDENCE FOR MEETING STANDARDS

ASSESSMENT 1: Licensure Assessment

ACTEL Writing Proficiency Test (WPT)

Brief Description of the Assessment. As explained in our last Program Review Report,
the Pennsylvania Department of Education (PDE) offers the option to candidates of
taking either the PRAXIS Il Spanish Content Knowledge Test or the Official ACTFL
OPI and Writing Proficiency Test (WPT) as the licensure assessment. Beginning Fall
2005, the IUP Department of Spanish (now Department of Foreign Languages) instituted
a requirement that its teacher candidates would take the OPI/WPT in place of PRAXIS II.
PDE approved this change, and it has been an official requirement since 2005, with
candidates no longer taking PRAXIS I11. This requirement is listed in the Undergraduate
Course Catalog. Teacher candidates who intend to apply for Student Teaching in Spring
semester take the WPT by October 15 of the previous Fall semester, and those who
intend to apply for Student Teaching in Fall semester take it by Feb. 15 of the previous
Spring semester.

Although the state requires a minimal level of Intermediate High on both the OPI
and WPT, the IUP Spanish Education Program requires a minimum level of
Advanced Low (AL) on both tests as a prerequisite for Student Teaching and for
successful completion of the program. The establishment of the AL level meets the
expectations established by the ACTFL/NCATE Program Standards. As explained in the
Context Narrative of our previous Program Review Report, candidates must complete a
writing sample in Spanish as one of the Mid-Program Review requirements; this writing
sample is used for diagnostic purposes early on in order to identify potential difficulties
in writing and to develop a plan for improvement prior to the exit WPT.

We are including the WPT as Assessment 1, and the OPI will be discussed later in
Assessment 6. Attachment A provides a brief overview of the WPT and Attachment B
provides the rating criteria for performance at the Advanced-Low level.

We have developed a remediation plan for candidates who do not attain the AL on
the first try of the WPT. See discussion below under “Summary of Assessment Data.”
Although LTI has a 90-day wait policy for retakes on the WPT, they also have a “one-
time-only waiver per candidate” of this policy to permit candidates to take the test again
later in the same semester. We have allowed candidates to do this, which has enabled all
of them so far to demonstrate the level on the second try and thus begin Student Teaching
on time. Candidates who do not demonstrate a minimum level of AL on both the OPI and
WPT prior to Student Teaching must delay the experience until the level is attained.

Alignment of the Assessment with the ACTFL/NCATE Standards. The WPT
addresses the following standard:
» Standard 1.a.: Candidates demonstrate a minimum level of Advanced-Low
proficiency in writing as described on the ACTFL proficiency scale and
guidelines.





The WPT addresses the candidate’s ability to write spontaneously in Spanish for real-life
purposes on tasks that include both interpersonal and presentational writing.

Summary of Assessment Data. Attachment C illustrates the WPT results for
academic years 2011-2012, 2012-2013, 2013-2014, and 2014-2015. Data are included for
the past four years to account for the scores of the 15 candidates who completed the
program over the past three years. The majority of candidates have attained a rating of
Advanced Low or higher on the WPT on the first attempt. Over the past two years,
however, 5 candidates have had to re-take the WPT, and all attained the level on the
second try. In all 5 cases, candidates were rated Intermediate High on the first attempt in
October, completed an intensive remediation plan with departmental faculty, and took the
test again later in the same semester, achieving the Advanced Low rating.

Candidate performance on the WPT over the past three years is practically the same as it
was in 2006-2009, as reported in our previous Program Report.

Given the fact that some candidates do not attain the AL level on the first try, we have
developed a remediation plan for candidates: the Coordinator of Spanish Education
contacts LTI to obtain written feedback on why the candidate did not achieve the AL
level on the WPT; then the Coordinator and one or two other faculty meet with the
candidate to review the feedback from LTI and to coordinate writing practice that occurs
over the next month or longer until they re-take the test. We have found that virtually all
candidates reach the level on the second try, which leads us to believe that they need
more guidance before the test. Since our previous Program Review Report, we initiated
our Mid-Program Review writing sample designed to informally assess the writing
abilities of our sophomore teacher candidates and provide them with feedback on their
writing through the lens of the features of Advanced-level writing. This benchmark
assessment has helped candidates to understand more effectively what the exit
expectations are for their writing.

Spanish faculty in our department have addressed the issue of strengthening the writing
proficiency of our students/teacher candidates through the following initiatives:

(1) We had two retreats, one in Fall 2009, and the other in Fall 2014, where one of the
issues was the role of writing across the Spanish curriculum.

(2) In 2011, the course SPAN 230 Intermediate Composition was revised and renamed
SPAN 230 Intermediate Composition and Grammar to include a review grammar
component and to focus on the writing genres of summary, description, and narration.
Additionally, the revised course incorporates more writing opportunities that parallel the
WPT requirements: timed writing without access to dictionaries and other instructional
materials.

(3) In Spring 2015, a new composition course was developed, SPAN 330 Advanced
Spanish Composition and Grammar, to focus on the writing genres of exposition,
argumentation, and academic research. This course, which replaces the old SPAN 404
Advanced Grammar course, was created to provide additional opportunities for our
teacher candidates to work towards writing at the Advanced level and to have a better





articulated continuum in the development of writing skills between SPAN 230 and 330.
This new course will be offered for the first time in Fall 2015.

Rationale for How Data Demonstrate Mastery of Standards. The assessment
data show that, prior to the Student Teaching experience, Spanish Education candidates
demonstrate a minimum level of Advanced-Low or higher in writing (Standard 1.a.).





ATTACHMENT A: ASSESSMENT DESCRIPTION
ACTFL WRITING PROFICIENCY TEST (WPT)

Sources of the following description:
ACTFL. (2002). ACTFL Writing Proficiency Test Familiarization and ACTFL
Proficiency Guidelines—Writing. Yonkers, NY: ACTFL.
ACTFL. (2012) ACTFL Proficiency Guidelines—Writing. Alexandria, VA: ACTFL.

The ACTFL Writing Proficiency Test, the WPT, is a standardized test for global
assessment of functional writing ability in a language. The ACTFL WPT is a vehicle that
measures how well a person spontaneously writes in a language (without access to
revisions and/or editing tools) by comparing his/her performance of specific writing tasks
with the criteria stated in the ACTFL Proficiency Guidelines — Writing (2012). It is a
carefully constructed assessment with four prompts for written responses dealing with
practical, social, and professional topics that are encountered in informal and formal
contexts. The writer is presented with tasks and contexts that represent the range of
proficiency levels from Novice to Superior on the ACTFL Proficiency Guidelines—
Writing (2012). The tasks and prompts are written in English; the responses are written in
the target language.

The WPT assesses writing proficiency in terms of the ability to write effectively
and appropriately for real-life writing purposes. It does not address when, where, why, or
the way in which an individual learned to write. The WPT is not an achievement test
assessing a writer’s acquisition of specific aspects of course and curriculum content, nor
is it tied to any specific method of instruction. The WPT does not compare one writing
sample to another, but rather compares each sample to the descriptors for writing.

The Writing Proficiency Test is an integrative test, i.e., it addresses a number of
abilities simultaneously and looks at them from a global perspective rather than from the
point of view of the presence or absence of any given linguistic feature. Linguistic
components are viewed from the wider perspective of how they contribute to the overall
written sample. In evaluating writing, the following criteria are considered:

= the functions or global tasks the writer performs,

= the social contexts and specific content areas within which the writer performs
the tasks,

= the accuracy of the writing, and

= the discourse types associated with the writing tasks at each level.

ACTFL certified WPT raters are highly specialized language professionals who have
completed a rigorous training process that concludes with a demonstrated ability to
consistently rate samples with a high degree of reliability. ACTFL certified raters uphold
the highest professional and ethical standards in test administration and rating. Official
ACTFL WPT ratings are assigned to those WPTSs that are conducted under the
supervision of LTI (Language Testing International), the ACTFL Testing Office. Each
Official WPT is blindly double rated by two separate certified raters. When a final rating
is assigned, an ACTFL WPT Certificate is issued.





ATTACHMENT B: SCORING GUIDE
ACTFL WPT: ADVANCED LOW PERFORMANCE

Source of the following description: ACTFL. (2012). ACTFL Proficiency
Guidelines—Writing. Alexandria, VA: ACTFL.

Writers at the Advanced Low sublevel are able to meet basic work and/or
academic writing needs. They demonstrate the ability to narrate and describe in major
time frames with some control of aspect. They are able to compose simple summaries on
familiar topics. Advanced Low writers are able to combine and link sentences into texts
of paragraph length and structure. Their writing, while adequate to satisfy the criteria of
the Advanced level, may not be substantive. Writers at the Advanced Low sublevel
demonstrate the ability to incorporate a limited number of cohesive devices, and may
resort to some redundancy and awkward repetition. They rely on patterns of oral
discourse and the writing style of their first language. These writers demonstrate minimal
control of common structures and vocabulary associated with the Advanced level. Their
writing is understood by natives not accustomed to the writing of non-natives, although
some additional effort may be required in the reading of the text. When attempting to
perform functions at the Superior level, their writing will deteriorate significantly.





ATTACHMENT C: ASSESSMENT DATA

ACTFL WRITING PROFICIENCY TEST (WPT)*
2011-2012, 2012-2013, 2013-2014, 2014-2015

N=15 candidates; 20 WPT attempts

2011-2012 2012-2013 2013-2014 2014-2015 Total
Attempts

Intermediate
High 3 2 5
Advanced Low 2 2 52 4° 13
Advanced Mid 1 1 2
Advanced High
Superior
Totals 2 3 8 7 20

*Note: This chart includes all attempts by teacher candidates who completed the
program in the past three years to take the official WPT. Data are included for the past
four years to account for the semesters in which the program completers took the WPT.

®Three of these candidates took the WPT two times in Fall 2013. On the first try in
October, they were rated Intermediate High; after remediation, they took the WPT again
in late November and were rated Advanced Low.

bTwo of these candidates took the WPT two times in Fall 2014. On the first try in
October, they were rated Intermediate High; after remediation, they took the WPT again
in late November and were rated Advanced Low.






Assessment 1 - WPT Licensure Assessment


IUP Spanish Education K-12
SECTION IV: EVIDENCE FOR MEETING STANDARDS

ASSESSMENT 2: Assessment of Content Knowledge in Language To Be Taught

Cultural Investigation

Brief Description of the Assessment. The purpose of this assessment is to
engage candidates in investigating a topic through in-depth research dealing with cultural
products, practices, and perspectives, as well as the reading of cultural texts in order to
acquire new information. All Spanish Education majors are required to take the course
“Hispanic Civilization Through the 19" Century” (SPAN 340), which they usually
complete as first-semester juniors (sometimes earlier). The course is offered every fall
semester. The key assessment for the course is a final project in which candidates select a
cultural topic that is related to what was studied in the course and investigate it by
reading cultural texts in Spanish and developing a cultural analysis based on products,
practices, and perspectives. Candidates complete the investigation by (1) writing a
research paper on the topic in Spanish; see Attachment A below for the assignment as
given to students and Attachment B for the rubric that is used to assess the paper.
Candidates are given the rubric along with the assignment.

This assignment, which has been administered since 2004 and is an ongoing
culminating project for this course, not only incorporates information that candidates
have learned in SPAN 340, but also synthesizes knowledge they have acquired in other
courses and includes new knowledge gained through the reading of cultural texts. It
should be noted that the rubric for this assessment has undergone a few changes since our
last program review as a result of the faculty retreat that we had in Fall 2009, in which we
make several curricular and course adaptations in an effort to focus more on the writing
proficiency of our students. One such change was to create one rubric for all 300-level
culture courses and one rubric for all 300- and 400-level literature courses so that (1) the
same criteria area being assessed in the area of writing and (2) there is a continuum
between 300- and 400-level courses.

The criteria on the rubric used in our previous program review were: Quality of
thesis statement, Originality and quality of ideas (products, practices, perspectives),
Organization and expression of ideas, Use of sources, Mechanics of the essay, Mechanics
of MLA format. Revised criteria are: Content of paper (products, practices, perspectives),
Originality, Use of sources in research, Organization, Grammatical accuracy and
mechanics, Vocabulary. We have also used similar revised criteria on the rubric that we
now use in all of our upper-level literature courses, although that assessment is not part of
this program report.

Another change from our last program report is that we no longer include an oral
presentation as a second part of this assessment although individual instructors may still
choose to include that as a separate component. We found that the oral presentation did
not provide us with helpful information and that we assess presentational speaking in a
variety of other ways throughout our program.





Alignment of the Assessment with the ACTFL/NCATE Standards. This
assessment addresses the following standards:

» Standard 1.a.: “Candidates demonstrate a high level of proficiency in the target
language...” In order to carry out this project, candidates demonstrate their ability
to use interpretive reading skills in Spanish as they interpret cultural texts to
acquire new information for use in their cultural investigation. They also
demonstrate their ability to use presentational writing in Spanish through their
written research paper and presentational speaking through their individual oral
presentations. The rubrics address these aspects of their ability to use Spanish.

» Standard 2.a.: “Candidates demonstrate that they understand the connections
among the perspectives of a culture and its practices and products...” As a result
of their research on this project, Spanish candidates develop a cultural topic of
their choice into an investigation that addresses the products, practices, and
perspectives associated with the topic and related to course content.

» Standard 2.b.: “Candidates recognize the value and role of literary and cultural
texts and use them to interpret and reflect upon the perspectives of the target
cultures over time.” Candidates read and interpret a number of cultural texts in
order to acquire the knowledge necessary to undertake their cultural
investigations. They use these cultural texts to reflect upon the perspectives of
Hispanic cultures over time (Middle Ages through the 19" Century).

Summary of Assessment Data. See Attachment B below for the rubric used to
assess this assignment, which candidates were given in advance along with the
description of the assignment. Spanish 340 is taught each Fall semester, and Attachment
C below presents data results for performance on this assessment for Fall 2012, 2013, and
2014,

On the cultural research paper, data indicate that candidates were most successful
in the content of their paper, specifically their treatment of the cultural paradigm
(products, practices, perspectives) and quality of research/use of sources--in both of these
areas the majority of candidates exceeded expectations. The majority of candidates were
rated Exceeds or Acceptable High in the areas of organization, grammatical
accuracy/mechanics, and vocabulary use. The area receiving the lowest ratings was
originality, although virtually all candidates were rated at least Acceptable Low or higher.
The category of originality includes having a relevant thesis statement that clearly states
the main point of the paper, an area which is often a challenge for students and one that
our faculty continue to develop. This is an area that we will examine further as we
continue to make changes to our culture and literature courses in Spanish in an effort to
introduce more of a thematic, contemporary approach to this content.

As explained fully in the narrative for Assessment 1, two faculty retreats have
resulted in improvements to our curriculum in terms of strengthening the writing
component of all of our Spanish courses. In addition to revising the existing SPAN 230
Intermediate Composition and Grammar course, we also developed the new SPAN 330
Advanced Composition and Grammar course.

Rationale for How Data Demonstrate Mastery of Standards. The assessment
data presented in Attachment C below show that Spanish Education candidates are able





to effectively interpret cultural texts in Spanish and use presentational writing to create a
written research paper on a cultural topic (Standard 1.a.). Data confirm that candidates
demonstrate an understanding of connections among the perspectives of Hispanic
cultures and its products and practices, as illustrated through investigation of a cultural
topic (Standard 2.a.). Finally, the data analysis illustrates that candidates are able to
interpret cultural texts and reflect upon the perspectives of Hispanic cultures over time
(Standard 2.b.).





ATTACHMENT A: ASSESSMENT INSTRUMENT

SPANISH 340: Hispanic Civilization Through the 19t Century
Final Project: Cultural Investigation

For the cultural investigation project for SPANISH 340, students must choose a
cultural/historical topic within the first month of class and develop it over the course of
the semester within the framework of broad themes explored during the course and
cultural perspectives (and relating the pertinent products and practices). A list of
acceptable topics is distributed with the syllabus, and students are also encouraged to
generate their own topics as well in consultation with the professor. Topics are cultural as
well as historical. Past topics have included in-depth studies of historical figures, with
students going beyond biographical facts to an analysis of the long-term impact each
figure had on their respective countries and eras. Many students have chosen to analyze
cultural periods such as the Golden Age in order to compare and contrast the artists and
writers pertaining to it, or they chose to focus on one pivotal event in order to assess its
cultural impact.

After choosing their topic, students complete the following tasks (in order):

1) review of MLA/APA style

2) investigation of sources in Spanish

3) organization of notes into an outline

4) compilation of a working bibliography
*after steps 1-4, the progress is evaluated by the professor

5) completion of a rough draft

6) review of all components

7) creation of a final papers, including all elements of grammar and style. The paper
is evaluated according to the rubric below. All papers must be a minimum of five
(5) pages in length.





Department of Foreign Languages/Spanish, Indiana University of Pennsylvania
SPANISH 340: Hispanic Civilization Through the 19t Century
Rubric: Final Paper: Cultural Investigation

Criteria

EXCEEDS
4

ACCEPTABLE
HIGH 3

ACCEPTABLE
LOW 2

UNACCEPTABLE
1

Content of Paper
(Cultural Products,
Practices, Perspectives)

Paper is factually correct.
Thorough and accurate
analysis of cultural
products, practices,
perspectives as they relate
to one another. Paper fully
integrates course content
appropriately and includes
additional information that
expands on course content.
Several course themes are
treated appropriately and
in detail in paper. Paper

Paper is factually correct.
Accurate discussion of
products, practices,
perspectives, but paper
needs to relate the three to
one another more closely.
Paper fully integrates
course content
appropriately. At least one
course theme is treated
appropriately in detail in
paper. Paper meets
length requirements.

Paper may have some
details that are not
factually correct. Some
discussion of products,
practices, perspectives;
may focus on only one of
these areas. And/or only
half of paper integrates
course content. And/or
there is some treatment of
at least one course theme
in paper. And/or paper
does not quite meet

Paper has extensive factual
errors. And/or little
discussion of cultural
products, practices,
perspectives. And/or little
course content is apparent
in paper. There may be
little or no evidence of any
course theme in paper.
And/or paper does not
meet length
requirements.

ACTFL/NCATE 2.a., may exceed length length requirements.
2.b. requirements.
Originality Thesis reflects high degree | Original and relevant Thesis is original but either | Unoriginal thesis and/or
of originality and thesis that clearly states the | lacks relevance or does not | thesis is either irrelevant or
relevance and clearly states | main point of paper. clearly state the main point | does not clearly state the
ACTFL/NCATE 2.a., the main point of paper in of paper. main point of paper.
2b. an engaging manner.
Use of Sources in All instructions followed. | All instructions followed. May be some part of At least half of instructions
Research* Paper integrates Paper integrates instructions not followed. | not followed. Little to no

appropriate types of
sources and exceeds
required number of

appropriate types and
number of sources. Paper
distinguishes between

Paper integrates sources
but either type or number
of sources may be lacking.

integration of appropriate
types and number of
sources. Paper may not






ACTFL/NCATE 1.a,
2.a., 2.b.

sources. Paper carefully
distinguishes between
student’s own ideas and
those of others. Sources
are documented
appropriately in an
acceptable format. Limited
direct quoting enhances
thesis.

student’s own ideas and
those of others. Sources
are documented
appropriately in an
acceptable format. There is
some use of direct quoting.

Paper may be inconsistent
in distinguishing between
student’s ideas and those
of others. May be some
errors in documenting
sources appropriately in an
acceptable format. There
are several instances of
excessive direct quoting.

distinguish between
student’s ideas and those
of others. Paper may have
incorrect documentation of
sources in an acceptable
format. Paper may rely too
much on direct quoting.

Organization

ACTFL/NCATE 1.a,,
2.a., 2.b.

All ideas support the
thesis. Argument is
completely and logically
developed. Ideas are
consistently organized in a
series of paragraphs that
include connector words,
transitional expressions,
and varied sentence
structure.

All ideas support the
thesis. Argument is
logically developed but
may not be totally
complete. Ideas are mostly
consistently organized in a
series of paragraphs that
include connector words,
transitional expressions,
and varied sentence
structure.

Most ideas do not support
the thesis. And/or
argument may not be
totally logical or complete.
Inaccurate paragraph
and/or sentence structure
(i.e., use of connector
words and transitional
expressions) may
compromise argument in
parts of paper.

Very few of the ideas
support the thesis.
Argument lacks logic
and/or completeness.
Inaccurate paragraph
and/or sentence structure
(i.e., use of connector
words and transitional
expressions) may
compromise argument
throughout paper.

Grammatical Accuracy
& Mechanics

ACTFL/NCATE l.a.

High degree of accuracy.
No major patterns of
errors; may be a few minor
errors. Paper is fully
comprehensible.
Consistent use of correct
spelling, capitalization,
accent marks, and
punctuation; virtually no

typos.

High degree of accuracy,
particularly in use of verb
tenses and aspect. May be
a few major patterns of
errors and some minor
errors. Paper is fully
comprehensible. May have
a few errors in the use of
spelling, capitalization,
accent marks, and/or
punctuation, but no major
patterns of errors; may
have a few typos.

Parts of essay are accurate,
particularly in use of verb
tenses and aspect. Some
major patterns of errors
and minor errors that may
make some parts difficult
to understand. May have
several major patterns of
errors in one or more of
the following: spelling,
capitalization, accent
marks, punctuation; may
have several typos

Essay is largely
incomprehensible due to
inaccuracy of grammar.
Paper may have major
patterns of errors in
spelling, capitalization,
accent marks, punctuation
throughout, as well as

typos.






throughout.

Vocabulary

ACTFL/NCATELl.a.

Uses rhetorically
appropriate vocabulary. No
major vocabulary errors.
English influence not
apparent. No “non-specific
vocabulary”** or
repetition of vocabulary.

Usually uses rhetorically
appropriate vocabulary.
May be a few errors that
do not affect message. No
“non-specific
vocabulary”** or
repetition of vocabulary.

Mostly rhetorically
appropriate vocabulary but
several examples of
inappropriate or “non-
specific vocabulary”**.
May demonstrate English
influence at times and/or
may repeat vocabulary a
few times.

Little evidence of
rhetorically appropriate
vocabulary. Many errors in
vocabulary choice. English
influence pervasive in
essay. May use “non-
specific vocabulary”**
and/or may repeat
vocabulary often.

*1f the instructor determines that inappropriate copying of materials from sources (i.e., plagiarism) is apparent in the paper, the student
will receive a grade of “0” as a final grade on the paper.

***Non-specific vocabulary” = examples: cosas, personas, tiene, bien/bueno.

SCORING:

Content of Paper
Originality

Quality of Research & Use of Sources

Organization

Grammatical Accuracy & Mechanics

Vocabulary

TOTAL RUBRIC SCORE

Suggested Rubric Formula: ((Total Points x 52)/24) + 48 =

pts.
pts.
pts.
pts.
pts.
pts.

pts.

%






ATTACHMENT C: ASSESSMENT DATA

SPANISH 340: Hispanic Civilization Through the 19" Century
Final Project: Cultural Investigation

Fall 2012, 2013, 2014*

N=13**
E=Exceeds = AH=Acceptable-High AL=Acceptable-Low U=Unacceptable
Fall 2012 Fall 2013 Fall 2014 Totals
N=6 N=4 N=3 N=13

E|AH|IAL| U | E |[AH|AL| U | E |AH|AL|U| E |[AH|AL | U
Content of paper 2 1 2 1 3 1 3 8 1 3 1
Originality 1 1 3 1 1 2 1 1 1 1 3 4 5 1
Quiality of research 2 3 1 3 1 3 8 4 1
and use of sources
Organization 2 | 2 2 2 2 2 1 6 5 2
Grammatical 2 1 3 1 3 2 1 5 5 3
accuracy
Vocabulary 1] 2 2 1 2 2 2 1 5 5 2 1

*This course is taught Fall semester only.
**N=13 on this assessment because two candidates listed as two of 15 program completers in this report completed this assessment in
Fall 2011, prior to the previous 3-year period.





Assessment 2 - Cultural Investigation


IUP Spanish Education K-12
SECTION IV: EVIDENCE FOR MEETING STANDARDS

ASSESSMENT 3: Assessment of Candidate Ability to Plan Instruction

Comprehensive Unit Plan

Brief Description of the Assessment. During the second of two methods courses,
“Teaching of Foreign Languages in the Secondary School” (EDUC 453), which Spanish
Education candidates complete prior to Student Teaching, candidates create a
comprehensive unit plan. The plan is designed throughout the course and brings together
all of the theories and classroom practices that candidates have learned during the course.
As explained in the assignment presented in Attachment A below, candidates identify a
theme or topic for the unit at the beginning of the course, they brainstorm ways to
develop the theme into meaningful sub-categories by creating a thematic planning web,
and they then develop a thematic unit plan that addresses all five of the goal areas of the
World Readiness Standards for Learning Languages. They “map out” the unit by
identifying objectives for a series of daily lesson plans to accompany the unit.
Throughout the course, each assignment that candidates prepare must relate to the unit
theme and will become a part of the unit; e.g., a PACE grammar lesson, a lesson using
the Interactive Model for Interpretive Listening or Reading. Candidates submit
assignments to the instructor as they are due and receive feedback. As they prepare the
final unit plan to submit, they must address the feedback and make changes to the
individual assignments. Attachment A describes all of the individual assignments that
make up the unit plan. After designing the plan, candidates prepare a commentary in
which they address the questions listed under #9 of the assignment in order to reflect on
their development of the unit plan, characteristics of the plan in terms of the World
Readiness Standards for Learning Languages and second language acquisition theories
learned in the course, and how they envision implementing the unit plan.

The comprehensive unit plan was instituted as an assignment beginning Fall 2005
to respond to feedback from cooperating teachers that our student teachers needed
additional preparation in unit planning before they begin the Student Teaching experience
and has continued since that time. It also helps to prepare candidates for the Teacher
Work Sample (Assessment #5 in this Program Review) that is done in Student Teaching.
The rubric, which describes performance on a continuum of four performance levels, has
also remained the same with the exception that the term "Target" has been changed to
"Exceeds" to keep all of our rubrics parallel in terminology use and because "Exceeds"
more effectively conveys the idea of going beyond expectations while "Target" tends to
be more ambiguous.

Alignment of the Assessment with the ACTFL/NCATE Standards. This
assessment addresses the following standards:

» Standard 3.a.: In order for candidates to perform in the “acceptable” range on this
assignment, the majority of lesson activities must promote language acquisition
and be learner-centered. The unit commentary must describe how the unit fosters
second language acquisition, with mention of at least two SLA theories.





» Standard 3.b.: In order for candidates to perform in the “acceptable” range on this
project, lesson objectives must be functional, a variety of teaching strategies must
be implemented and applied to the needs of diverse language learners, and there
must be some attention to higher-level thinking skills.

» Standards 4.a., 4.b., 4c.: As illustrated in Attachment A below, a written
commentary must accompany the unit plan—in it, candidates must describe how
the unit addresses the World Readiness Standards for Learning Languages and
how the textbook will be integrated and adapted for use in the unit. It should be
noted that unfortunately Pennsylvania still does not have state standards for
foreign language learning; therefore, candidates do not have state standards to
address.

» Standards 5.a.: Within the unit, candidates must submit a unit test consisting of
both a written and oral component (complete with scoring rubrics). Their written
commentary must describe how the assessment connects to the unit and daily
lesson plans and to their teaching.

Summary of Assessment Data. See Attachment B below for the rubric used to
score this assignment, which candidates are given in advance along with the description
of the assignment. As seen in the data chart in Attachment C below, the majority of
candidates performed in the “Exceeds/Acceptable-High” categories on the scoring rubric.
Candidates performed the best on:

1. developing a unit topic that is interesting and appropriate together with a detailed
thematic web;

2. designing a unit plan that is thematic, addresses the five goal areas of the World
Readiness Standards for Learning Languages, and features culture and/or
interdisciplinary connections and critical thinking; and

3. designing unit assessments (both oral and written) that are contextualized,
meaningful, and elicit functional student performance, in which cultures and/or
interdisciplinary content play a key role, and that feature highly effective grading
system and design of rubrics.

Two candidates performed in the “Acceptable-Low” category in creating lesson plans
because higher-level thinking skills were not fully integrated. The lowest area of
performance was in the written commentary due to the fact that candidates did not
effectively describe how second language acquisition (SLA) theories relate to and inform
practice. To address this area, we plan to: (1) provide more exemplars of written
commentaries to candidates before completing the project and spend more time in class
discussing the connection of the project to SLA theories; (2) include more in-depth
treatment of SLA theories in the earlier methodology course instead of presenting them
for the first time in the second methodology course. Since our previous program review,
candidates have continued to improved in the area of unit assessment design, in terms of
making assessments more meaningful and contextualized, eliciting functional student
performance, and integrating culture/interdisciplinary content.

Rationale for How Data Demonstrate Mastery of Standards. The assessment
data show that, prior to the Student Teaching experience, Spanish Education candidates
are able to successfully plan lesson activities that are learner-centered and promote





language acquisition (Standard 3.a.). They are able to design functional lesson objectives
and a variety of lesson activities that address diverse learner needs as well as integrate
higher-level thinking skills (Standard 3.b.). Further, candidates are able to effectively
integrate the World Readiness Standards for Learning Languages into their unit and
lessons as well as their assessments (Standards 4.a., 4.b., 4.c.). Finally, candidates are
able to design multiple assessments that are age- and level appropriate at an acceptable
level (Standard 5.a.), and that are assessments are meaningful, elicit functional student
performance, and integrate cultural and/or interdisciplinary content.





ATTACHMENT A: ASSESSMENT INSTRUMENT

EDUC 453: FINAL PROJECT
COMPREHENSIVE UNIT PLAN

Throughout EDUC 453 you will be designing a comprehensive unit plan by means of
assignments that you will complete throughout the semester. This unit plan will bring
together all of the theories and classroom applications that you have learned about
throughout the course.

Purpose: Preparing for good teaching begins with unit and lesson plans. Your plans
represent a set of initial ideas for learning experiences that are appropriate for your
curricular goals, relevant to your learners, and based upon principles of effective
instruction. For this culminating project, you will present a cohesive set of lessons
organized around an engaging topic or theme for Level 1 or 2. Assume that the unit will
last 10-15 class days. Throughout the course, you will design several lesson plans and
instructional activities (such as an information-gap activity [IGA]) that will fit into your
unit. You will also write a culminating unit reflection in which you highlight the content,
the instructional materials, the activities, the ways you plan to accommodate the range of
ways students learn, the ways you develop learners’ language proficiency, and the ways
in which you assess learning, citing specific examples as necessary from your lesson
plans and linking your approach to relevant theories of second language acquisition
explored throughout the methods course.

Your plans, like any draft, are subject to change. When you teach this unit in the future,
you should reflect on your instruction, identify modifications you made during the
lessons, or will make in the future, and note those thoughts on your plans.

Process: You will be working on this project throughout the semester. As you will
see, the majority of your assignments throughout the semester will fit into this final
project.

The process that you will follow throughout the semester via individual assignments
is:

1. Begin by identifying a topic or theme for your unit. The unit must consist of an
engaging and meaningful topic or theme around which you will build instruction (see pp.
124-125 of Teacher’s Handbook for some ideas).

2. Identify the level of instruction/particular class of students targeted for your unit. The
level should be either Level 1 or Level 2.

3. To narrow down your topic, you might engage in brainstorming to develop the
topic/theme into meaningful categories, using a thematic planning web. See Appendix
4.5, p. 494. Submission of this web is not required.





4. Prepare a thematic unit plan according to the Understanding by Design framework
developed by Wiggins and McTighe. Your unit plan must address all 5 goal areas (at
least one standard under each). You will see that the plan is quite detailed and based on
essential questions, student understandings, and assessment evidence in a backward-
design model. You will submit this plan early in the semester and will receive feedback
on it as well as a grade.

5. Throughout the semester you will design 3 complete daily lesson plans for the unit:

» An interpretive listening lesson

> An interpretive reading lesson

» A PACE grammar lesson

» These 3 lesson plans must be fully developed and have all materials developed
(include authentic reading and/or audio/video segment). Technology must be
included somewhere in at least one of the plans. Each lesson plan should address
at least 2 standards goal areas. In the section on “Learners,” include at least two
ideas for how adaptations of the lesson might be made for special needs learners.

6. Design a unit assessment to be administered at the end of the unit (include the
objectives to be assessed, the assessment itself, and a set of rubrics to score the
assessment). Your assessment must include both an oral and written component. [See
separate instructions for the assessment.]

NOTE: When you receive each assignment back with feedback from Dr. Glisan, it
is expected that you will make changes as necessary in order to improve your
product.

7. At the end of the semester you will prepare a Culminating Unit Reflection
in which you describe:

a) the nature of the unit, unit theme, and the way in which it has been creatively
designed.

b) how your unit addresses the 5 Cs and integrates Culture, interdisciplinary
connections, higher-level thinking skills, and technology.

c) how your unit is learner-centered and fosters second language acquisition:
mention at least 3 SLA theories and how they relate to and inform classroom
practice in your unit.

d) how your classroom activities enable students to achieve the objectives.

e) how you plan to integrate and adapt the textbook:

e describe 2 features you could use without adaptations;
e describe 3 specific adaptations that you would need to make to the
textbook;

f) the nature of your written and oral unit assessments and how they connect to your
unit objectives and lesson plans; be sure to describe how culture and
interdisciplinary content are integrated.

g) the changes that you made to your earlier lessons and/or teaching materials before
you included them in the unit;





h) what you have learned from completing this unit plan project and how it was
learned.

Be sure to review the rubric on the following pages for additional details regarding the
expectations of this unit plan assignment. You will receive the unit and feedback from
your instructor prior to the end of the semester.





ATTACHMENT B: SCORING RUBRIC

EDUC 453 FINAL PROJECT
COMPREHENSIVE UNIT PLAN

EXCEEDS ACCEPTABLE UNACCEPTABLE
4 HIGH 3 LOW 2 1
Topic & Topic is appropriate, Topic is appropriate and Topic is either appropriate or | Topic is neither appropriate nor
Thematic Web interesting, and challenging. interesting. interesting, but not both. interesting. Thematic web is not
Thematic web is created by Thematic web includes many Some parts of thematic web | sufficiently developed.
technological tool. It includes a | details. may not be detailed enough.
ACTFL/NCATE | wealth of details.
3.a.
Planning for Unit plan is thematic and Unit plan is thematic and Unit plan is thematic but Unit plan is not thematic and/or

Instruction:
Thematic Unit
Plan

follows required format. Unit
plan addresses 5 goal areas.
Culture and/or interdisciplinary
connections are the focus of
much of the unit. Critical

follows required format. The
unit plan addresses 5 goal areas.
Culture, interdisciplinary
connections, and critical
thinking are all addressed in

may be missing some
elements of required format.
Unit play may address 4 goal
areas. Culture or
interdisciplinary connections

does not follow required format.
Unit plan may address fewer than
4 goal areas. Cultural content and
interdisciplinary connections
addressed are minimal. Critical

ACTFL/NCATE thinking plays a key role in the | unit. Integration of technology or critical thinking are thinking skills may not be
3a.3b. 4a. unit. Technology may also play | evident. addressed in the unit. addressed. Technology may play
4b ' Ac ' ' a central role. Technology may play a role. | a minor role.

Planning for Lesson plans reflect all Lesson plans reflect all required | Lesson plans reflect all Lesson plans may not reflect all

Instruction:
Selected Lesson
Plans

ACTFL/NCATE
3.a,3.b., 4.4,
4b., 4.c

required elements and include
additional elements. Lesson
plans follow required format
and may address more than 2
goal areas effectively. All
lesson objectives are
functional. Higher-level
thinking skills are fully
integrated. All lesson activities
address objectives, promote
language acquisition and

elements. Lesson plans follow
required format and address 2
goal areas. All lesson objectives
are functional. Attention to
higher-level thinking skills. All
lesson activities address
objectives. Majority of lesson
activities are learner-centered
and promote language
acquisition. Creativity in
material design evident.

required elements. Lesson
plans follow required format
and address 2 goal areas.
Some lesson objectives may
not be functional. There may
be some attention to higher-
level thinking skills. Some
lesson activities may not
address objectives, may be
teacher-centered and/or not
effective in promoting

required elements. Lesson plans
do not follow required format and
may address fewer than 2 goal
areas. The majority of lesson
objectives are not functional.
Higher-level thinking skills not
addressed. Many lesson activities
may not address objectives, may
be teacher-centered and/or not
effective in promoting language
acquisition. Instructional






address individual learner
progress. The majority of
materials are self-created.

language acquisition.
Evidence of some creativity
in material design.

materials consist mainly of
textbook and/or other
commercially prepared materials
and may be inadequate to meet
needs.

Analysis of
Textbook
Chapter(s)
ACTFL/NCATE
4.c

Provides a comprehensive and
accurate analysis of textbook
chapter(s) as pertinent to unit
plan. May propose more than 3
effective textbook adaptations.

Provides an accurate analysis of
textbook chapter(s) as pertinent
to unit plan. Proposes 3
effective textbook adaptations.

Provides some analysis of
textbook chapter(s), but it
needs more detail. May
propose fewer than 3
textbook adaptations or
proposed adaptations may
not be totally effective.

Analysis of textbook chapter(s) is
too general. Textbook adaptations
either missing or not effective.

Unit Assessment

Assessments are standards-
based and effectively assess
targeted objectives. Both
written and oral assessments

Assessments effectively assess
targeted objectives. Both written
and oral assessments are
included. Assessments are

Assessments effectively
assess the majority, but not
all, of targeted objectives.
Both written and oral

Assessments fail to assess
targeted objectives and/or are not
contextualized or meaningful.
May be missing either oral or

ACTFL/NCATE are included. All assessments mostly contextualized, assessments are included. written components. Much of the
5.a. are contextualized, meaningful, | meaningful, and elicit functional | Some assessments are not assessments are discrete-point and
and elicit functional student student performance. Culture contextualized, meaningful, | mechanical and do not elicit
performance. Culture and/or and/or interdisciplinary content | and/or do not elicit student performance. Little
interdisciplinary content play a | are integrated. Grading system functional student culture and/or interdisciplinary
key role. Highly effective satisfactory and rubrics are performance. Some evidence | content integrated. Rubrics are
grading system and design of effective. of integration of culture either not included or are
rubrics. and/or interdisciplinary ineffective. Grading system may
content. Grading system be unsatisfactory.
and/or rubrics generally
satisfactory, but may have a
few specific problems.
Written Commentary fully addresses Commentary adequately Commentary addresses Commentary does not address all
Commentary all required components and addresses all required majority of required required components or addresses
includes additional comments.. | components. Commentary components or addresses all | all components but in a general
Commentary addresses SLA addresses SLA theories and how | components but not fully. and/or inaccurate manner.
ACTFL/NCATE theories and how they relate to | they relate to and inform Commentary addresses SLA | Commentary does not relate SLA
3.a., 5.a. and inform classroom practice. | classroom practice. Discussion | theories but discussion of theories accurately to classroom

Detailed description of changes
made to earlier lessons and
teaching materials. Detailed

of changes made to earlier
lessons and teaching materials.
Discussion of what was learned

how they relate to and
inform classroom practice is
weak. Mention of changes

practice. Either no discussion of
changes made to earlier lessons
and teaching materials or






description of what was in this project. made to earlier lessons and
learned in this project. teaching materials, but may
lack details. Discussion of
what was learned in this

project, but may lack details.

discussion is superficial. Either no
discussion of what was learned in
this project or discussion is
superficial.

SCORING:

pts. Topic & Thematic Web
pts. Planning for Instruction: Thematic Unit Plan
pts. Planning for Instruction: Selected Lesson Plans
pts. Analysis of Textbook Chapter(s)
pts. Unit Assessment
pts. Written Commentary

TOTAL RUBRIC SCORE pts.

Apply Rubric Formula: ((Total Points x 52)/24)+ 48 = % Grade:

Comments:






ATTACHMENT C: ASSESSMENT DATA

EDUC 453 Methods of Teaching Foreign Language in the Secondary School
FINAL PROJECT
COMPREHENSIVE UNIT PLAN
Fall 2012, Fall 2013, Fall 2014*

N=14**
E=Exceeds AH=Acceptable-High AL=Acceptable-Low U=Unacceptable
Fall 2012 Fall 2013 Fall 2014 Total Data
N=3 N=6 N=5 N=14
E AH AL U E AH AL U E AH AL U E AH AL U

Topic & Thematic 3 6 5 14
Web
Planning for 3 3 3 4 1 10 4
Instruction:
Thematic Unit Plan
Planning for 2 1 2 2 2 2 3 6 6 2
Instruction: Selected
Lesson Plans
Analysis of Textbook 2 1 3 2 1 4 1 9 4 1
Chapter(s)
Unit Assessment 3 6 4 1 13 1
Written Commentary 2 1 4 2 3 1 1 5 6 3

*This course is taught every Fall semester.
**N=14 on this assessment because one candidate listed as one of 15 program completers in this report completed this assessment in
Fall 2011, prior to the previous 3-year period.





Assessment 3 - Comprehensive Unit Plan


IUP Spanish Education K-12
SECTION IV: EVIDENCE FOR MEETING STANDARDS

ASSESSMENT 4: Assessment of Student Teaching

Student Teacher Summative Evaluation

Brief Description of the Assessment. The requirements for the student teaching
experience are summarized in Attachment Al below. As indicated in our previous Program
Report, the College of Education and Educational Technology (COE&ET) at IUP uses an
evaluation instrument for assessing the knowledge, skills, and dispositions of all student teachers
across programs. Although the instrument is used at both midterm and final assessment points
during Student Teaching, the assessment that is submitted with this report will be analyzed for the
final exit point only, since it is the summative assessment. The instrument (see Attachment B1
below) consists of three parts:

1. Minimal Generic Teacher Education Outcomes: These are the 10 INTASC Model Core
Teaching Standards that reflect IUP’s Conceptual Framework (as discussed in the
Context Narrative in our previous Program Report). It is important to note that this
document includes the most recent INTASC standards that were revised in April 2011
from the original 10 INTASC Principles (note change from "INTASC" to "InTASC").
Since our last program review, the COE&ET developed a rubric for use in assessing the
generic competencies of all student teachers; the rubric defines performance within a
range of four levels of performance (Exceeds Expectations, Acceptable-High,
Acceptable-Low, Unacceptable). Note: Since this part of the assessment is generic and
not correlated with the ACTFL/NCATE standards, additional information and data
related to it are not presented in this Program Report.

2. Spanish Education Minimal Teaching Field Outcomes: These are the 15 Spanish
Education Program Competencies, which appear in full form in Attachment A2 below
and which have not changed since our previous Program Report. Attachment B2 presents
the rubric that describes candidate performance related to these competencies. Prior to
Fall 2013, the rubric used to evaluate student teacher performance featured three levels of
performance (Target, Acceptable, Unacceptable). However, beginning in Fall 2013, the
rubric was expanded to four levels of performance (Exceeds, Acceptable-High,
Acceptable-Low, Unacceptable) to discriminate more effectively among the
performances that tended to fall within the wide category of "Acceptable". Specifically
we wanted to know whether candidates whose performance was rated "Acceptable” were
moving towards exceeding expectations or were closer to the unacceptable category. The
categories of performance criteria (listed vertically) on the rubric were not changed.

3. Written evaluative narratives by the cooperating teacher, university supervisor, and
student teacher: These narratives summarize the student teacher’s progress since midterm
and document the extent to which the competencies have been achieved.

The three-page evaluation instrument has an accompanying full description of each set of
competencies according to specific areas of knowledge, skills, and dispositions to which each
competency refers. These descriptions are provided to teacher candidates when they enter the
program, and they appear in the Spanish Education K-12 Handbook that candidates receive as
freshmen.

In our previous Program Report, we also included an additional instrument that had been
used to assess the dispositions of student teachers in Spanish at both midterm and final points in
the experience. However, this assessment was discontinued in 2013 for the following reasons: (1)
Given that the majority of the criteria were included in the expanded rubrics for the other two
parts of the assessment, the dispositions assessment no longer served a purpose; both cooperating
teachers and university supervisors thought that it was redundant and did not merit the extra time






that needed to be allotted to it; (2) Dispositions are assessed at the mid-point in the program,
when the results are more useful, both to provide feedback to candidates as they continue through
the program and to identify possible problems before students enter Student Teaching; and (3)
Dispositions are assessed by means of the Professional Involvement Log both at the mid-program
review and the semester prior to Student Teaching (see Assessment #8). Therefore, this
assessment was discontinued in 2013.

Alignment of the Assessment with the ACTFL/NCATE Standards. The following
chart illustrates alignment of the Spanish Education program competencies to the ACTFL/NCATE
Program Standards. Our program competencies are based largely on the standards, as shown in
the description provided in Attachment A2 and the scoring rubric that appears in Attachment B2.
The scoring rubric outlines in detail the specific candidate performance that correlates with the
standards.

Spanish Education Program Competencies ACTFL/NCATE Standards
1. Integration of standards in planning, instruction, assessment 4a.,4b., 4.c.

2. Supportive classroom environment 3.a.,3b

3. Satisfactory proficiency level la,1b.,1lc.

4. Opportunities for meaningful communication la.,3a,4b.,4c

5. Negotiation of meaning la., 3.a,4b., 4.c.

6. Vocabulary in context la,3.a.,4b., 4.c.

7. Grammar as vehicle for communication la,3.a.,4b., 4.c.

8. Oral interpersonal communication la., 3.a,4b., 4.c.

9. Interpreting authentic texts 2.b.,34a,3b,44a,4b, 4c
10. Written interpersonal & presentational communication la,3.a,4b, 4.c.

11. Cultural products, practices, perspectives 2.a.,2.b.,4.b., 4.c.

12. Contextualized assessment 5.a.,5.b,,5.c

13. Connection to school subjects 2.c.,4.b., 4.c.

14. Interaction with FL communities la,3.a.,4b.,4c

15. Professionalism in school & community; participation in 6.a.,6.b

profession

As reported on in our previous Program Report, we developed a rubric that describes the range of
candidate performance for each of the 15 Spanish Education Program competences, and as of Fall
2013, the rubric was expanded from 3 to 4 levels of performance (see Attachment B2 below).

Although elements of all ACTFL/NCATE Program Standards are assessed in Student
Teaching, the standards for which the summative evaluation are most applicable are Standards 3,
4,5, and 6.

Summary of Assessment Data. See Attachment B2 for the rubric used to assess Student
Teaching performance of Spanish Education candidates. Attachment C1 illustrates the data for
2012-2013, when the old rubric with the 3 levels of performance was still being used. Attachment
C2 depicts the data for 2013-2015, using the new rubric with 4 levels of performance. Attachment
C3 depicts total data described in terms of "Exceeds, Acceptable Range, Unacceptable".

With respect to the Spanish competencies, candidates performed best on competencies 1, 2, 3, 4,
6, 8, 9, and 15. For example, from the years 2013-2014 and 2014-2015, all candidates obtained
Acceptable-High (AH) or Exceeds (E) ratings for competency 6. Ten of 11 candidates received
AH or E ratings on competencies 3, 8 and 15, while 9 of 11 candidates received AH or E ratings
on competencies 1, 2, 4, and 9. These data results confirm that our candidates integrate the
World-Readiness Standards for Learning Languages into their planning, instruction, and
assessment; create a classroom environment that supports language learning and acquisition;
demonstrate a satisfactory level of proficiency in the target language; provide maximum





opportunities for students to communicate meaningfully in the target language; introduce and
practice vocabulary in context; provide opportunities for students to practice oral interpersonal
communication; provide opportunities for students to interpret authentic oral and printed texts;
and participate effectively as a professional in school and community settings and within the
larger foreign language profession. We believe that these findings are a result of the fact that: (1)
our candidates are engaged in planning and teaching to the standards beginning in the sophomore
year with Pre-Student Teaching I; (2) they must illustrate a minimum level of Advanced Low in
speaking and writing prior to Student Teaching; (3) they complete two foreign language-specific
methodology courses that focus on engaging students in oral interpersonal communication and
interpretation of authentic texts; and (4) they are expected to become involved in the larger
profession by attending workshops and conferences and joining at least one professional
organization.

Since our last program review, the data illustrate a marked improvement in our
candidates' ability to integrate culture by engaging their students in exploring products, practices,
and perspectives, as this has been an area in which we have devoted more time and provided
greater opportunities to practice in the methodology classes and field experiences, particularly in
Student Teaching.

The data for the current review indicate that, in years 2012-2014, compared to extremely
high performance on the majority of the competencies, less than half of candidates performed at
the Acceptable High/Exceeds level on competencies 5, 7, 11, 13, and 14. That is, they show a
need for the greatest improvement in:

1. engaging students in negotiating meaning with the teacher and with one another;

2. teaching grammar as the vehicle for communication;

3. assessing students’ progress through contextualized assessment practices;

4. making connections between other school subjects and Spanish; and

5. providing opportunities for students to interact with target-language communities

through a variety of means such as technology and authentic materials.

We find that these five areas provide a challenge for our candidates at least in part because even
the most effective cooperating teachers often do not sufficiently integrate these areas into their
teaching. For example, in the early field experiences, we have found that our candidates often
have few opportunities to observe lessons that integrate connections to other subjects, grammar
for meaningful communication, and connections to target-language communities, and that foster
students' abilities to negotiate meaning. The most effective way that we feel we can deal with
these new areas is to continue to offer professional development opportunities for cooperating
teachers in order to update their knowledge and skills so that they will be better models for our
candidates; the best venue that we have for this is our annual Spring Methodology Conference on
Foreign Language Teaching. Additionally, we plan to address these areas earlier in the
sophomore-level methodology course and provide more coaching to candidates so that they have
more opportunities to practice these areas and receive feedback on their performance.

Rationale for How Data Demonstrate Mastery of Standards. Assessment data
illustrate that Spanish Education candidates demonstrate skill in creating a classroom
environment that includes the maximum amount of Spanish input and opportunities for
meaningful interaction (Standard 3.a.) and that they use a repertoire of instructional strategies that
reflect learner outcomes and address the needs of diverse learners, including differentiation of
instruction (Standard 3.b.). Data clearly illustrate that candidates understand the World-Readiness
Standards for Learning Languages, are able to implement them into instruction, and use them as
the basis for evaluating, selecting, adapting, and creating instructional resources (Standards 4.a.,
4.b., 4.c). Performance on the summative evaluation indicates that candidates are able to develop
multiple assessments, interpret and report assessment results, and reflect on the results of these
assessments (Standards 5.a., 5.b., 5.¢). Finally, data verify that candidates know the value of K-12





language study and that they are beginning to function as professionals in terms of taking
responsibility for their own learning and becoming involved in professional activities (Standards
6.a., 6.b.).





ATTACHMENT Al: ASSESSMENT DESCRIPTION

STUDENT TEACHING: IUP SPANISH EDUCATION K-12
Spanish Education — Student Teaching Requirements

During student teaching, the most important outcome of your experience is that you help
your students to learn—i.e., that you have a positive impact on their learning. To this end,
most of what is required in student teaching is that you engage in intensive planning of
lessons, developing materials, teaching, reflecting on the results of your teaching, and
assessing your students’ progress.

*During the first week, complete the schedule card that you were given, noting the exact
times of classes and period numbers. Your supervisor will take this card with him/her
during the first visit.

I. Lesson/Unit Planning & Self-Reflections: This is perhaps the most important
responsibility that you have and should take up most of your time. Prepare a typewritten
lesson plan for each lesson you teach. Use the lesson plan format that was given to you
during the Methods class. Include your name, the date of the lesson, subject, and period
number on each plan.

Lesson plans must be brought to school 24 hours in advance. They are to be
typed and must include all materials prepared in advance (visuals, tests,
audio segments, etc.). This rule is in place so that your lesson is planned
thoroughly and so that your cooperating teacher may review your plan and
suggest changes if necessary (this will give you time to make changes before the
lesson is taught).

Failure to bring in completed lesson plans 24 hours in advance will result in
removal from Student Teaching.

Changes to lesson plans may be made in pen/pencil. There is no need to retype a plan
unless the whole plan is changed. Preparation of plans should not be busy work.

Keep all lesson plans in a 3-ring binder and keep the binder in the classroom at all
times. Your University Supervisor will look at your plans during each visit.

Many student teachers use the weekend to get prepared for the week. While it is
always a good idea to engage in long-term planning, avoid the urge to prepare
typewritten lesson plans that are etched in stone too far in advance. If you find a
need to adapt instruction or changes occur to the school schedule, you may find
yourself spending hours redoing lesson plans. Use your time to develop materials
and activities, while sketching out tentative long-term plans.

For criteria on how daily lesson plans will be evaluated, see Appendix D for the
rubric.

Unit Planning: In addition to learning how to write daily lesson plans, you will need to
learn how to design more long-term unit plans. See the Teacher Work Sample for more
information. Your cooperating teacher may also solicit your help in designing unit plans.





Self-Reflections: Reflecting on one's teaching is vital to making progress as a novice
teacher.

From the beginning of Student Teaching until the Midterm Evaluation, you
will write a self-reflection for each day's lesson. You should write one self-reflection for
each preparation that you are teaching; if you are teaching multiple classes of the same
preparation, write one self-reflection but refer to the differences among the classes. For
example, if you were teaching 3 classes of Spanish 1, you would write ONE self-
reflection but refer to the 3 classes as appropriate. If you were teaching 3 classes of
Spanish 1 and 2 classes of Spanish 2, you would write TWO self-reflections. Date each
self-reflection according to the date on which the corresponding lesson was taught.

You should complete each self-reflection promptly (see below) to reap the
benefits of this activity. Self-reflections should address the degree to which lesson
objectives were met, how the lesson could be improved; they should also connect several
theories of language learning/teaching to the lesson. For other suggestions on writing
self-reflections, see Appendix F. Each daily self-reflection should right after the
accompanying daily lesson plan (please date reflection and include class and period) and
is due by midnight on the day on which the lesson was taught.

Beginning after your Midterm Evaluation, you will write a weekly self-
reflection in which you choose two issues on which you feel compelled to reflect. This
will replace the daily reflection. Perhaps you had a "light bulb moment" during the week,
perhaps a particular activity worked very well, perhaps a lesson did not have the results
that you had anticipated, or perhaps student reaction/behavior was a particular challenge
for you. This is your opportunity to address what is on your mind about this week's
experience! Each weekly self-reflection should appear in your binder right after the last
daily lesson plan for the week (please date reflection and include class and periods); the
self-reflection for each week's lesson is due by 3:00 p.m. on Sunday. Follow the same
procedure for labeling the weekly self-reflections (dates should be Fridays).

The following additional assignments are designed to support your development as a
Spanish teacher throughout student teaching and to help you to verify that you have
fulfilled the program’s standards:

I1. Connecting Theory to Practice: 4 Classroom Observations (complete the “Class
Observation Reflective Report” for each)
You will learn a great deal from watching other teachers implement instruction and work
with students. Throughout the semester you will complete 4 classroom observations. At
least 3 of these should be in foreign language classrooms (if possible). Complete a “Class
Observation Reflective Report” form for each observation you complete. Be sure to ask
for permission to observe a teacher’s class and make arrangements well in advance of the
observation date.
> See separate instructions in Appendix G on how to write the reports, as well as the
rubric for how they will be evaluated.
> Due Dates: Due Dates: 15t on Sept. 15/Feb. 9; 2" on Sept. 29/Feb. 23; 3" on
Oct. 20/Mar. 23; 4™ on Nov. 3/Apr. 13





> Note: You are encouraged to do additional class observations as you find
helpful, but you are not required to write observation reports for them.

I11. Continuing Professional Development: 4 Professional Readings
The purpose of reading professional articles is to remain current in SLA research and to
learn ways in which this research may help you in your role as a Spanish teacher. You are
to select four readings from professional journals over the course of the semester. The
content of the readings should reflect:
e pertinence to teaching at the secondary level,
e areas with which you are NOT familiar;
e areas with which you need assistance in your student teaching (e.g., if you are
teaching an AP class, you might select an article about AP instruction);
e topics that interest you.
Note: Your sources are to be found in current or past issues (within the past 5 years) of a
professional journal such as: Foreign Language Annals, The Modern Language
Journal, Language Learning, Hispania, Studies in Second Language Acquisition, TESOL
Quarterly, The Canadian Modern Language Review, The ADFL Bulletin. Articles from
the general press such as Time and Newsweek or from magazines such as The Language
Educator published by ACTFL will not be accepted for these assignments. Ask your
supervisor if the journal you select is not on this recommended list.
For each reading, write a 5-6 page report in which you:
e include the full bibliographical reference to the article (no need to attach a
copy);
e summarize the gist of the article (1 or 2 paragraphs);
e connect the article to theories of learning and teaching that you learned in
your course work at IUP;
e discuss how you plan to use (or have used) this new information in your
teaching.
> For criteria on how reading reports will be evaluated, see Appendix H for the
rubric.
> Due Dates: 1%t on Sept. 15/Feb. 9; 2" on Sept. 29/Feb. 23; 3™ on Oct. 20/Mar.
23; 4™ on Nov. 3/Apr. 13

NOTE REGARDING DUE DATES FOR READINGS & OBSERVATION
REPORTS:

If the report is not received via email by 9:00 p.m. on the due date, 20% will be
deducted from the final grade on the assignment. The assignment will not be
accepted after the second day and a grade of 0" will be given.

IV. Culminating Student Teaching Project: “Teacher Work Sample”
Verifying Positive Impact on K-12 Student Learning: Student Teaching
Teacher Work Sample (see Appendix | for separate instructions and scoring
rubric)
NOTE: The TWS Unit Plan must be sent to your University Supervisor via
email at least one week before the unit is bequn and must be approved by
him/her before teaching the unit has begun.






Due Date: IUP Professional Meeting Date. Your TWS must be
uploaded to LiveText by 8:00 p.m. on this date. Additionally one hard
copy of the TWS must be submitted to your University Supervisor
(you will not receive this hard copy back), but you will receive your
supervisor's completed rubric and feedback.

NOTE: The TWS will NOT be accepted late. The due date is final.
Also, the TWS is a requirement for successfully completing Student
Teaching. If it is not submitted by the due date, the student teacher
will not complete the experience and therefore will not graduate on
time. Under no circumstances should student teachers work on the
TWS while at the school during the day. This is work that needs to be
done after school hours, including printing the pages of the TWS.

Note: You are highly encouraged to make a video (or at minimum, an audio
recording) of your teaching as a vehicle for self-evaluation and reflection on your
growth as a teacher. You might also include a segment or two as an artifact in your
portfolio. Some of the areas you may want to examine include:

0 the ratio of student talk to teacher talk;

0 the amount and quality of teacher input in Spanish;

0 the manner in which the teacher interacts with students (including movement

around the classroom);

0 the quality of the teacher’s instructions in Spanish;

0 students’ level of engagement in the lesson;

0 students’ interaction with one another and with the teacher.

FINAL ASSESSMENT OF STUDENT TEACHING
During Student Teaching, you will be planning lessons and teaching them, as well as
completing the additional assignments described above. Because your teaching is the
most important aspect of this experience, the grade you earn in this area will carry the
most weight—70%. This grade represents to what degree the student teaching
competencies have been met. Refer to the separate rubrics for Part | of the Midterm/Final
Evaluation of Student Teaching Form--Minimal Generic Teacher Education Outcomes,
and for Part Il of the Form: Minimal Spanish Teaching Outcomes.

Your additional assignments will be worth 30%: the professional readings and
observations will comprise 15% and the Teacher Work Sample another 15%. Often if a
student teacher's final grade is between two letter grades (e.g., between an A and a B), the
grades on these IUP assignments can be pivotal in determining the final grade in Student
Teaching. In addition, if lesson plans and/or self-reflections have been submitted late, this
will also be taken into account when deciding on a final grade.

*Please note that if the grade in your teaching part of the experience is at a “C” or lower,
the grade on the additional assignments will not be used to raise your grade in Student
Teaching (either at midterm or final).





ATTACHMENT A2: ASSESSMENT DESCRIPTION

STUDENT TEACHING: IUP SPANISH EDUCATION K-12
PROGRAM COMPETENCIES
(MINIMAL TEACHING FIELD OUTCOMES)

Note:

e Knowledge Target / foreign language = Spanish

o Dispositions Target culture = Spanish-speaking regions
v Teaching skills

1.

oD ooocC

<

Integrates foreign language standards into planning, instruction, and assessment.
Knows the goal areas and standards of the national Standards for Foreign Language
Learning in the 21% Century framework.

Knows how to write performance-based lesson/unit objectives.

Believes in using the Five Cs for Foreign Language Learning for planning,
instruction, and assessment: Communication, Cultures, Connections, Comparisons,
and Communities.

Plans and conducts daily lessons that integrate the interpretive, interpersonal, and
presentational modes of communication.

Plans and conducts daily lessons that integrate at least two goal areas of the standards.
Designs unit or long-term plans that reflect the Five Cs and standards.

Evaluates, selects, designs, and adapts instructional materials including visuals, realia,
authentic printed and oral materials, and other resources obtained through technology.
Assesses student progress toward achieving standards.

Creates a classroom environment that supports language learning and
acquisition.

Knows how students acquire first and second languages and the similarities and
differences between the two processes.

Knows how to provide comprehensible input in the target language.

Is familiar with a variety of special needs that students may have in the foreign
language classroom.

Believes that all students can learn/acquire a second language.

Demonstrates sensitivity to individual learners’ needs in a language environment.
Demonstrates an enthusiasm for target language teaching.

Demonstrates a sincere effort to understand students’ communicative efforts.
Tolerates students’ language errors that occur as part of the acquisition process.
Conducts the class in the target language at least 75% of the class period.

Uses the target language appropriately for handling classroom routines, giving
directions, making transitions between activities, and talking to students before and
after class.

Encourages students to create with the target language within a non-threatening
environment.

Offers praise and encouragement in the target language.
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Shows acceptance of students’ ideas and messages through non-verbal behavior such
as smiles, head-nodding, facial expressions, etc.

Enables students to gain confidence in speaking by providing opportunities for them
to rehearse/practice in pairs and small groups.

Adapts lessons and materials to address individual students’ needs.

Demonstrates a satisfactory level of proficiency in the target language.

Knows the target language system (grammatical, phonological, morphological,
syntactic, semantic).

Identifies the pragmatic and sociolinguistic features of target language discourse (e.qg.,
politeness conventions, formal/informal forms of address).

Demonstrates a willingness to accommodate for any gaps in his/her own knowledge
of the target language by learning on his/her own.

Demonstrates an interest in maintaining/strengthening his/her proficiency in the target
language.

Uses the target language to the maximum extent possible in the classroom.

Speaks in the target language with a high degree of linguistic accuracy and fluency.
Writes directions, narratives, exercises, test items with a high degree of accuracy in
the target language.

Recognizes students’ patterns of errors in speaking and/or writing.

Provides maximum opportunities for students to communicate meaningfully in
the target language.

Knows how to plan for and facilitate meaningful communication in the classroom.
Knows the difference between mechanical and meaningful/communicative exercises.
Is willing to spend time creating communicative contexts and designing meaningful
activities.

Believes that a maximum amount of classroom time should be devoted to meaningful
communication.

Provides meaningful and engaging contexts for interpersonal and presentational
communication.

When using a question-answer format for speaking, uses appropriate wait-time to
allow students to process questions and formulate responses.

Uses task-based instruction to elicit language beyond word level from students.
Designs and implements a variety of activities that incorporate students’ various
learning styles.

Provides feedback that focuses on the meaning of the message.

Engages students in negotiating meaning with the teacher and with one another.
Knows the conditions in which negotiation of meaning is likely to occur in the
classroom.

Understands the facilitator role of the language teacher.

Is willing to assume the role of facilitator in the classroom.

Is willing to learn along with students.

Helps students to understand the target language by using comprehensible input,
gestures, and visuals.
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Teaches students to use gambits (passwords) and other strategies as they negotiate
meaning in the target language.

Develops conversations with students by using assisting questions, verbal prompts,
clarification requests, comprehension checks.

Provides individual as well as whole class guided assistance and scaffolding.
Expands on students’ responses.

Introduces and practices vocabulary in context.

Knows how vocabulary is acquired.

Understands how to select vocabulary that relates to the context /unit being explored
and students’ interests.

Is willing to spend time designing contexts, visuals, and other materials for presenting
vocabulary.

Presents new vocabulary in a context using familiar grammar and re-entered
vocabulary.

Uses effective visuals, realia, and props when introducing and practicing new
vocabulary.

Provides opportunities for students to internalize new words by using active
participation (e.g., TPR, manipulation of objects) and personalized discussion.
Checks for comprehension of new vocabulary by using guided questioning.

Designs contextualized exercises and activities for practicing new vocabulary.

Teaches grammar as the vehicle for using the target language to communicate in
real-world contexts.

Knows the grammatical system of the target language.

Knows how to present grammar in real-world functions and contexts.

Recognizes that it takes time for students to internalize and be able to operationalize
grammar rules.

Is willing to adapt the textbook’s grammatical explanations and practice as necessary
to meet learners’ needs.

Values the importance of presenting grammar as a vehicle for communication rather
than as an end in and of itself.

Recognizes that the target language/grammar changes over time and that
discrepancies may exist between the target language of instructional materials and
contemporary usage.

Selects grammatical structures from the textbook as necessary for use in
communication.

Provides clear, accurate explanation of grammar when necessary.

Presents and practices grammar in real-world functions and contexts.

Provides target language input that exemplifies a specific grammatical structure so
that students can understand its use in context.

Guides students to construct an understanding of a grammatical principle through
inductive reasoning, coaching, and questioning strategies.

Responds to students’” questions without needless elaboration, complication, or
extraneous detail.
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Uses a variety of techniques to correct students’ errors, such as elicitation, self-
correction, and peer correction.

Provides opportunities for students to practice oral interpersonal
communication in pairs and in small groups.

Knows how to integrate interpretive and interpersonal communication.

Knows how to design and implement cooperative learning activities.

Recognizes that students will often resort to English in group tasks if they don’t
understand the task, don’t have enough target language to complete it, or know they
will not be expected to do a follow-up task afterwards.

Understands that pair/group activities maximize the time students have to use the
target language.

Designs and implements activities that promote cooperation and interaction such as
jigsaw and information-gap activities, paired interviews, role plays, group problem-
solving, role plays, debates.

Provides clear directions and models for all activities.

Groups students appropriately.

Monitors group activities appropriately.

Conducts appropriate follow-up tasks.

Provides opportunities for students to interpret authentic oral and printed texts,
including literary and cultural texts.

Interprets literary texts that represent defining works in the target cultures.
Identifies themes, authors, style, and text type in a variety of media that are important
in representing the traditions of the target cultures.

Knows where to find authentic texts and how to select them.

Knows how to guide students through authentic oral and printed texts.

Believes in the value of using authentic oral and printed texts in the target language.
Believes that the difficulty of a given authentic text lies not in the text itself, but
rather in the task that students are asked to do.

Believes that students should not be expected to understand every word of an
authentic text.

Integrates authentic oral and printed texts into instruction on a regular basis (e.g.,
audio, video, music, magazine / newspaper articles, etc.).

Provides students with pre-listening / pre-reading / pre-viewing activities.

Provides opportunities for students to listen and read for various purposes.

Enriches classroom content with literary and cultural texts and topics valued by the
target cultures.

Designs comprehension tasks appropriate to students’ language levels.

Guides students through the comprehension / interpretation process helping them to
skim for the gist, scan for details, recognize new vocabulary, interpret between the
lines, and summarize.

Guides students to interpret texts by drawing inferences, thinking critically, and
expressing their own ideas and opinions about them.

Uses interpretive tasks as a springboard to other communicative activities.
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10. Engages students in written interpersonal and presentational communication.

e Knows how to treat writing as a process.

e Understands the difference between writing as a tool for learning language and as a
vehicle for communication.

o Values the importance of writing for self-expression and as a tool for learning.

o Is willing to devote class time to using a process-oriented approach to writing.

v" Designs activities in which students use writing to help them to communicate using
new grammar and vocabulary.

v" Designs activities in which students use writing for purposeful interpersonal
communication.

v" Provides opportunities for students to prepare and present written messages to an
audience of readers.

v Guides students through the various iterative processes involved in creative writing
such as prewriting, composing the draft, revising.

v" Provides opportunities for group brainstorming and peer editing in the writing
process.

v Provides feedback on both linguistic accuracy and the content/ideas of the written

product.

Uses a variety of correction strategies as appropriate to the writing task.

Holds students responsible for their written errors by helping them to correct their

own errors and make revisions.

AN

11. Integrates culture into instruction by engaging students in exploring the
relationships between and among cultural products, practices, and perspectives.

e Recognizes the integral relationship between language and culture.

e Demonstrates a familiarity with one or more countries where the target language is
spoken.

e Understands the theoretical framework for analyzing and comparing cultures

(products, practices, perspectives).

Is willing to investigate the dynamic dimensions of culture in terms of products,

practices, and perspectives.

Recognizes cultural stereotypes and their effect on student perspectives of culture.

Embeds culture into planning, instruction, and assessment.

Uses the 3-P framework for helping students to analyze and understand culture.

Teaches products, practices, and perspectives of at least one country where the target

language is spoken.

Uses authentic materials in teaching culture.

Identifies cultural concepts in literary texts and integrates culture and literature.

Uses the community and technology as resources for integrating and teaching culture.

Engages students in making comparisons between the native and target cultures.

Presents culture without promoting cultural stereotypes and biases.

Uses a variety of techniques for teaching culture such as role play, discussions, and

brainstorming.

O
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12. Assesses students’ progress through contextualized assessment practices.
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Knows a variety of techniques for assessing student progress for both formative and
summative purposes.

Knows multiple ways for measuring student progress in achieving foreign language
standards.

Knows how to use assessment results to inform and improve classroom instruction.
Knows how to design scoring rubrics for assigning a rating to assessment tasks.
Understands the need to devote time to conduct meaningful performance assessments
(e.g., oral testing).

Recognizes the value of informing students of assessment expectations and how they
will be graded.

Assesses student progress through holistic assessment (TPR, oral interviews, role
plays, portfolios) in addition to traditional test formats such as fill-in-the-blank and
multiple choice.

Incorporates both discrete-point items and global items appropriately on written tests.
Embeds all assessments.

Engages students in personalizing vocabulary/grammar on written tests.

Integrates the three modes of communication into assessment.

Integrates culture into assessment.

Conducts formative and summative assessment.

Provides ongoing assessment of students’ oral performance and offers feedback.
Conducts individual and/or pair testing of oral communication.

Reports assessment results clearly and accurately.

. Makes connections between other school subjects and foreign language

instruction.

Knows how to integrate and teach content from other subject areas into the foreign
language curriculum.

Knows how to locate content-area sources that are appropriate for the level of
instruction, age of students, and program goals.

Recognizes that subject-area content motivates learners and connects the target
language with other subjects in the curriculum.

Is willing to work collaboratively with students to learn new subject-area content
along with them.

Identifies connections between the foreign language curriculum and other subject
areas.

Guides students through comprehending and interpreting texts from other subject
areas in the target language.

Provides opportunities for students to interact with target-language communities
through a variety of means such as technology and authentic materials.
Demonstrates an understanding of how to connect with target-language communities
beyond the classroom.

Demonstrates an understanding of how to help heritage learners in the foreign
language classroom.

Validates the heritage and linguistic backgrounds of all students.

Values opportunities to interact with members of target-language communities.
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Is willing to find language resources within the school, local, and worldwide
community.

Integrates resources from target-language communities into instruction.
Provides opportunities for students to use the target language with members of target-
language communities.

Participates effectively as a professional in school and community settings and
within the larger foreign language profession.

Demonstrates familiarity with professional literature and key professional foreign
language organizations at the national, state, regional, and local levels.

Knows the federal laws and regulations that govern educational practices.
Recognizes the importance of life-long professional growth as a foreign language
educator.

Believes in the value of foreign language learning to the overall success of all
students.

Participates in at least one professional organization.

Engages in reflection to improve teaching and learning.

Makes changes to teaching as a result of reflection.

Communicates effectively with parents, colleagues, agencies, and the community at
large.

These competencies reflect the PDE Chapter 354 Foreign Language Program
Guidelines and the ACTFL/NCATE Program Standards for the Preparation of
Foreign Language Teachers.

Revised May 2003
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Generic Student Teaching Evaluation

Student's Name: I | Banner ID: @ I | Diates |
IUP Department: I | Grades Taught: I Subjects/Programs: I
School District: | | School Buikding: |

Check Approprigte Blocks [~ 1ot Bxperience [ 2nd Experience [ Midtern [ Final

Based on abservation of your student teacher’s performance, please assess his'her development of the following awtcomes as an entry-level teacher.
Please mark the appropriate block below: See rubric for operational definitions of the cate gonies.

Exceeds Acceptable-High (AH) Acceptable-Lowr (AL} Unacceptable (U} Mo Opportunity To Assess (NMOTA)
Minimal Generic Teacher Education Outcomes E AH AL U MOTA
THE LEARMER AND LEARNING
1. Theteacher undersands how kearnars grow and develop, recognizing that patterns of learming and - I~ - |

development vary individual by within and across the cognitive, linguistic, social, emotional, and physical
areas, and designs and implements developmentally appropriate and challenging learning experiences.

2. Theteacher uses understanding of individual differences and diverse culttures and communities to r r r r r
ensure inclusive learming environments that enable each leamer to meet high standards.

3, Theteacher works with others to create environments that support individual and collaborative

learning, and that encourage positive social imteraction, active engagement in leaming, and self- r r r r -
motivation.

CONTENT ENOWLEDGE
4. Theteacher undersiands the central concepts, tools of inquiry, and structures of the disciplineis) he/
she teaches and creates learning experiences that make thesa aspects of the discipline accessible and r r r r -
meaningful for lkamersto assure mastery of the content.

5, Theteacher undersands howto connect concepts and uses differing perspectives to engage leamers

in critical thinking, crestivity, and collaborative problem solving related to authentic local and global [ - (] -
issues,

INSTRUCTIONAL PRACTICE

6. Theteacher undersands and uses multiple methods of assessment to engage karnars in their cwn - I~ - |

growth, to monitor learner progress, and to guide the teacher's and leamer's decision making.

7. Theteacher plans instruction that supports every student in mesting rigorous kaming goals by I—' l—' r I—' l—'
drawing upon knowledge of content areas, curriculurn, cross-disciplinary skills, and pedagogy, as well as
knowledge of learners and the community comtext.

B. Theteacher understands and uses a variety of instructional strategies to encourage learmersto r r r rr
develop deep understanding of content areas and their connections, and to build skillsto apply
knowledge in meaningful ways.

PROFESSIONAL RESPONSIBLILIES

9. Theteacher engages in ongoing professional learning and uses evidence to continually evaluate his/ I—- l—- l— I—- l—-
her choices and actions on others (learners, families, other professionals, and the community], and

adapts practice to meet the needs of each learner.

10, The teacher seeks appropriate leadership roles and opportunitiesto take responsibility for student
learning, to collaborate with kearners, families, colleagues, other school professionals, and community r r r r r
mermbers toensure kearner growth and advance the profession.
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Student's Name: I | Banner ID: @ I | Daite: I |
IUP Department: I | Grades Taught: I SubjectsPrograms: I |
School Distict: | | School Building: | |

Check AppropristeBlocks [~ 1t Bperience [ 2nd Experience [ Midtern [ Final

Basad on observation of your student teacher’s performance, please assess his'her development of the following owtcomes as an entry-level teacher,
Plagse mark the appropriate block below. See rubric for operational definitions of the cate goies,

Evceeds(F) ~ Acceptable-High (AH) Accepeable-Low (AL) Unaceepeable () No Opportunity To Assess (NOTA)
AL

Minimal Generic Teacher Education Cutcomes

1. Integrates foreign language standards into planning, instruction, and assessment

2. Creates a classroom environment that supports language learning and acquisition.

3. Demonstrates a satisfactory level of proficiency in the target language.

4. Provides maximum opportunities for students to communicate meaningfully in the target language.
5. Engages students in negotiating meaning with the teacher and with one another,

6. Introduces and practices vocabulary in contest.

7. Teaches grammar as the vehicle for using thetarget language to communicate in reabworld contexts,

B. Provides opportunities for students to practice oral interpersonal communication in pairs and in small
groups.

9. Provides opportunities for students to interpret authentic oral and printed texts.
10. Engages studenits in written interpersonal and presentational communication.

1. Imtegrates culture into instruction by engaging students in exploring the relationships between and
armong cultural products, practices, and perspectives.

12, Assesses students' progress through contextualized assessment practice.
13, Makes connections between other school subjects and foreign lnguage instruction.

14. Provides opportunities for students to imteract with target-language communities through a variety
of means such as technology and authentic raterials.

15. Participates effectively asa professional in school and community settings and within the larger
foreign language profession.

L I I N O N (R O
L I I I O N (R -
[ I e e I A R O B B I
L I A I N e R N B (R
[ I A R R O B B I

SUMMARY - OVERALL RATING

MNOTA

Swbmit ariginal tor Office of Teacher Education, 104 Stowffar Hal Copies tor Snadant Teacher, Cooperating Teschar, Uniearsity Supenvisor Bavizad July 2003
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H |UI ]_; Indiana, Pennsylvania 15705 Part 111

Name Department
(Please Type)

Cooperating Teacher:

Signature of Cooperating Teacher Date Recommended Grade

University Supervisor:

Signature of University Supervisor Date Midterm/Final Grade

Student Teacher:

I have had the opportunity to meet with my cooperating teacher and university supervisor to discuss this
evaluation.

Signature of Student Teacher Date





ASSESSMENT B2: ASSESSMENT INSTRUMENT/RUBRIC

STUDENT TEACHING: IUP SPANISH EDUCATION K-12
MINIMAL TEACHING FIELD OUTCOMES

19

Exceeds
4

Acceptable-High
3

Acceptable-Low
2

Unacceptable
1

1. Integration of standards in
planning, instruction,
assessment
[ACTFL/NCATE 4.a., 4.b.,
4.c]

Candidates use the goal areas
and standards of the Standards
for Foreign Language Learning
in the 21st Century, as well as

their state standards, as the basis

for design of unit/lesson plans,
instruction, and assessments.
The 5 goal areas, including the
3 modes of communication, are
central to planning, instruction,
and assessment.

Candidates create unit/lesson
plan objectives that address
specific goal areas and standards
(national & state). They create
and teach lessons that address
multiple goal areas. They design
standards-based activities and
assessments and adapt
instructional materials and
activities to address specific
standards.

Candidates create unit/lesson
plan objectives that address
specific goal areas and
standards (national & state).
They create and teach lessons
that address primarily the
Communication goal area.
And/or they tend to adapt
instructional materials and
activities to address specific
standards instead of designing
new materials and activities.

Candidates apply goal areas
and standards (both national
and state) to their planning,
instruction, and assessment to
the extent that their
instructional materials do so.
They may focus on only the
Communication goal area, and
primarily on one mode of
communication at a time in
instruction, activities, and
assessments.

2. Supportive classroom
environment
[ACTFL/NCATE 3.a.,, 3.b.]

Candidates exhibit ease and
flexibility in using their
knowledge of language
acquisition theories as the basis
for strategies that facilitate
language acquisition, including
the use of the target language,
negotiation of meaning, IRF,
and interaction. Candidates
consistently use information
about their students’ language
levels, backgrounds, and
learning styles to plan and
implement instruction.

Candidates use upon their
knowledge of language
acquisition theories to
implement strategies that
facilitate language acquisition,
including the use of target
language input, negotiation of
meaning, IRF, and interaction.
They use a variety of techniques
to address specific learning
needs of their students.

Candidates use their
knowledge of language
acquisition theories to support
language acquisition,
including the use of target

language input and interaction.

Use of IRF and negotiation of
meaning may be lacking.
And/or they make minimal
attempts to address specific
learning needs of their
students.

Candidates use instructional
strategies that do not
consistently connect to
theoretical knowledge.
Candidates tend not to address
student differences in planning
and in implementing
instruction.

3. Satisfactory proficiency
level
[ACTFL/NCATE l.a., 1.b.,

Having exceeded the exit oral
proficiency level of Advanced
Low, candidates speak in the

Having met the exit oral
proficiency level of Advanced
Low, candidates speak in the

Having met the exit oral
proficiency level of Advanced
Low, candidates use the target

Although they have met the
exit oral proficiency level of
Advanced Low, candidates
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target language at least 90% of
the time in the classroom
without major patterns of errors.
A key component of their
classes is their spontaneous
interaction with students in the
target language. Target
language use in created
instructional materials and
assessments is virtually error-
free.

target language at least 90% of
the time in the classroom
without major patterns of errors.
They designate times for
spontaneous interaction with
students in the target language.
Target language use in created
instructional materials and
assessments is highly accurate
with no major patterns of errors.

language at least 75% of the
time and/or they speak with
several patterns of errors.
There are sporadic
opportunities for spontaneous
interaction. Target language
use in created instructional
materials and/or assessments
may have patterns of errors.

use the target language in the
classroom to a minimal extent
and/or they speak with major
patterns of errors. And/or they
may avoid spontaneous
interaction with students in the
target language. And/or target
language use in created
instructional materials and/or
assessments may have major
patterns of errors.

4. Opportunities for
meaningful communication
[ACTFL/NCATE l.a., 3.a,
4.b., 4.c]

Meaningful interaction is at the
heart of language instruction.
Candidates engage students in
communicative and interesting
activities and tasks on a regular
basis. All classroom interaction
reflects engaging contexts that
are personalized to the interests
of students and reflect curricular
goals. Candidates optimize the
use of questioning and task-
based activities according to
instructional objectives.

Candidates design activities in
which students have
opportunities to interact
meaningfully with one another.
Activities are standards-based
and have meaningful contexts
that reflect curricular themes
and students’ interests.
Candidates use task-based
activities to elicit language
beyond word level from
students.

Candidates design activities in
which students have
opportunities to interact
meaningfully with one
another. The majority of
activities are standards-based
and have meaningful contexts.
Candidates tend to use
questioning to elicit language
beyond word level from
students.

Candidates provide limited
opportunities for
communicative activities.
These activities and
meaningful contexts are those
that occur in instructional
materials. And/or candidates
rely on questioning as the
primary strategy for eliciting
language.

5. Negotiation of meaning
[ACTFL/NCATE l.a., 3.a,
4.b., 4.c]

Negotiation of meaning is an
integral part of classroom
interaction. Candidates
negotiate meaning regularly
with students. They teach
students to use negotiation
when communicating with
others.

Candidates plan opportunities to
negotiate meaning with
students. They teach students a
variety of ways to negotiate
meaning with others and
provide opportunities for them
to do so in classroom activities.

Candidates negotiate meaning
with students when
spontaneous communication
occurs. They teach students a
few expressions for
negotiating meaning such as
“Could you repeat that,
please?”, and they provide
limited opportunities for them
to negotiate meaning.

Since most classroom
interaction is planned,
candidates do not regularly
negotiate meaning with
students. They may teach
students a few expressions for
negotiating meaning, such as
“Could you repeat that,
please?”

6. Vocabulary in context
[ACTFL/NCATE l.a., 3.a,,
4.h.,4.c]

Candidates engage students in
acquiring new vocabulary
through a variety of creative and

Candidates present and practice
vocabulary in meaningful
contexts and provide

Candidates present and
practice vocabulary in
meaningful contexts but

Candidates resort to rote
learning of vocabulary in
activities that are devoid of a
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original hands-on activities
(e.g., TPR, technology, games).

opportunities for students to
internalize new vocabulary
through active participation such
as TPR and manipulation of
objects, visuals, realia, etc.

provide limited opportunities
for students to internalize
vocabulary through active
participation.

meaningful context.

7. Grammar as vehicle for
communication
[ACTFL/NCATE l.a, 3.a,,
4.b.,4.c]

Candidates exhibit a detailed
understanding of the
grammatical system of the
target language. They
systematically embed
grammatical structures in
classroom activities that reflect
real-world functions and
contexts. They help students to
become comfortable in
engaging in discovery learning
and in co-constructing
grammatical principles.

Candidates exhibit a satisfactory
understanding of the
grammatical system of the target
language. They present and
practice grammar in real-world
functions and contexts. They
guide students to co-construct
grammatical principles.

Candidates exhibit a
satisfactory understanding of
the grammatical system of the
target language. While they
present and practice grammar
in real-world functions and
contexts, they tend to use a
teacher-directed approach in
imparting grammatical
knowledge. Students have
limited opportunities to co-
construct grammatical
principles.

Candidates’ understanding of
the grammatical system of the
target language may be
lacking. And/or they may
resort to rote learning of
grammatical rules in a
vacuum. And/or they may use
a teacher-directed approach in
imparting grammatical
knowledge without involving
students in co-constructing
this knowledge.

8. Oral interpersonal
communication
[ACTFL/NCATE l.a, 3.a,,
4.b.,4.c]

Pair and group activities are a
central part of each lesson.
Candidates provide appropriate
instructions, monitoring, and
follow-up. Virtually all tasks
feature an information gap
where students do not know
ahead of time how their
classmates will respond.

Candidates conduct meaningful
pair and group activities on a
regular basis. They provide
appropriate instructions,
monitoring, and follow-up.
Most tasks feature an
information gap where students
do not know ahead of time how
their classmates will respond.

Candidates incorporate pair
and group activities when
called for in the textbook.
Some aspect(s) of pair/group
activities may be lacking such
as instructions, monitoring,
and follow-up. Tasks may not
consistently feature an
information gap.

Candidates use primarily
whole-class instruction. Or
they use pair and group
activities that are devoid of
meaningful contexts and/or an
information gap. Instructions,
monitoring, and/or follow-up
may be ineffective.

9. Interpreting authentic
texts

[ACTFL/NCATE 2.b., 3.a,,
3.b,4a,4b,4.c]

Candidates interpret authentic
texts (audio, video, printed) and
use them extensively as the
basis for instruction and
assessment. They teach students
strategies for interpreting texts
so that they may apply them to
new texts. They design
interpretive tasks according to
the level and interests of

Candidates interpret authentic
texts (audio, video, printed) and
integrate them into instruction
and assessment. They guide
students in interpreting texts
(i.e., through previewing
activities, identifying main
ideas, using contextual clues).
They design interpretive tasks
according to the level and

Candidates interpret authentic
texts (audio, video, printed)
and integrate some texts into
instruction and assessment.
They provide guidance,
although at times it may be
lacking. They give some
attention to level and interests
of students.

Since candidates often exhibit
difficulty interpreting
authentic texts (audio, video,
printed), they tend to use
mainly those texts that appear
in the textbook. And/or
candidates use a traditional
approach to exploring texts
(e.g., translation, decoding
words). They may edit the text
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students.

interests of students.

instead of the task to bring the
text to the level of students.

10. Written interpersonal &
presentational
communication
[ACTFL/NCATE l.a, 3.a.,
4.b.,4.c]

Candidates integrate written
interpersonal and presentational
tasks in creative ways into work
on oral communication and the
other goal areas. They use a
process approach to writing and
engage students in cooperative
writing (i.e., peer editing). They
provide appropriate feedback to
students on content and
accuracy of the message and
help students to become
responsible for improving their
writing.

Candidates design both written
interpersonal and presentational
tasks within meaningful
contexts. They use a process
approach to writing and engage
students in cooperative writing
(i.e., peer editing). They provide
appropriate feedback to students
on content and accuracy of the
message.

Candidates tend to design
either written interpersonal or
written presentational tasks,
but not both. They use a
process approach to writing,
but may not engage students in
cooperative writing (i.e., peer
editing). They provide
appropriate feedback to
students on content and
accuracy of the message.

Candidates tend to ignore
writing in their planning
and/or written tasks are
mechanical and devoid of real-
world contexts. And/or
candidates’ approach does not
include a writing process.
Feedback to students may be
lacking and/or inappropriate
(e.g., an over-emphasis on
grammatical accuracy).

11. Cultural products,
practices, perspectives
[ACTFL/NCATE 2.a., 2.b.,
4.b.,4.c]

Candidates use a systematic
approach for integrating culture
into instruction and/or they use
culture as the content for
language instruction. They give
students the tools for analyzing
ways in which cultural products,
practices, and perspectives are
connected in the target culture.

Candidates use the standards
framework to integrate culture
into lessons and units of
instruction. They engage
students in exploring the
products and practices that
relate to specific perspectives of
the target culture.

Candidates use the standards
framework to integrate culture
into lessons and units of
instruction. Focus tends to be
on products and practices
rather than on perspectives.

Candidates integrate into
instruction discrete pieces of
cultural information, either
found in instructional
materials or acquired through
study and/or personal
experiences. They expect
students to learn discrete
pieces of information about
the target culture.

12. Contextualized
assessment
[ACTFL/NCATE 5.a., 5.b.,
5.c.]

Candidates design standards-
based performance assessments
based upon current research-
based models (e.g., Integrated
Performance Assessments),
with attention to global
proficiency. The majority of
assessments have an oral
interpersonal component.
Candidates use assessment
results to improve instruction

Candidates design assessments
that feature meaningful tasks
and attention to global
performance/proficiency.
Assessments include
personalized tasks and
integration of the three modes
and other goal areas (e.g.,
Cultures, Connections).
Candidates conduct assessment
of oral interpersonal

Candidates design assessments
that feature meaningful tasks.
Assessments include
personalized tasks and tend to
focus on the Communication
goal area. Candidates conduct
assessment of oral
interpersonal communication.
Candidates may use
assessment results to conduct
whole-class remediation or

Candidates design assessments
that focus on discrete
linguistic points and/or
individual skills. And/or
assessment tasks may occur in
a context devoid of meaning
or personalization. And/or
there may be no assessment of
oral interpersonal
communication. And/or
candidates use assessment
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and learning, and they work
with students individually to
help them identify gaps in their
knowledge and skills.

communication. Candidates use
insights gained from assessment
results to improve instruction
and learning.

review.

results mainly for purposes of
assigning grades.

13. Connection to school
subjects

[ACTFL/NCATE 2.c., 4.b.,
4.c.]

Candidates implement a
content-based approach to
language instruction that is
based on the integration of
language and subject-area
content. Candidates guide their
students in acquiring new
information through exploration
of target-language texts.

Candidates integrate concepts
from other subject areas such as
math, science, social studies, art,
and music into their lessons.
They teach students strategies
for learning this new content in
the foreign language.

Candidates integrate
information from other subject
areas such as math, science,
social studies, art, and music
into their lessons. They may
teach students a few strategies
for learning this new content
in the foreign language.

Candidates integrate discrete
pieces of information from
other subject areas into their
lessons to the extent that they
appear in instructional
materials.

14. Interaction with FL
communities
[ACTFL/NCATE l.a., 3.a,
4.b.,4.c]

Candidates use connections to
target-language communities
(e.g., field trips, interaction with
native speakers, Skype and
other technologies) as a key
component of their planning and
instruction.

Candidates provide
opportunities for their students
to connect to target-language
communities, through a variety
of means such as Skype and
other technologies, guest
speakers, etc.

Candidates provide
opportunities for their students
to connect to target-language
communities, mostly through
technology and authentic
materials.

Candidates help their students
connect to target-language
communities to the extent that
their textbook program
provides these opportunities.

15. Professionalism in
school & community;
participation in profession
[ACTFL/NCATE 6.a., 6.b.]

Candidates communicate and
interact effectively with parents,
fellow teachers, and staff at
school. They use reflection as
the basis for improving their
students’ learning. Candidates
seek opportunities for continued
professional growth. They are
members of at least one foreign
language professional
organization.

Candidates communicate and
interact effectively with fellow
teachers and staff at school.
They engage in reflection to
improve their teaching and their
students’ learning. Candidates
participate in professional
development opportunities that
are offered to them.

Candidates communicate and
interact effectively with fellow
teachers and staff at school.
They may engage in reflection
mostly to fulfill a requirement.
They participate in required
professional development
opportunities.

Candidates have some
difficulty communicating and
interacting with fellow
teachers and staff at school.
And/or their reflections may
be superficial and lacking a
connection to theoretical
frameworks. Candidates’
professional development may
be limited to responding to the
suggestions that others make
regarding the candidates’ own
professional growth.

Revised April 2013






ATTACHMENT C1: ASSESSMENT DATA

STUDENT TEACHING: IUP SPANISH EDUCATION K-12
Spanish Education Minimal Teaching Field Outcomes

2012-2013
N=4
T=Target A=Acceptable U=Unacceptable
Alignment with 2012-2013
ACTFL/NCATE N=4

Standards T A
1. Integrates foreign language standards 4.a.,4b., 4.c. 3
into planning, instruction, and assessment.
2. Creates a classroom environment that 3a,3b 2 1
supports language learning and acquisition.
3. Demonstrates a satisfactory level of la,1lb,1lc. 1 3
proficiency in the target language.
4. Provides maximum opportunities for la,3.a,4b.,4c 2 2
students to communicate meaningfully in
the target language.
5. Engages students in negotiating meaning | l.a.,3.a,4.b., 4.c. 2 1
with the teacher and with one another.
6. Introduces and practices vocabulary in la,3.a,4b., 4c. 4
context.
7. Teaches grammar as the vehicle for using | 1.a.,3.a,4.b., 4.c. 2 1
the target language to communicate in real-
world contexts.
8. Provides opportunities for students to la,3.a,4b., 4c. 2 2
practice oral interpersonal communication
in pairs and in small groups.
9. Provides opportunities for students to 2.b., 3a,3b, 4a, 3
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interpret authentic oral and printed texts.

4h., 4.c

10. Engages students in written
interpersonal and presentational
communication.

l.a., 3.a.,4b.,4.c.

11. Integrates culture into instruction by
engaging students in exploring the
relationships between and among cultural
products, practices, and perspectives.

2.a.,2.b.,4.b., 4.c.

12. Assesses students’ progress through 5.a,5.b.,5.¢
contextualized assessment practices.
13. Makes connections between other 2.c.,4.b., 4.c.

school subjects and foreign language
instruction.

14. Provides opportunities for students to
interact with target-language communities
through a variety of means such as
technology and authentic materials.

l.a., 3.a.,4.b., 4.c

15. Participates effectively as a professional
in school and community settings and
within the larger foreign language
profession.

6.a.,6.b
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ATTACHMENT C2: ASSESSMENT DATA

STUDENT TEACHING: IUP SPANISH EDUCATION K-12
Spanish Education Minimal Teaching Field Outcomes
2013-2014, 2014-2015

N=11
E=Exceeds = AH=Acceptable-High AL=Acceptable-Low U=Unacceptable
Alignment with 2013-2014 2014-2015 Totals
ACTFL/NCATE N=6 N=5 N=11

Standards E AH AL U AH AL AH AL
1. Integrates foreign language standards 4.a.,4.b., 4.c. 4 1 4 1 8 2
into planning, instruction, and assessment.
2. Creates a classroom environment that 3.a,3b 1 4 1 2 1 6 2
supports language learning and acquisition.
3. Demonstrates a satisfactory level of la,1lb,lc 6 2 1 8 1
proficiency in the target language.
4. Provides maximum opportunities for la,3.a,4b, 4c 2 2 2 3 5 2
students to communicate meaningfully in
the target language.
5. Engages students in negotiating meaning | l.a,3.a,4.b. 4.c. 3 3 1 3 4 6
with the teacher and with one another.
6. Introduces and practices vocabulary in la., 3.a,4.b., 4.c. 3 3 1 4
context.
7. Teaches grammar as the vehicle for using | 1.a.,3.a.,4.b., 4.c. 3 3 3 2 6 5
the target language to communicate in real-
world contexts.
8. Provides opportunities for students to la,3.a,4b., 4c. 2 4 3 1 7 1
practice oral interpersonal communication
in pairs and in small groups.
9. Provides opportunities for students to 2b.,3a,3b,4a, | 1 4 1 3 1 7 2
interpret authentic oral and printed texts. 4b., 4c
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10. Engages students in written
interpersonal and presentational
communication.

l.a., 3.a.,4b.,4.c.

11. Integrates culture into instruction by
engaging students in exploring the
relationships between and among cultural
products, practices, and perspectives.

2.a.,2b.,4b., 4.c.

12. Assesses students’ progress through
contextualized assessment practices.

5.a.,5.b., 5.c

13. Makes connections between other
school subjects and foreign language
instruction.

2.c.,4.b., 4.c.

14. Provides opportunities for students to
interact with target-language communities
through a variety of means such as
technology and authentic materials.

la.,3.a.,4b., 4.c

15. Participates effectively as a professional
in school and community settings and
within the larger foreign language
profession.

6.a.,6.b

AH AL U

AH

AL

AH AL

U
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ATTACHMENT C3: ASSESSMENT DATA

STUDENT TEACHING: IUP SPANISH EDUCATION K-12
Spanish Education Minimal Teaching Field Outcomes
TOTAL DATA RESULTS

2012-2015
N=15
E=Exceeds = AH=Acceptable-High AL=Acceptable-Low U=Unacceptable
Alignment with 2012-2015
ACTFL/NCATE N=15
Standards Exceeds/  Acceptable Unaccep-
Target Range table
1. Integrates foreign language standards 4.a.,4.b., 4.c. 4 10 1
into planning, instruction, and assessment.
2. Creates a classroom environment that 3a,3b 5 9 1
supports language learning and acquisition.
3. Demonstrates a satisfactory level of la,lb,lc. 3 12
proficiency in the target language.
4. Provides maximum opportunities for la,3.a,4b., 4c 6 9
students to communicate meaningfully in
the target language.
5. Engages students in negotiating meaning | la.,3.a,4.b. 4.c. 3 11 1
with the teacher and with one another.
6. Introduces and practices vocabulary in la,3a,4b., 4.c. 11 4
context.
7. Teaches grammar as the vehicle for using | 1.a,3.a,4.b., 4.c. 2 12 1
the target language to communicate in real-
world contexts.
8. Provides opportunities for students to la, 3.a,4.h,4ec. 5 10
practice oral interpersonal communication
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in pairs and in small groups.

9. Provides opportunities for students to
interpret authentic oral and printed texts.

2.b., 3.a,3.b, 4.a,
4.b., 4.c

10. Engages students in written
interpersonal and presentational
communication.

la,3.a.,4b.,4.c.

14

11. Integrates culture into instruction by
engaging students in exploring the
relationships between and among cultural
products, practices, and perspectives.

2.a.,2.b.,4.b., 4.c.

12

12. Assesses students’ progress through
contextualized assessment practices.

5.a.,5.b., 5.c

14

13. Makes connections between other
school subjects and foreign language
instruction.

2.c.,4.b., 4.c.

14

14. Provides opportunities for students to
interact with target-language communities
through a variety of means such as
technology and authentic materials.

l.a., 3.a.,4b., 4.c

10

15. Participates effectively as a professional
in school and community settings and
within the larger foreign language
profession.

6.a.,6.b

Exceeds/
Target

Acceptable Unaccep-

Range

table
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Assessment 4 - Student Teacher Summative Evaluation


IUP Spanish Education K-12
SECTION IV: EVIDENCE FOR MEETING STANDARDS

ASSESSMENT 5: Candidate Effect on Student Learning

Teacher Work Sample

Brief Description of the Assessment. The purpose of this assessment, which was
initiated in Fall 2005, is to verify that Spanish Education candidates are having positive effects on
K-12 student learning. During their Student Teaching experience, candidates complete a Teacher
Work Sample project through which they document their teaching experiences and student
learning results over the course of an entire unit taught to at least one class. As illustrated in
Attachment A below, candidates submit a detailed standards-based unit plan, three lesson plans
from the unit, and several performance-based assessments given as part of the unit. They design
and administer pre- and post-tests as well as a K-12 student survey of student teacher
effectiveness, analyze the data obtained from these instruments, and reflect on what the data
indicate regarding the impact of the unit instruction on their students' learning. Reflection is a key
component of this project, as candidates not only write detailed self-reflections for each daily
lesson plan, but they also reflect on the results of the unit in terms of IUP’s Conceptual
Framework (Danielson’s Four Domains) and their own plans for improvement of their teaching.
Between Fall 2005 and Spring 2014, the rubric used to score the Teacher Work Sample featured
three levels of performance (Target, Acceptable, Unacceptable). However, beginning in Fall
2014, the rubric was expanded to four levels of performance (Exceeds, Acceptable-High,
Acceptable-Low, Unacceptable) to discriminate more effectively among the performances that
tended to fall within the wide category of "Acceptable"”. Specifically we wanted to know whether
candidates whose performance was rated "Acceptable” were moving towards exceeding
expectations or were closer to the unacceptable category. Scoring criteria on the rubric were not
changed. The categories of performance criteria (listed vertically) on the rubric were not changed.

Alignment of the Assessment with the ACTFL/NCATE Standards. This assessment
addresses the following standards:

» Standard 2.c.: Within the unit, candidates must integrate interdisciplinary connections
into at least one lesson and into assessment, thereby illustrating their ability to “integrate
knowledge of other disciplines into foreign language instruction.” Their self-reflections
include a discussion of the degree to which these lesson objectives were achieved.

» Standard 3.a.: For candidates to perform in the “acceptable” range on this project, the
majority of lesson activities must be learner-centered and promote language acquisition
and all lesson activities must address lesson and unit objectives. Both the university
supervisor and cooperating teacher observe and assess lessons taught during this unit, and
they assess the degree to which the classroom environment is supportive and includes
target language input and opportunities for negotiation of meaning and meaningful
interaction.

» Standard 3.b.: For candidates to perform in the “acceptable” range on this project, all
lesson objectives must be functional, a variety of teaching strategies must be
implemented and applied to the needs of diverse language learners, and there must be
some attention to higher-level thinking skills.

» Standards 4.a., 4.b., 4c.: As illustrated in Attachment A below, candidates must describe
how the unit addresses the World Readiness Standards for Learning Languages
(previously Standards for Foreign Language Learning in the 21% Century) (at least 3 of
the 5 goal areas must be addressed). Classroom observations by the university supervisor
and cooperating teacher must verify that the standards are being implemented in





instruction. In addition, candidates must demonstrate creativity in material design and
adaptation, based on standards-based criteria.

» Standards 5.a., 5.c.: Within the unit, candidates must administer at least two standards-
based formative assessments and one summative oral assessment, complete with
performance-based rubrics. Assessments must be contextualized, meaningful, and elicit
functional student performance. Candidates must explain how they adapted assessments
for special needs learners. Candidates must report assessment results effectively to their
students and provide feedback on how students can improve their performance.

» Standard 5.b.: A key component of the work sample is the reflection piece. Candidates
write detailed self-reflections on all daily lessons taught. At the conclusion of the unit,
candidates write an in-depth reflection in which they address the five areas indicated in
section F. of the assignment (see Attachment A below). Using Danielson’s Framework,
they share their insights on the effectiveness of their teaching, the learning that their
students displayed, and their plans for improvement of their teaching.

Summary of Assessment Data. See Attachments B1 and B2 below for the rubric used
to assess the work sample, which candidates are given several weeks before the start of Student
Teaching with the description of the assignment. The rubric shown in B1 is the original rubric
with the 3 performance categories of Target, Acceptable, Unacceptable, while the rubric depicted
in B2 is the revised rubric with the performance categories expanded to 4 levels: Exceeds,
Acceptable High, Acceptable Low, Unacceptable. In Attachments C1 and C2 below, data are
disaggregated to illustrate performance within each of these rubrics; total data results for the 3
years are shown in Attachment C3.

As illustrated in the data charts in Attachment C, with two exceptions, every criterion on
the rubrics was met at either the Acceptable or Target/Exceeds level of performance. The specific
criterion that deals with “Impact on Student Learning” was met by the majority of candidates at
the Acceptable level, and further, on the revised rubric, performance in this category was in the
Acceptable High to Exceeds range. Overall, candidates performed most effectively in describing
the inclusive learning environment, planning for instruction in inclusive settings (including
addressing multiple goal areas of the World Readiness Standards for Learning Languages), and
reflecting on both teaching effectiveness and professional growth. Since our last program review,
we have placed more focus on and offered more targeted coaching in the area of self-reflection,
S0 we are pleased to see the positive data results in this area. Specifically, we have provided more
detailed feedback on students' self-reflections and engaged them in revising and rewriting these
reflections. Additionally, we have placed more emphasis on candidates' ability to differentiate
instruction to bring about more positive learning results for all learners, and they are required to
do so extensively in their Student Teaching experience. That is, we devote more time to this topic
in the methods courses and require candidates to differentiate instruction in the lessons they
design and teach in their field experiences.

The data reveal two areas in which we now need to focus: (1) the design of the unit plan
to include integration of technology and higher-order thinking skills; and (2) candidates' ability to
analyze their students' learning using assessment data. We plan to include more specific
expectations regarding the use of technology in unit and lesson design in our two foreign
language methodology courses (SPAN 390, EDUC 453). Further, we plan to provide additional
practice in analyzing student learning the semester before Student Teaching, when candidates
take the second methodology course, EDUC 453, and teach students in the urban setting in Pre-
Student Teaching Il (EDUC 342).

Rationale for How Data Demonstrate Mastery of Standards. Assessment data show that
Spanish Education candidates are able to integrate the Standards for Foreign Language Learning
in the 21% Century into their instruction, assessment, and material design (4.a., 4.b., 4.c.).





Candidates illustrated in this work sample that they understand the cultural framework of the
student standards (products, practices, and perspectives) and are able to include this framework as
a central element in their lesson plans and assessments (2.a.), as well as interdisciplinary
connections (2.b.). As confirmed by the written project and classroom observations, candidates
are able to develop a supportive classroom environment that addresses principles of second
language acquisition (3.a.) and differentiates instruction to meet the diverse needs of learners
(3.b.). Finally, candidates demonstrate much skill in designing standards-based assessments and
rubrics (5.a.), interpreting and reporting assessment results (5.c.), and analyzing assessment
results and reflecting on changes that would improve instruction and learning in the future (5.b.).
The data confirm that candidates are having a positive effect on the learning of their K-12
students.





ATTACHMENT A: ASSESSMENT INSTRUMENT
Teacher Work Sample Completed during Student Teaching

Verifying Positive Impact on K-12 Student Learning: Student Teaching
Work Sample

Note: Sections that appear in blue are for teacher candidates in the Spanish
Education K-12 Program only.

Overview of Project: During student teaching, you will prepare a “work sample” in
order to provide verification that your students have learned; i.e., that you have had a
positive impact on their learning. This comprehensive work sample will provide evidence
of your ability to:

1. engage in thorough and effective standards-based planning;

2. use best practices that provide opportunities for student success;

3. use appropriate assessment strategies to foster and document the ongoing
development of your students’ knowledge and skills; and

4. analyze student assessment results, reflect on them, and adapt instruction
accordingly.

Required Components of the Work Sample

*All narrative sections of the work sample are to be typed using 12 point Times New
Roman font, double-spaced.

Title Page

Student Teaching Work Sample
Title/Topic of Unit of Instruction (IN SPANISH)

Your name

Semester Year

School site

Grade/Level, Period, Number of Students, Subject, Topic, Textbook, and/or Key
Resources

A. Description of the Learning Environment / Inclusive Context

1. Describe the school (name of district, demographic information, key
information about the foreign language program and student body)
(Minimum of one page).

2. Describe the students in the class(es) included in your work sample: gender,
ethnicity, developmental characteristics (cognitive, social, physical),
language learning background, academic performance, etc. (Do not use
actual names of students in this report.) (Minimum of one page).





B. Planning for Instruction in Inclusive Settings

1.

Identify a rationale. Why is this topic important to students? Why at this time?
What purpose will this knowledge serve for the students? What purpose will
this knowledge serve beyond the classroom? What is its use? Address the
principal reason for the study of this topic.

Identify prerequisite Skills. What skills must the learner bring to this new
topic? How will you determine whether the student has these skills? How
will you collect information for making this diagnosis?
Write a detailed unit plan, including title of unit and length/duration of unit.
Follow the unit plan template given to you in the methods class.
Describe how the unit addresses the P-12 student standards for your subject
area—World-Readiness Standards for Learning Languages (at least 3 of the
5 goal areas must be addressed.
Include an explanation of the critical thinking skills to be addressed (refer to
Bloom’s Taxonomy).
Briefly describe the integration of culture, interdisciplinary connections and
technology.
Include at least 3 complete daily lesson plans from the unit, with
accompanying materials and completed self-reflections. Select one plan from
the beginning of the unit, one at mid-point in the unit, and one at the end of
the unit. Individual programs may require additional daily lesson plans. On
your lesson plans, be sure to describe adaptations to instruction and/or
assessment for learners with special needs and English language learners.
Each daily lesson plan must address subject-specific P-12 student standards.

C. Evaluation of Instruction

Provide evidence of effective implementation of instruction by including the following

items:

1.

2.

At least ONE observation evaluation by your cooperating teacher that verifies
effective implementation of instruction.

ONE observation evaluation by your University Supervisor that verifies
effective implementation of instruction.

Included on lesson plans: Self-evaluations of teaching effectiveness according
to program requirements.

A K-12 student survey of student teacher effectiveness (on forms developed
by you, with an analysis of the results). This should be done at the
conclusion of the unit. See Appendix A of this document for ideas that you
might use in your survey.





D. Assessment of Student Learning in Inclusive Settings

Provide evidence of formal and informal assessment of your students’ performance to
show that they have learned by including in your work sample:

1.

2.

3.

4.

A pre-test activity or survey to discover what students already know prior to
your unit. Aggregate (compile results and display them in chart form) and
discuss the data/results. Since you will be comparing performance on the pre-
test with performance on the post-test, you will need to keep your unit
objectives in mind as you design the pre-test. You do not want to administer
the exact unit test that will be given at the end, nor do you want to use the
entire class period for the pre-test. However, it is recommended that you
design a few tasks that illustrate whether or not students already have the
knowledge and skills that are part of the unit—i.e., whether they already have
met the objectives. See Appendix B of this document for a sample pre-test.

At least two formative assessments conducted during the unit, with any
modifications you made to your teaching based on the assessments. Describe
any modifications of your assessments for learners with special needs and
English language learners.

One summative oral assessment. Include a copy of the assignment given to
students, the rubric used to assess their performance, and an analysis of
the data with grade breakdowns for all students. Provide 3 samples of
your students' work (i.e., your completed rubric for each): one that
exceeded expectations, one that met expectations, and one that did not
meet expectations. Note: Be sure to follow all school district guidelines to
gain permission to share written samples of your students' work to your
University Supervisor (delete names of students).

A summative post-test assessment (typically the “unit test”) to discover what
students know and can do at the end of the unit. Provide 3 samples of your
students' completed assessments: one that exceeded expectations, one that met
expectations, and one that did not meet expectations.

E. Analysis of Student Learning

This section will include the following two parts:

1.

Pupil Data. This section will include data on learning gains resulting from
instruction. Include a spreadsheet which shows the grades from your unit for
each student. Make sure to include the final unit grade on the spreadsheet.

Do not use the students’ real names. Write a 3-4 sentence summary about each
student’s performance in your class. Discuss the students’ prior knowledge
and how they performed throughout your unit. [Note: You may summarize
the performance of students by grouping them—e.g., high, mid, low
achievers.]





2. Interpretation of Results. This section will provide interpretation and
explanation of assessment data. Begin with a discussion of the pupil data.
Compare and contrast each student’s grade from the pre-test to the post-test.
You will also need to discuss the unit test. Were all aspects of the assessment
appropriate? Did a lot of students demonstrate misunderstanding in one area?
Why? How could you change the assessment to help students to complete it
correctly? Did the unit assessment accurately measure students’ knowledge?
What would you change in the unit if you were to teach it again?

F. Reflection on Teaching Effectiveness and Professional Growth

Reflect on the effectiveness of your instruction and plan to modify future instruction to
better meet students’ needs. In your reflection:

1. Use Danielson’s four domains (Planning & Preparation, The Classroom
Environment, Instruction, Professional Responsibilities) to evaluate the
effectiveness of your unit. Be sure to identify the degree to which your unit plan
and lesson plan objectives were achieved. If some objectives were not achieved,
reflect on possible reasons for this.

2. Identify the most successful classroom activity and the most unsuccessful activity.
Give possible reasons for their success or lack thereof.

3. What would you do to improve student performance in this unit if you were to
teach it again? Describe at least 2 ways.

4. Discuss your most significant insight about student learning from teaching this
unit. Link this insight to developmental and learning theories.

5. Reflect on your teacher preparation thus far and identify what professional
knowledge, skills, and/or dispositions would improve your performance in the
future. Use Danielson’s four domains in your reflection. Discuss your
developmental needs as a Spanish teacher and set several specific goals for
improvement.

Your work sample project will be evaluated using the rubrics that are attached.

This project was adapted from the Oklahoma State University’s “Clinical Practice
(Student Teaching) Work Sample” assignment. Many thanks to Nadine Olson for sharing
this with us.





Appendix A
Ideas for K-12 Student Survey of Student Teacher Effectiveness
(To be completed at the conclusion of the unit)

This survey is a questionnaire created by the student teacher to elicit feedback from K-12
students regarding the effectiveness of the unit and of instruction during the unit. The
questionnaire, which should not take more than 10-15 minutes of class time to complete,
could include:

A series of agree/disagree statements (8-10); Examples:

Strongly Agree=SA Agree=A Disagree=D Strongly Disagree=SD
1. SA A D SD Theuniton was interesting and made me want to learn more.
2. SA A D SD I have a better understanding of the concept of now than |

did at the beginning of this unit.

3. SA A D SD Iwas offered ample opportunities to speak Spanish during the
regular class period throughout this unit, even though I may have chosen not to do
SO.

4. SA A D SD Theactivities completed in class throughout the unit that
involved speaking helped me to feel less anxious about speaking Spanish.

A few open-ended statements (no more than 5):

1. What activity or presentation was the most helpful in gaining an
understanding of......?

2. One thing I learned by the conclusion of this unit that I didn’t know before....

3. This information acquired as a result of this unit or studied during this unit has
caused me to want to explore.....

4. What are one or two suggestions you would like to offer for a future

unit on the same topic?

These are just some suggestions. Feel free to be creative!





Appendix B
Sample Pre-Test
(Should not take longer than 20 minutes)

Unit: Travel in Spain

I. Describing future activities: Imagine that you plan to take a trip to Madrid, Spain
during the summer. List five things that you will do to prepare for your trip (e.g., buy
necessary clothing, get your passport). Use the future tense in Spanish in your responses.

I1. Getting lodging: What would you need to say in Spanish in order to get a hotel room?
Pretend that you are talking to the hotel clerk at the front desk. Express your desire to get
a hotel room and ask 3 questions to find out about the accommodations (e.g., air
conditioning, bathroom, television, room service).

I11. Spanish Culture: Answer in either English or Spanish.
A. List 2 important sites in Madrid with which you are familiar.

B. What information do you know about everyday culture in Madrid to enable you
to get the most out of your trip (e.g., their mealtimes, how they travel around the

city/town, climate)?
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ATTACHMENT B1: SCORING RUBRIC USED FALL 2005-SPRING 2014

Teacher Work Sample: Completed during Student Teaching

Target
3

Acceptable
2

Unacceptable
1

Description of Learning
Environment/Inclusive
Context

Description consists of a full, detailed
description of the school site and
student body.

Description includes relevant
information about the school site and
students.

Description is incomplete and/or missing
key information.

Planning for Instruction
in Inclusive Settings:
Unit Plan

ACTFL/NCATE 2.a., 2.b.,
3.a,3.b.,44a.,4b., 4.c.

Unit plan follows required format.
Unit plan addresses required subject-
specific P-12 student standards—may
address more than 3 goal areas of
FL student standards.
Interdisciplinary connections and
technology are the focus of much of
the unit. Critical thinking plays a key
role in the unit.

Unit plan follows required format. Unit
plan addresses required subject-
specific P-12 student standards;
addresses 3 goal areas of FL student
standards. Interdisciplinary
connections and technology are
addressed in the unit. Critical thinking
is evident.

Unit plan does not follow required format
and may not address required subject-
specific P-12 student standards; may
address fewer than 3 goal areas of FL
student standards. Interdisciplinary
connections and technology are minimal.
Critical thinking skills are not evident.

Planning for Instruction
in Inclusive Settings:
Selected Lesson Plans

ACTFL/NCATE 3.a.,, 3.b.,
4a.,4b., 4.c.

Lesson plans follow required format
and effectively address required
subject-specific P-12 student
standards; may address more than 2
goal areas of FL student standards.
All lesson objectives are learner-
centered and measurable. Critical
thinking skills are integrated. All
lesson activities address objectives
appropriate to all learners in inclusive
settings. There is evidence of a
variety of instructional activities.

Lesson plans follow required format
and address required subject-specific P-
12 student standards; address 2 goal
areas of FL student standards. All
lesson objectives are learner centered
and measurable. Some attention is
given to critical thinking skills. All
lesson activities address objectives that
are appropriate to all learners in
inclusive settings.

Lesson plans do not follow required
format and may not address required
subject-specific P-12 student standards;
may address fewer than 2 goal areas of
FL student standards. Some lesson
objectives may not be learner-centered
and measurable. Critical thinking skills
are not addressed. Some lesson activities
may not address objectives, may not be
learner-centered and may not be
appropriate to all learners in inclusive
settings. Instructional materials may be
inadequate to meet the needs of all
learners in inclusive setting.
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Implementing
Instruction:
Evaluation by
Supervisors

Observations by cooperating teacher
and university supervisor indicate that
the candidate exceeded student
teaching expectations (see evaluation
form).

Observations by cooperating teacher
and university supervisor indicate that
the candidate met the majority of the
student teaching expectations (see
evaluation form).

Observations by cooperating teacher and
university supervisor indicate that the
candidate did not meet several student
teaching expectations (see evaluation
form).

Implementing
Instruction: Self-
Evaluations on Lesson
Plans

ACTFL/NCATE 5.b.

Self-evaluations present a thorough
analysis of the lesson, link learning
theories to practice, and offer a
systematic approach to improvement.

Self-evaluations are reflective, link
some learning theories to practice,
analyze positive and negative aspects
of lesson, and include ideas for
improvement.

Self-evaluations lack depth and detail.
They are superficial and may attribute
lesson results to factors such as those
perceived to be caused by students and/or
cooperating teacher, and fail to link
learning theories and practice.

Assessment of Student
Learning in Inclusive
Settings: Design of
Assessments

ACTFL/NCATE 5.a.,5.b.,
5.c.

Highly effective design of pre- and
post-assessments is evident.
Assessments are standards-based and
effectively assess targeted objectives.
All assessments are contextualized,
meaningful, and learner-centered.
Grading system and rubrics are
effectively designed. Samples of
student work are included.

The design of pre- and post-
assessments is satisfactory.
Assessments effectively assess targeted
objectives. Assessments are mostly
contextualized, meaningful, and
learner-centered. Grading system and
rubrics are satisfactory. Samples of
student work are included.

Ineffective design of pre- and/or post-
assessments. Assessments fail to assess
targeted objectives and/or are not
contextualized, meaningful, or learner-
centered. Rubrics are either not included
or are ineffective. Grading system is
unsatisfactory. Samples of student work
may not be included.

Assessment of Student
Learning in Inclusive
Settings: Impact on
Student Learning
ACTFL/NCATE 5.a., 5.b.,
5.C.

Pre-/Post-assessment results provide
convincing evidence of student
learning. Data confirm that all
students learned as a result of
instruction. Student surveys indicate a
high level of satisfaction with
instruction.

Pre-/Post-assessment results provide
evidence of student learning. Data
confirm that the majority of students
learned as a result of instruction.
Student surveys indicate a satisfactory
level of student learning and general
satisfaction with instruction.

Pre-/Post-assessment results do not
provide evidence of student learning.
Data do not confirm that the majority of
students learned as a result of instruction.
Student surveys may indicate a low level
of student learning and/or dissatisfaction
with instruction.

Analysis of Student
Learning: Formative and
Alternative Assessments
ACTFL/NCATE 5.b,, 5.c.

A thorough, detailed analysis of data.
Comparison of pre- and post- test
performance is detailed and reflection
on student performance is thorough
and insightful.

Analysis of data is complete and
effectively presented. Compares pre-
and post-test performance and offers a
rationale for the quality of student
performance.

Analysis of data may lack details and/or
may not be effectively presented.
Comparison of pre- and post-test
performance may be incomplete.
Reflection may fail to justify the quality
of student performance.

Reflection on Teaching
Effectiveness

Reflection on teaching effectiveness
is detailed and includes connections

Reflection on teaching effectiveness is
satisfactory and includes connections to

Reflection on teaching effectiveness is
superficial and/or does not relate to the
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ACTFL/NCATE 5.c.

to the Danielson framework.
Commentary is based on learning
theories and how they relate to and
inform classroom practice. Candidate
proposes a systematic, effective plan
for improving each student’s
performance based on results of this
work sample.

the Danielson framework. Commentary
links learning theories to practice.
Candidate offers several effective ideas
for improving each student’s
performance based on results of this
work sample.

Danielson framework. Commentary does
not adequately analyze teaching practices
and /or link learning theories to practice.
The ideas offered by candidate for
improving each student’s performance are
inadequate and/or ineffective and may not
be based on the results of the work
sample.

Reflection on
Professional Growth

Candidate provides a comprehensive
plan for professional growth and
improvement in teaching.

Candidate identifies several aspects of
professional growth needed and sets
several goals for improvement.

Candidate is unable to plan effectively for
future professional growth.

ACTFL/NCATE 5.c.
SCORING:

pts. Description of the Learning Environment / Inclusive Context
pts. Planning for Instruction in Inclusive Settings: Unit Plan
pts. Planning for Instruction in Inclusive Settings: Selected Lesson Plans
pts. Implementing Instruction: Evaluation by Supervisors
pts. Implementing Instruction: Self-Evaluations on Lesson Plans
pts. Assessment of Student Learning in Inclusive Settings: Design of Assessments
pts. Assessment of Student Learning in Inclusive Settings: Impact on Student Learning
pts. Analysis of Student Learning: Formative and Alternative Assessments
pts. Reflection on Teaching Effectiveness
pts. Reflection on Professional Growth

TOTAL RUBRIC SCORE pts.

Please note that raw scores cannot be converted directly to percentages on a scoring rubric. There are various options for

determining a percentage. One is to use a formula such as the following:

Apply Rubric Formula: Total Points x 52 + 48 = %
30

Another option is to calculate the percentage using the following website: www.roobrix.com. The site contains a table in which you

provide a few pieces of information, including what you want the lowest passing percentage to be, and the table calculates the

percentage for you immediately.

Grade:






ATTACHMENT B2: SCORING RUBRIC USED BEGINNING FALL 2014

Teacher Work Sample: Completed during Student Teaching

13

Exceeds
4

Acceptable-High
3

Acceptable-Low
2

Unacceptable
1

Description of Learning
Environment/Inclusive
Context

Description consists of a
full, detailed description of
the school site and student
body.

Description includes
relevant information about
the school site and
students.

Description includes basic
information about the
school site and students.

Description is incomplete
and/or missing key
information.

Planning for Instruction in
Inclusive Settings: Unit Plan

ACTFL/NCATE 2.a.,
2b.,34a,3b.,4a,4b.,
4.c.

Unit plan follows required
format. Unit plan
addresses required subject-
specific P-12 student
standards; may address
more than 3 goal areas of
FL student standards.
Interdisciplinary
connections and
technology are the focus
of much of the unit.
Critical thinking plays a
major role in the unit.

Unit plan follows required
format. Unit plan
addresses required subject-
specific P-12 student
standards; addresses 3
goal areas of FL student
standards.
Interdisciplinary
connections and
technology are evident in
the unit. Critical thinking
plays a key role in the
unit.

Unit plan follows required
format. Unit plan
addresses required subject-
specific P-12 student
standards; addresses 3
goal areas of FL student
standards. Some
interdisciplinary
connections and
technology are addressed
in the unit. Critical
thinking is minimally
addressed in the unit.

Unit plan does not follow
required format and/or
does not address required
subject-specific P-12
student standards; may
address fewer than 3 goal
areas of FL student
standards.
Interdisciplinary
connections and
technology are minimal.
Critical thinking skills are
not evident.

Planning for Instruction in
Inclusive Settings:
Selected Lesson Plans

ACTFL/NCATE 3.a,,
3.b.,4.4a.,4b., 4c.

Lesson plans are detailed,
follow required format,
and effectively address
required subject-specific
P-12 student standards;
may address more than 2
goal areas of FL student
standards. All lesson

Lesson plans follow
required format and
effectively address
required subject-specific
P-12 student standards;
address 2 goal areas of
FL student standards. All
lesson objectives are

Lesson plans follow
required format and
address required subject-
specific P-12 student
standards; address 2 goal
areas of FL student
standards. Lesson
objectives are learner-

Lesson plans do not follow
required format and/or do
not address required
subject-specific P-12
student standards; may
address fewer than 2 goal
areas of FL student
standards.. Some lesson
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objectives are learner-
centered and measurable.
Critical thinking skills are
integrated throughout all
lesson plans. All lesson
activities address
objectives appropriate to
all learners in inclusive
settings. There is a wide
variety of creative
instructional activities.

learner centered and
measurable. Critical
thinking skills are evident
in the lesson plans. All
activities address
objectives that are
appropriate to all learners
in inclusive settings.
There is some variety of
creative instructional
activities.

centered and measurable.
Some attention is given to
critical thinking skills.
Most lesson activities
address objectives that are
appropriate to learners in
inclusive settings.
Instructional activities lack
variety or creativity.

objectives may not be
learner-centered and
measurable. Critical
thinking skills are not
addressed. Some lesson
activities may not address
objectives, may not be
learner-centered and may
not be appropriate to all
learners in inclusive
settings. Instructional
activities lack variety or
creativity.

Exceeds
4

Acceptable-High
3

Acceptable-Low
2

Unacceptable
1

Evaluation of Instruction:
Evaluation by Supervisors
and Cooperating Teachers

Observations by
cooperating teacher and
university supervisor
clearly indicate that the
candidate exceeded all
student teaching
expectations.

Observations by
cooperating teacher and
university supervisor
indicate that the candidate
met the majority of student
teaching expectations.

Observations by
cooperating teacher and
university supervisor
indicate that the candidate
met at least half of the
student teaching
expectations.

Observations by
cooperating teacher and
university supervisor
indicate that the candidate
met fewer than half of the
student teaching
expectations.

Evaluation of Instruction:
Self-Evaluations on Lesson
Plans

ACTFL/NCATE 5.b.

Self-evaluations include
careful and substantive
reflection, with relevant
connections to learning
theories, ample
understanding of
pedagogical content
knowledge, and a
systematic and effective

approach to improvement.

Self-evaluations include
reflection with relevant
connections to learning
theories, adequate
understanding of
pedagogical content
knowledge, and an
effective approach to
improvement.

Self-evaluations include a
few connections to
relevant learning theories
but some connections may
not be relevant. Minimal
understanding of
pedagogical content
knowledge demonstrated
and/or approach to
improvement may be

Self-evaluations lack
substance, with minimal
ability to self-assess
demonstrated. No
connections to relevant
learning theories included;
plan for improvement is
inadequate or may be
missing.
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lacking.

Exceeds
4

Acceptable-High
3

Acceptable-Low
2

Unacceptable
1

Assessment of Student
Learning in Inclusive
Settings: Design of
Assessments

ACTFL/NCATE 5.a.,
5.b., 5.c.

Creative and highly
effective design of pre-
and post-assessments is
evident. Assessments are
standards-based and
effectively evaluate
targeted objectives. All
assessments are
contextualized,
meaningful, and learner-
centered. Grading system
and rubrics are creatively
and effectively designed.
Samples of student work
are included.

The design of pre- and
post-tests is effective.
Assessments effectively
evaluate targeted
objectives. All
assessments are
contextualized,
meaningful, and learner-
centered. Grading system
and rubrics are effectively
designed. Samples of
student work are included.

The design of pre- and
post-tests is satisfactory.
Assessments evaluate
targeted objectives. The
majority of assessments
are contextualized,
meaningful, and learner-
centered. Grading system
and rubrics are
satisfactory. Samples of
student work are included.

Ineffective design of pre-
and/or post-assessments.
Assessments fail to
evaluate targeted
objectives and/or are not
contextualized,
meaningful, or learner-
centered. Rubrics are
either not included or are
ineffective. Grading
system may be
unsatisfactory. Samples of
student work may not be
included.

Assessment of Student
Learning in Inclusive
Settings: Impact on Student
Learning

ACTFL/NCATE 5.a.,
5.b., 5.c.

Pre-/Post-assessment
results provide convincing
evidence of student
learning. Data confirm that
all students learned as a
result of instruction.
Student surveys indicate a
high level of satisfaction
with instruction.

Pre-/Post-assessment
results provide evidence of
student learning. Data
confirm that the majority
of students learned as a
result of instruction.
Student surveys indicate a
satisfactory level of
student learning and
general satisfaction with
instruction.

Pre-/Post-assessment
results provide evidence of
student learning. Data
confirm that at least 50%
of students learned as a
result of instruction.
Student surveys indicate a
satisfactory level of
student learning and
general satisfaction with
instruction.

Pre-/Post-assessment
results do not provide
evidence of student
learning. Data do not
confirm that the majority
of students learned as a
result of instruction.
Student surveys may
indicate a low level of
student learning and/or
dissatisfaction with
instruction.
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Exceeds
4

Acceptable-High
3

Acceptable-Low
2

Unacceptable
1

Analysis of Student
Learning: Pre-/Post-Tests,
Formative and Alternative
Assessments

ACTFL/NCATE 5.b., 5.c.

A thorough, detailed
analysis of all assessment
data is effectively
presented. Comparison of
pre- and post-test
performance is detailed
and reflection on student
performance is thoughtful
and insightful.

Analysis of all assessment
data is complete and
effectively presented.
Compares pre- and post-
test performance and
offers a rationale for the
quality of student
performance.

Analysis of all assessment
data is complete but not
effectively presented.
Comparison of pre- and
post-test performance
either lacks details and/or
offers a partial rationale
for the quality of student
performance.

Analysis of all assessment
data lacks details and/or is
not effectively presented.
Comparison of pre- and
post-test performance may
be incomplete. Reflection
may fail to justify the
quality of student
performance.

Reflection on Teaching
Effectiveness

ACTFL/NCATE 5.c.

Reflection on teaching
effectiveness is detailed
and includes connections
to the Danielson
Framework.
Commentary is based on
learning theories and how
they relate to and inform
classroom practice.
Candidate proposes a
systematic, effective plan
for improving each
student’s performance
based on results of this
work sample.

Reflection on teaching
effectiveness is
satisfactory and includes
connections to the
Danielson Framework.
Commentary links
learning theories to
practice.

Candidate offers several
effective ideas for
improving each student’s
performance based on
results of this work
sample.

Reflection on teaching
effectiveness makes
tenuous connections to the
Danielson Framework,
and/or does not address
issues that should have
been discussed.
Commentary links theories
to practice. Candidate
discusses general ideas for
improving student
performance but does not
use the data to address
issues relevant to specific
students and/or does not
address some of the
obvious issues raised by
the results of this work
sample.

Reflection on teaching
effectiveness is superficial
and/or does not relate to
the Danielson Framework.
Commentary does not
adequately analyze
teaching practices and/or
does not link learning
theories to practice.

Reflection on Professional
Growth

Candidate provides a
comprehensive plan for

Candidate identifies
several aspects of

Candidate identifies
minimal areas in which

Candidate is unable to
plan effectively for future
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professional growth and professional growth further growth is needed professional growth.
ACTFL/NCATE 5.c. improvement in teaching. | needed and sets goals for and sets up goals for
improvement. improvement, but/or does
not address some issues
that are evident from the
results of the work sample.
SCORING:

pts. Description of Learning Environment / Inclusive Context
pts. Planning for Instruction in Inclusive Settings: Unit Plan
pts. Planning for Instruction in Inclusive Settings: Selected Lesson Plans

pts. Evaluation of Instruction: Evaluation by Supervisors and Cooperating Teachers
pts. Evaluation of Instruction: Self-Evaluations on Lesson Plans
pts. Assessment of Student Learning in Inclusive Settings: Design of Assessments

pts. Assessment of Student Learning in Inclusive Settings: Impact on Student Learning
pts. Analysis of Student Learning: Pre-/Post-Tests, Formative and Alternative Assessments

pts. Reflection on Teaching Effectiveness
pts. Reflection on Professional Growth

TOTAL RUBRIC SCORE pts.

Apply Rubric Formula: Total Points x 52 + 48 =

40

% Grade:

Another option is to calculate the percentage using the following website: www.roobrix.com. The site contains a table in which you
provide a few pieces of information, including what you want the lowest passing percentage to be, and the table calculates the

percentage for you immediately.






ATTACHMENT C1: ASSESSMENT DATA

Teacher Work Sample: Completed during Student Teaching

(with original 3 performance categories)

2012-2013, 2013-2014

N=10
2012-2013 2013-2014 Totals
N=4 N=6 N=10

T A U T A A
Description of Learning 3 1 3 3 4
Environment/Inclusive Context
Planning for Instruction in Inclusive 2 2 3 3 6
Settings: Unit Plan
Planning for Instruction in Inclusive 1 2 1* 4 2 4
Settings: Selected Lesson Plans
Implementing Instruction: 1 3 1 5 8
Evaluation by Supervisors
Implementing Instruction: Self- 2 2 3 3 5
Evaluations on Lesson Plans
Assessment of Student Learning in 1 3 2 4 7
Inclusive Settings: Design of Assessments
Assessment of Student Learning in 1 3 2 4 7
Inclusive Settings: Impact on Student
Learning
Analysis of Student Learning: 1 2 1* 4 2 4
Formative and Alternative Assessments
Reflection on Teaching Effectiveness 2 2 4 2 4
Reflection on Professional Growth 3 1 3 3 4

18

*The two Unacceptable ratings were from the same teacher candidate who submitted the work sample late and struggled both with

planning and assessing student learning.





ATTACHMENT C2: ASSESSMENT DATA

Teacher Work Sample: Completed during Student Teaching

(with expanded 4 performance categories)

2014-2015

N=5

E=Exceeds = AH=Acceptable-High AL=Acceptable-Low

2014-2015
N=5
E AH AL U
Description of Learning 3 2
Environment/Inclusive Context
Planning for Instruction in Inclusive 2 1 2
Settings: Unit Plan
Planning for Instruction in Inclusive 3 2
Settings: Selected Lesson Plans
Implementing Instruction: 3 2
Evaluation by Supervisors
Implementing Instruction: Self- 1 4
Evaluations on Lesson Plans
Assessment of Student Learning in 2 2 1
Inclusive Settings: Design of Assessments
Assessment of Student Learning in 2 3
Inclusive Settings: Impact on Student
Learning
Analysis of Student Learning: 2 3
Formative and Alternative Assessments
Reflection on Teaching Effectiveness 3 2
Reflection on Professional Growth 2 3

U=Unacceptable

19





ATTACHMENT C3: ASSESSMENT DATA

Teacher Work Sample: Completed during Student Teaching
TOTAL DATA RESULTS

2012-2015
N=15
2012-2015
N=15
Exceeds/ Acceptable Unaccep-
Target Range table

Description of Learning 9 6
Environment/Inclusive Context
Planning for Instruction in Inclusive 6 9
Settings: Unit Plan
Planning for Instruction in Inclusive 8 6 1
Settings: Selected Lesson Plans
Implementing Instruction: 5 10
Evaluation by Supervisors
Implementing Instruction: Self- 6 9
Evaluations on Lesson Plans
Assessment of Student Learning in 5 10
Inclusive Settings: Design of Assessments
Assessment of Student Learning in 5 10
Inclusive Settings: Impact on Student
Learning
Analysis of Student Learning: 7 7 1
Formative and Alternative Assessments
Reflection on Teaching Effectiveness 9 6
Reflection on Professional Growth 8 7

20





Assessment 5 - Teacher Work Sample


IUP Spanish Education K-12
SECTION IV: EVIDENCE FOR MEETING STANDARDS

ASSESSMENT 6: Assessment of Candidate Oral Proficiency

ACTEL Oral Proficiency Interview

Brief Description of the Assessment. As explained in our previous Program Review
Report, since 1991, the IUP Department of Spanish (now Department of Foreign Languages) has
required its teacher candidates to demonstrate Advanced Low speaking proficiency as a
prerequisite to Student Teaching and to demonstrate this level by taking the ACTFL Oral
Proficiency Interview; this requirement is listed in the Undergraduate Catalog. The Spanish
Education K-12 Student Handbook stipulates that candidates who intend to apply for Student
Teaching in Spring semester must take the OPI by October 15 of the previous Fall semester, and
those who intend to apply for Student Teaching in Fall semester must take the OPI by Feb. 15 of
the previous Spring semester.

There have always been two currently certified OPI Spanish testers in the department
(with certification up-to-date), who have administered the exit OPI the semester prior to student
teaching: Dr. Eileen Glisan’s OPI certification is valid until February 9, 2017, and Dr. Marjorie
Zambrano-Paff's certification is valid until December 4, 2016. Since Fall 2005, the department
has done academic upgrade OPIs; that is, one of the currently certified OPI testers conducts the
exit interviews and sends the recordings to LTI in order to have a second rating and make them
official. We also administer an advisory OPI at the Mid-Program Review benchmark, at which
time candidates must demonstrate oral proficiency at the Intermediate Mid level or higher. Drs.
Glisan and Zambrano-Paff will continue to do these interviews as advisory OPIs and they will
double rate them as they have done in the past.

We will continue to do exit OPIs as official academic upgrades. As explained in the
previous Program Review Report, PDE permits the requiring of the Official ACTFL OPI and
WPT in lieu of the PRAXIS 11 Spanish Content Knowledge Test. Unfortunately PDE requires a
minimum level of only Intermediate High on the OPI for teacher licensure. However, as we have
done since 1991, we will continue to require a minimum level of Advanced Low as a
prerequisite for Student Teaching and successful completion of the program and in order to meet
ACTFL/NCATE Standards.

It bears mentioning that our Spanish Education candidates form a community of learners
when it comes to reaching the exit proficiency level. They learn about the requirement as soon as
they enter the program and diligently work towards it, as a result of course work, out-of-class
activities, and study abroad. Many candidates practice speaking by meeting with conversation
partners on a weekly basis. They celebrate when their peers achieve the level, and they help their
peers who need assistance in reaching it. The Program Coordinator develops a remediation plan
for candidates who do not achieve the required exit level on the OPI (see discussion below).

Attachment A provides a brief overview of the OPI and Attachment B provides the rating
criteria for performance at the Advanced-Low level.

Alignment of the Assessment with the ACTFL/NCATE Standards. The OPI
addresses the following standard:





» Standard 1.a.: Candidates demonstrate a minimum level of Advanced-Low
proficiency in speaking and writing as described on the ACTFL proficiency scale
and guidelines.

The OPI assesses the candidate’s ability to engage in spontaneous oral interpersonal
communication and to interpret the oral messages that they hear. Thus the interpersonal and
interpretive modes of communication are both assessed in the OPI.

Summary of Assessment Data. Attachment C illustrates the OPI results for academic
years 2011-2012, 2012-2013, 2013-2014, and 2014-2015. Data are included for the past four
years to account for the scores of the 15 candidates who completed the program over the past
three years. All of the Spanish Education program completers must attain at least Advanced Low
on the OPI or higher in order to complete not only Student Teaching but also the program. Given
that our program stresses oral proficiency in all of the course work that candidates complete and
given that all Spanish majors across programs are required to participate in a structured study
abroad program, the majority of candidates reach Advanced Low without difficulty.

Of the 15 program completers in the past three years, only 2 have had to take the OPI
more than once and engage in remediation. It took one of the 2 candidates three attempts, but her
oral proficiency level was much lower than her peers at the mid-program review point, and she
was extremely timid about speaking in Spanish. She completed a second study abroad
experience, which provided to be pivotal in enabling her to reach the required level.

OPI results of the past three years compared with those of the previous program review
period (2006-2009) were comparable, with the vast majority of candidates attaining Advanced
Low on the first attempt. However, in the previous review, 3 candidates demonstrated
proficiency at the Advanced Mid level and 2 candidates achieved Advanced High, while in the
current review only one candidate went beyond the minimum required level by attaining
Advanced High. We would like to enable more students to reach higher levels of proficiency in
the Advanced range beyond the Advanced Low minimum. Therefore, beginning in Fall 2015, the
senior-level conversation course, SPAN 450—Conversation Forum, will be a required, rather
than an elective, course to provide opportunities for candidates to focus on developing their oral
proficiency at the Advanced level.

Although most of our candidates demonstrate the required level on the first exit OPI
attempt, occasionally a candidate does not reach the level, as shown in the data charts. Whenever
a candidate does not reach the level on the exit OPI taken the semester prior to Student Teaching,
s/he must delay Student Teaching until the level is met. The Coordinator of Spanish Education
meets with the candidate to develop a remediation plan: sometimes the candidate participates in
a second study abroad program and/or takes additional conversation courses and/or works with a
conversation partner for several hours each week. Each plan is individualized according to the
deficiencies of the candidate. The following semester the candidate may take the OPI again.
Candidates are not permitted to take a second OPI during the same semester as the first because
they need time to devote to improving their proficiency before attempting the interview again,
and Language Testing International has a 90-day wait period policy for repeating the OPI. In the
vast majority of cases, candidates put forth the effort to improve their proficiency and ultimately
achieve the required level. On occasion, there are candidates who decide to change their majors
to the Spanish B.A. Program because they do not wish to put forth the additional time and effort
required to reach the level (the department has recently completed a curriculum proposal for
requiring a proficiency level for the B.A. Program).






Rationale for How Data Demonstrate Mastery of Standards. The assessment data
show that, prior to the Student Teaching experience, Spanish Education candidates demonstrate a
minimum level of Advanced-Low or higher in speaking (Standard 1.a.).





ATTACHMENT A: ASSESSMENT DESCRIPTION
ACTFL ORAL PROFICIENCY INTERVIEW (OPI)

Source of the following description: Swender, E., & Vicars, R. (Eds.). (2012). ACTFL Oral
Proficiency Interview tester training manual.
Alexander, VA ACTFL.

The ACTFL Oral Proficiency Interview (OPI) is a standardized procedure for the global
assessment of functional speaking ability. In the context of the OPI, proficiency is defined as the
ability to use language to communicate meaningful information in a spontaneous interaction, and
in a manner acceptable and appropriate to native speakers of the language. The OPI is an
assessment method that measures how well a person speaks a language by comparing that
individual’s performance of specific language tasks, not to some other person’s performance, but
to the criteria described in the ACTFL Proficiency Guidelines 2012—Speaking. The OPI assesses
language proficiency in terms of the ability to use the language effectively and appropriately in
real-life situations.

Even though performance on the ACTFL OPI is holistically rated, there are four
assessment criteria on which ratings are based:

1. global tasks or functions performed in the language, such as asking and answering
simple questions, narrating and describing, supporting opinions;

2. contexts (e.g., in a restaurant in Mexico) and content areas (e.g., food and drink)--the sets
of circumstances, linguistic or situational, in which these tasks are performed, and topics
that relate to these contexts;

3. the accuracy with which the tasks are performed, i.e., the comprehensibility of the
message; how grammar, and other language features affect the precision, clarity, and
appropriateness of the message; and

4. the oral text type that is produced in the performance of the tasks (discrete words or
phrases, sentences, paragraphs, or extended discourse.

The OPI takes the form of a carefully structured, live, 10- to 30-minute,
recorded conversation between a certified interviewer and the person whose speaking
proficiency is being assessed. A ratable sample is elicited from the interviewee through a series
of individualized questions that follow the established ACTFL protocol of warm-up, multiple
level checks and probes, and wind-down. Test candidates are often asked to take part in a role-
play; this gives them the opportunity to perform linguistic functions that cannot be elicited
through the conversation format.

Each interview is unique, reflecting the individual background, life experiences, interests,
and opinions of the interviewee. In this process, the interviewer’s line of questioning and task-
posing is determined by the responses of the interviewee, and the level of difficulty is adjusted
according to the interviewee’s responses.

The OPI is a valid and reliable assessment of spoken language ability. The OPI is valid
because it assesses what it claims to assess: the language functions, contexts and content areas,
accuracy/comprehensibility features, and text types as described in the ACTFL Proficiency
Guidelines 2012—Speaking. The OPI is reliable because large groups of trained and certified
testers and raters consistently assign the same ratings to the same samples, under the
administration of Language Testing International (LTI).





ATTACHMENT B: SCORING GUIDE
ACTFL OPI: ADVANCED LOW PERFORMANCE

Source of the following description: ACTFL. (2012) ACTFL Proficiency Guidelines—
Speaking. Alexandria, VA: ACTFL.

Speakers at the Advanced Low sublevel are able to handle a variety of communicative tasks.
They are able to participate in most informal and some formal conversations on topics related to
school, home, and leisure activities. They can also speak about some topics related to
employment, current events, and matters of public and community interest.

Advanced Low speakers demonstrate the ability to narrate and describe in the major time frames
of past, present, and future in paragraph-length discourse with some control of aspect. In these
narrations and descriptions, Advanced Low speakers combine and link sentences into connected
discourse of paragraph length, although these narrations and descriptions tend to be handled
separately rather than interwoven. They can handle appropriately the essential linguistic
challenges presented by a complication or an unexpected turn of events.

Responses produced by Advanced Low speakers are typically not longer than a single paragraph.
The speaker’s dominant language may be evident in the use of false cognates, literal translations,
or the oral paragraph structure of that language. At times their discourse may be minimal for the
level, marked by an irregular flow, and containing noticeable self-correction. More generally, the
performance of Advanced Low speakers tends to be uneven.

Advanced Low speech is typically marked by a certain grammatical roughness (e.g., inconsistent
control of verb endings), but the overall performance of the Advanced-level tasks is sustained,
albeit minimally. The vocabulary of Advanced Low speakers often lacks specificity.
Nevertheless, Advanced Low speakers are able to use communicative strategies such as
rephrasing and circumlocution.

Advanced Low speakers contribute to the conversation with sufficient accuracy, clarity, and
precision to convey their intended message without misrepresentation or confusion. Their speech
can be understood by native speakers unaccustomed to dealing with non-natives, even though
this may require some repetition or restatement. When attempting to perform functions or handle
topics associated with the Superior level, the linguistic quality and quantity of their speech will
deteriorate significantly.





ATTACHMENT C: ASSESSMENT DATA

ACTFL ORAL PROFICIENCY INTERVIEW (OPI)*
EXIT LEVEL: ADVANCED LOW REQUIRED AS PREREQUISITE FOR STUDENT
TEACHING
2011-2012, 2012-2013, 2013-2014, 2014-2015

N=15 candidates; 18 OPI attempts

2011-2012 2012-2013 2013-2014 2014-2015 Total
Attempts

Intermediate High 3? 3
Advanced Low 3 2 5 4 14
Advanced Mid

Advanced High 1 1
Superior

Totals 7 2 5 4 18

*Note: This chart includes all attempts by teacher candidates who completed the program in the
past three years to take the official OPI (through academic upgrades). Data are included for the
past four years to account for the semesters in which the program completers took the OPI.

20ne of these candidates took the OPI once in Fall 2011 and was rated Intermediate High and
then again in Spring 2012; she achieved Advanced Low on her third attempt in Summer 2012
(listed in academic year 2012-2013). The second candidate was rated Intermediate High on her
first OPI in Fall 2011 and then achieved Advanced Low on her second OPI in Spring 2012.






Assessment 6 - ACTFL Oral Proficiency Interview (OPI)


IUP Spanish Education K-12
SECTION IV: EVIDENCE FOR MEETING STANDARDS

ASSESSMENT 7: Additional Assessment that Addresses ACTFL Standards

Linqguistic Analysis Investigation

Brief Description of the Assessment. The purpose of this assessment is to verify
Spanish Education candidates’ ability to analyze a speech sample in Spanish for linguistic
features that they have studied throughout the program. All Spanish Education majors are
required to take the course “Spanish Phonetics and Phonemics” (SPAN 453), which they
may complete as either juniors or seniors. As a culminating linguistic analysis project,
candidates interview a Spanish native speaker informant, record the interview, and
analyze the speech sample for dialectical features, phonemic/allophonic distributions in
Spanish and comparisons to English, syntactic patterns, pragmatic/sociolinguistic
features, and additional features of their own choice. See Attachment A below for a full
description of the project assignment. Candidates are given the details of the assignment a
month before the end of the course and submit a 4-6 page paper in Spanish, together with
the recorded interview, on the day of the final exam. This assignment, which was first
administered in Fall 2005 and has become an ongoing culminating project for this course,
not only incorporates information that candidates have learned in SPAN 453 but also
synthesizes knowledge they have acquired throughout the program.

Prior to Fall 2014, the rubric used to evaluate candidate performance featured
three levels of performance (Target, Acceptable, Unacceptable). However, beginning in
Fall 2014, the rubric was expanded to four levels of performance (Exceeds, Acceptable-
High, Acceptable-Low, Unacceptable) to discriminate more effectively among the
performances that tended to fall within the wide category of "Acceptable™. Specifically
we wanted to know whether candidates whose performance was rated "Acceptable™ were
moving towards exceeding expectations or were closer to the unacceptable category.

The categories of performance criteria (listed vertically) on the rubric were not changed.

Alignment of the Assessment with the ACTFL/NCATE Standards. This
assessment addresses the following standards:

» Standard 1.a.: “Candidates demonstrate a high level of proficiency in the target
language...” In order to carry out this project, candidates must be able to converse
with a native speaker of Spanish in order to obtain a 20-30 minute speech sample.
In addition, they must demonstrate interpretive listening by comprehending what
they hear, being an active conversational partner, and negotiate meaning in the
face of comprehension difficulties.

» Standard 1.b.: “Candidates know the linguistic system, recognize the changing
nature of language...” Spanish candidates must identify and describe in Spanish
the phonological, morphological, syntactic components of the speech sample that
they obtain. Further, they must demonstrate an understanding of the rules for
sentence formation as well as pragmatic and sociolinguistic characteristics of
spoken Spanish. Finally, they recognize the changing nature of Spanish, as
identified in specific aspects of the native informant’s speech.





» Standard 1.c.: “Candidates know the similarities of and differences of the target
language and other languages, identify the key differences in varieties of the
target language...” Spanish candidates must compare the distributions of
phonemes and allophones between Spanish and English, as well as syntactic
patterns.

Summary of Assessment Data. See Attachment B below for the rubric used to
score this assignment, which candidates are given in advance along with the description
of the assignment. Attachment C1 illustrates the data for 2012 and 2013, when the old
rubric with the 3 levels of performance was still being used. Attachment C2 depicts the
data for 2014, using the new rubric with 4 levels of performance. Attachment C3 depicts
total data described in terms of "Exceeds, Acceptable Range, Unacceptable™.

As seen in the data chart in Attachment C below, the majority of candidates met
or exceeded expectations on each criterion of the linguistics analysis investigation. They
performed the most effectively in the area of conversing with the native informants
during the interview and describing dialectical features. Candidates who performed in the
“Unacceptable” range in describing phonemes and allophones received that rating
because they either provided insufficient detail or they failed to describe the minimum
number of phonemes/allophones indicated in the assignment instructions. This would
indicate that our candidates need to spend more time working with allophonic distribution
so that they are able to glean this information from their interviews. Since our last
program review, candidates performed much higher in the area of describing
pragmatic/sociolinguistic features.

Rationale for How Data Demonstrate Mastery of Standards. The assessment
data show that Spanish Education candidates are able to successfully converse with a
native speaker of Spanish (who may not be accustomed to conversing with second
language learners), interpret what native speakers say, and negotiate meaning (Standard
1.a.). As revealed by the data pertaining to the candidates’ analysis of the speech samples,
candidates are able to identify and describe phonological, morphological, syntactic, and
pragmatic/sociolinguistic features of Spanish (Standard 1.b.), although they need more
focused practice in describing phonemes/allophones in more detail and in identifying
additional features, such as perhaps those in the area of semantics. Data confirm that
candidates are able to make effective comparisons of phonemic/allophonic distributions
and syntactic patterns between English and Spanish (Standard 1.c.).





ATTACHMENT A: ASSESSMENT INSTRUMENT

SPANISH 453: Phonetics & Phonemics
Linguistic Analysis of a Speech Sample: Spanish

Interview a native Spanish speaker informant in order to obtain a speech sample of
approximately 10-15 minutes in length. NOTE: Your informant must have been born
in a Spanish-speaking country, NOT in the U.S. Find out the exact place (city,
country) where the informant was born and include this in your paper. Ask for permission
to record the interview ON SOUNDCLOUD. NOTE: PAPERS WITHOUT THE
ACCOMPANYING RECORDING WILL NOT BE ACCEPTED. NO E-MAILED
PAPERS ACCEPTED! SEND YOUR INSTRUCTOR THE LINK TO YOUR
RECORDING ON SOUNDCLOUD BY EMAIL. NO LATE SUBMISSIONS OF
THE PROJECT ACCEPTED!

Structure the interview as a typical conversation in which there is back-and-forth
discussion. Pose questions to elicit most of the sample from the interviewee so that you
have a rich sample of speech to analyze. Asking the interviewee to discuss specific topics
will result in a richer sample than if you were to ask a series of questions. You may
choose any topics of interest to you to discuss, although it is recommended that you avoid
controversial or personal topics that may make the interviewee feel uncomfortable (e.qg.,
religious or political topics). The following are some sample topics that you might ask
your informant to discuss:

his/her life as a child in (country);

the details of moving to the U.S;

what he/she recalls about coming to the U.S;

a description of his/her job/profession and interests;

how often and where he/she speaks the native language;

what he/she knows about varieties of his/her native language;

his/her experiences learning English.

VVVVVYYVYY

After the interview, write a paper IN SPANISH that presents your analysis of the
recorded speech sample. In your analysis you should:

1. Describe at least three regional (dialectical) features of your native informant’s
speech. You might identify specific phonemes and/or allophones that are
characteristic of a particular geographical region.

2. ldentify two phonemes from the speech sample that have similar phonemic and
allophonic distributions with the same phonemes in English. For each, explain the
rules for allophonic distribution and illustrate how they are similar to English.
Provide examples. (ex.: /f/)

3. Identify two phonemes from the speech sample that have different phonemic and
allophonic distributions with the same phonemes in English. For each, explain the
rules for allophonic distribution and illustrate how they are different from English.
Provide examples. (ex.: /b/)





4. ldentify two syntactic patterns that are characteristic of your native informant’s
speech (e.g., question formation). And/or describe two intonation patterns.
Contrast with typical syntactic/intonation patterns in English.

5. Identify two pragmatic/sociolinguistic features of the speech sample, such as a
politeness convention or formal/informal form of address. Contrast with similar
features in English.

6. Select at least two additional features of the speech sample and analyze them.
Include examples and contrast with English.

Note: To exceed in the various categories on the rubric, your analysis must include
comparisons to other regional variations of Spanish in most cases.

Your paper should be written in Spanish and be 5-8 pages in length, double-spaced, 12-
point font. Be sure to use proper citations within the paper to document your sources and
include a list of references at the end of the paper (follow either MLA or APA format).

Your paper will be evaluated using the following rubric:





ATTACHMENT B: SCORING RUBRIC

SPANISH 453: Phonetics & Phonemics
Linguistic Analysis of a Speech Sample: Spanish

EXCEEDS
4

ACCEPTABLE

HIGH 3

LOW 2

UNACCEPTABLE
1

Description of Dialectical
Features

ACTFL/NCATE 1.b.

Provides a full description of
3 or more phonological rules,
how they operate within the
regional variation, and how
they compare to other
variations of Spanish.

Describes accurately at least
3 regional features of the
speech sample in terms of
phonological aspects.

Describes accurately 2
regional features of the
speech sample in terms of
phonological aspects.

Description either lacks
sufficient detail or is at least
partly inaccurate. Or fewer
than 2 features are described.

Description of
Phonemes/Allophones

ACTFL/NCATE 1.b.

Describes the linguistic rules
plus a detailed explanation of
the distribution of the 4
phonemes (with allophones),
with supporting examples,
and comparisons to other
regional variations of
Spanish and to English.

Analyzes accurately the 4
phonemes (with allophones)
and makes appropriate
comparisons to English.

Analyzes accurately 3
phonemes (with allophones)
and/or comparisons to
English are partly inaccurate.

Analysis either lacks
sufficient detail or is at least
partly inaccurate. Or fewer
than 3 phonemes are
described.

Description of Syntactic
or Intonation Patterns

ACTFL/NCATE 1.b,, 1.c.

Provides a detailed analysis
of 2 or more syntactic or
intonation patterns, with
examples, and comparisons
to other dialects of Spanish
and to English.

Analyzes accurately 2
syntactic or intonation
patterns and makes
appropriate comparisons to
English.

Analyzes accurately 2
syntactic or intonation
patterns but comparisons to
English are partly inaccurate.

Analysis either lacks
sufficient detail or is at least
partly inaccurate. Or 1
pattern is described.

Description of
Pragmatic/Sociolinguistic
Features

ACTFL/NCATE 1.b.

Provides a detailed analysis
of at least 2 pragmatic /
sociolinguistic features, with
examples, and comparisons
to English.

Analyzes accurately 2
pragmatic / sociolinguistic
features and makes
appropriate comparisons to
English.

Analyzes accurately 2
pragmatic / sociolinguistic
features but comparisons to
English are partly inaccurate.

Analysis either lacks
sufficient detail or is at least
partly inaccurate. Or only 1
pattern is described.

Description of Additional
Features

Provides a detailed analysis
of the 2 additional features
with examples, and

Identifies and analyzes
accurately 2 additional
features of the speech sample

Identifies and analyzes
accurately 2 additional
features of the speech sample

Analysis either lacks
sufficient detail or is at least
partly inaccurate. Or only 1






ACTFL/CAEP 1.b,, 1.c.

comparisons to other dialects
of Spanish and to English.

and makes appropriate
comparisons to English.

but comparisons to English
are partly inaccurate.

feature is described.

Use of Spanish and
Citations in Paper

ACTFL/NCATE 1.a.

May have a few minor
errors. Citations included
and adhere to proper format.

May be several errors but no
major patterns of errors to
interfere with
comprehensibility. Citations
included and follow proper
format.

Several major patterns of
errors that interfere with
parts of paper. And/or
citations included and mostly
follow proper format.

Errors are so serious as to
make paper difficult to
follow. And/or no citations
and/or citations do not follow
proper format.

Quality of Interpersonal
Communication in
Interview

ACTFL/NCATE 1l.a.

Interview is between 10-15
minutes in length and
conducted appropriately. No
major patterns of errors in
interviewer's language; may
be some minor errors. Is an
active conversational partner.
Negotiates meaning in order
to clarify message.

Interview is between 10-15
minutes in length and
conducted appropriately.
Message is comprehensible
although there may be a few
patterns of errors in
interviewer's language.
Responds to some of what
informant says. May ask for
clarification in the face of
misunderstanding.

Interview is between 6-10
minutes in length and/or
there are multiple patterns of
errors in interviewer's
language.

Interview is 5 minutes or
shorter in length and/or not
conducted professionally.
And/or errors in Spanish
often make message difficult
to understand. May be little
evidence of negotiation of
meaning.

SCORING:

pts.
pts.
pts.
pts.
pts.
pts.
pts.

TOTAL RUBRIC SCORE

pts.

Rubric formula: (Total points x 52/28) + 48 =

Comments:

Description of Dialectical Features

Description of Phonemes/Allophones

Description of Syntactic or Intonation Patterns
Description of Pragmatic/Sociolinguistic Features
Description of Additional Features

Use of Spanish and Citations in Paper

Quality of Interpersonal Communication in Interview

% Grade:






ATTACHMENT C1: ASSESSMENT DATA

SPANISH 453: Phonetics & Phonemics

Linguistic Analysis of a Speech Sample: Spanish
Fall 2012, 2013*

T=Target  A=Acceptable U=Unacceptable
Fall 2012 Fall 2013 Total Data
N=7 N=5 N=12

T A U T A U T A U
Description of dialectical features 3 4 2 3 5 7
Description of phonemes/allophones 3 4 2 2 1 5 6 1
Description of syntactic or intonation 2 5 1 4 3 9
patterns
Description of pragmatic/sociolinguistic | 2 5 2 2 1 4 7 1
features
Description of additional features 2 5 1 3 1 3 8 1
Use of Spanish and citations in paper 1 6 3 2 4 8
Quality of interpersonal 5 2 3 2 8 4
communication in interview

*This course is taught every Fall semester.






ATTACHMENT C2: ASSESSMENT DATA
SPANISH 453: Phonetics & Phonemics
Linguistic Analysis of a Speech Sample: Spanish
Fall 2014*

E=Exceeds = AH=Acceptable-High AL=Acceptable-Low U=Unacceptable

Fall 2014
N=2

E AH AL U
Description of dialectical features 1 1
Description of phonemes/allophones 1 1
Description of syntactic or intonation 1 1
patterns
Description of pragmatic/sociolinguistic | 1 1
features
Description of additional features 1 1
Use of Spanish and citations in paper 1 1
Quality of interpersonal 2
communication in interview

*This course is taught every Fall semester.





ATTACHMENT C3: ASSESSMENT DATA

SPANISH 453: Phonetics & Phonemics
Linguistic Analysis of a Speech Sample: Spanish
TOTAL DATA RESULTS
Fall 2012, Fall 2013, Fall 2014*

N=14**

Fall 2012, 2013, 2014
N=14

Exceeds/  Acceptable Unaccep-

Target Range table
Description of dialectical features 6 8
Description of phonemes/allophones 6 6 2
Description of syntactic or intonation patterns 4 9 1
Description of pragmatic/sociolinguistic features 5 8 1
Description of additional features 4 9 1
Use of Spanish and citations in paper 5 9
Quality of interpersonal communication in 10 4
interview

*This course is taught every Fall semester.
**N=14 on this assessment because one candidate listed as one of 15 program completers in this report
completed this assessment in Fall 2011, prior to the previous 3-year period.





Assessment 7 - Linguistic Analysis Investigation


IUP Spanish Education K-12
SECTION IV: EVIDENCE FOR MEETING STANDARDS

ASSESSMENT 8 (Optional): Additional Assessment that Addresses ACTFL
Standards

Professional Involvement Log

Brief Description of the Assessment. The purpose of this assessment is to verify
that Spanish Education candidates are taking responsibility for their learning outside of
class and are becoming involved in the larger foreign language profession. As freshmen,
candidates are given a Professional Involvement Log template (in both hard copy and
electronic form), which they use to document their involvement in four areas (see
Attachment A below):

1. efforts to improve their Spanish outside of class (e.g., study abroad, club
activities, conversational partners);
2. attendance at professional development events such as conferences and
workshops;
3. familiarity with and membership in professional organizations; and
4. future plans for professional involvement.
For the first two categories, candidates document the name and date of each activity on
the log, describe their experiences in each activity, and reflect on what they learned as a
result. All Spanish majors are required to participate in at least one study abroad
experience (minimum of 4 weeks in a “structured” program that includes taking of
courses at an accredited post-secondary institution). In addition, they are expected to
participate in other activities outside of class in order to strengthen their proficiency in
Spanish.

The third category involves two areas: (a) familiarity with key foreign language
professional organizations and (b) membership in professional organizations. The first
area is checked at the Mid-Program Interview, at which time candidates must discuss
extemporaneously the missions of at least two foreign language professional
organizations and describe the professional development opportunities afforded by each;
they prepare for this task by conducting research as part of Pre-Student Teaching |
(EDUC 242). For the submission of their final Professional Involvement Log, candidates
also write a summary of this information. The second area, membership in organizations,
is checked both during the Mid-Program Interview and in the final submission of the log.
While candidates are not required to join an organization, they are highly encouraged to
do so and the rubric illustrates that membership in at least one organization earns them an
“Exceeds” rating in that particular category. Indeed the vast majority of candidates
document student memberships in professional organizations, the one cited most often as
being ACTFL.

The fourth category is also checked both during the Mid-Program Interview and
in the final submission of the log. We realize that, as students, our teacher candidates are
constrained in terms of how much involvement they can have in the profession, due in
part to costs involved in attending conferences and workshops. Therefore, this last





category on the assessment is a way for candidates to project what they plan to do in the
future in order to become involved in the foreign language profession.

As mentioned in the Context Narrative of our previous Program Report, the log is
checked at two points during the candidate’s tenure at IUP: 1) during the Mid-Program
Review, when candidates are given feedback on their involvement and suggestions for
continued professional growth and 2) in conjunction with Step 2 of the 3-Step Process
and the course EDUC 342 Pre-Student Teaching 11, as a final check prior to Student
Teaching. When this requirement was first instituted in 2002, the second check on it
occurred at the end of Student Teaching; however, since Fall 2006, we have had the
second check occur in Step 2 as a prerequisite for Student Teaching in order to hold
candidates more responsible for professional development prior to their final semester.

Between Fall 2005 and Fall 2014, the rubric used to score the Professional
Involvement Log featured three levels of performance (Target, Acceptable,
Unacceptable). However, beginning in Fall 2014, the rubric was expanded to four levels
of performance (Exceeds, Acceptable-High, Acceptable-Low, Unacceptable) to
discriminate more effectively among the performances that tended to fall within the wide
category of "Acceptable". Specifically we wanted to know whether candidates whose
performance was rated "Acceptable™ were moving towards exceeding expectations or
were closer to the unacceptable category. The categories of performance criteria (listed
vertically) on the rubric were not changed.

Results of the exit assessment of the log as administered prior to Student
Teaching are presented here.

Alignment of the Assessment with the ACTFL/NCATE Standards. This
assessment addresses the following standards:

» Standard 1.a.: Spanish Education candidates must document ways in which they
“seek opportunities to strengthen their proficiency” by participating in activities
outside of the classroom, including a required study abroad experience.

» Standard 6.a.: Spanish Education candidates must “engage in professional
development opportunities that strengthen their own linguistic and cultural
competence and promote reflection on practice.” On the log they keep track of the
conferences and workshops that they attend as well as the organizations they join
and in which they become involved. The rubric shown in Attachment B below
illustrates the extent to which they are expected to participate in professional
development activities and become familiar with and involved in the foreign
language profession.

Summary of Assessment Data. Attachments C1-C6 present data that verify that
Spanish Education candidates are dedicated to developing their proficiency outside of
class and participating in professional activities and in the larger foreign language
profession. As shown in the data chart in Attachment C1c, over a three-year period, the
majority of candidates demonstrated performance at the “Exceeds/Target” level in their
efforts to improve their proficiency in Spanish outside of class and in their familiarity
with and membership in professional organizations. The majority performed at the





“Acceptable” level in the areas of attendance at professional development events and
future plans for professional involvement.

Attachments C2, C3, C4, C5, and C6 disaggregate the data by showing the
numbers of candidates participating in specific types of activities (experiences abroad,
efforts to improve Spanish outside of course work, attendance at professional
development events, membership in professional organizations). Of significance are the
following statistics regarding the professional involvement of Spanish Education
candidates over the three-year period:

64% completed two study abroad experiences.

93% completed one full study abroad semester.

93% conversed with a conversation partner outside of class.

100% participated in IUP's Andale (Spanish Club).

79% watched Spanish movies on scheduled IUP movie nights.
100% attended the ITUP Methodology Conference on FL Teaching.
71% were members of Sigma Delta Pi (Spanish Honorary).

100% were members of the Pennsylvania State Education Association
(PSEA).

100% joined ACTFL.

71% joined the Pennsylvania State Modern Language Association
(PSMLA).

VV VVVVVVVY

Although candidates are required to study abroad, they may select the program of
their choice provided that it is at least four weeks in duration. It is commendable that
64% of the candidates participated in 2 study abroad experiences, which was a marked
increase from our last program review that reported 35% of candidates choosing to do so.
It is also evident that candidates are taking advantage of the extra-curricular opportunities
that the Department of Foreign Languages offers to them for strengthening their
proficiency, with 100% of our candidates participating in Spanish Club and 93% of them
engaging in ongoing practice in speaking Spanish through interactions with conversation
partners and conversation groups. Indeed we see anecdotal evidence that this out-of-class
practice plays a role in enabling them to reach our exit proficiency level of Advanced
Low or higher.

Since our last program review, we focused much more on encouraging our
candidates to attend professional development events and become more involved in the
foreign language profession beyond IUP. This effort has yielded excellent results, as
reported on in this assessment. 100% of our candidates attended the IUP Spring
Methodology Conference on Foreign Language Teaching, over half (57%) of them
participated in at least one workshop sponsored by our local collaborative, the
Appalachian Language Educators' Society (APPLES), and 50% attended lectures and
workshops at IUP dealing with issues related to the teaching of foreign
languages/Spanish.

Further, the involvement of our Spanish education candidates in the larger
profession is impressive. 100% of our program completers over the past three years were
student members of ACTFL prior to Student Teaching; this number is more than doubled
from the 47% presented in our previous program review. 100% of our candidates join at
least one professional organization by the time they complete the program, many join two





organizations, and some join three or more. We believe that our success in this area is due
in part to the modeling of our program faculty in attending/presenting at conferences and
being members of multiple professional organizations.

Our faculty would like to continue our efforts in engaging our candidates in the
larger profession, as we feel this is pivotal to their success and enthusiasm for becoming
effective Spanish teachers. We will continue to search for university funding to help
defray costs for our candidates to attend conferences and workshops, particularly the
ACTFL conference, which is often held in a different region of the country and can be
cost-prohibitive for students.

Rationale for How Data Demonstrate Mastery of Standards. An important
goal of the Spanish Department is to prepare our Spanish Education candidates to
become active participants in the foreign language profession and assume responsibility
for their own learning. We are able to accomplish this goal through our benchmark check
of the Professional Involvement Log during the Mid-Program Review and the final
assessment of it at Step 2 prior to Student Teaching. The data presented in Attachments
C2, C3, and C4 confirm that Spanish Education candidates “seek opportunities to
strengthen their proficiency” (Standard 1.a.). Data presented in Attachments C5 and C6
illustrate that candidates “engage in professional development opportunities that
strengthen their own linguistic and cultural competence and promote reflection on
practice” (Standard 6.a.).





ATTACHMENT A: ASSESSMENT INSTRUMENT

Professional Involvement Log
MID-PROGRAM REVIEW & STEP 2

Indiana University of Pennsylvania
Spanish Education K-12

To Be Completed at Mid-Program Review & Step 2

Use the following chart to keep track of your professional involvement throughout

your time in the Spanish Education Program at IUP.

Nature/Name
of Activity

Dates

Experiences or
Responsibilities
during Activity

Learning that
Resulted from
Activity

Efforts to
Improve
Spanish
Outside of
Class (e.g.,
club activities,
conversational
partners)

Attendance at
Professional
Development
Events (e.g.,
conferences,
workshops)

Familiarity
With and
Membership
in Foreign
Language
Professional
Organizations

What do you plan to do in the future to become an active participant in the foreign
language profession?






SCORING RUBRIC

Professional Involvement Log

Exceeds
4

Acceptable-High
3

Acceptable-Low
2

Unacceptable
1

Efforts to Improve
Spanish Outside of
Class

ACTFL/NCATE 1.a.,
6.a.

Has worked on language
proficiency outside of
coursework by
participating in MORE
THAN TWO different
activities throughout a
semester. One activity may
be a second study abroad
experience.

Has worked on language
proficiency outside of
coursework and the
required study abroad
experience by participating
in TWO different activities
throughout a semester.
Acceptable activities
include conversing with a
conversation partner,
participating in LASO and
Andale events, and
working in an environment
where Spanish is spoken.

Has worked on language
proficiency outside of
coursework and the
required study abroad
experience by participating
in ONE type of activity
throughout a semester.
Acceptable activities
include conversing with a
conversation partner,
participating in LASO and
Andale events, and
working in an environment
where Spanish is spoken.

Demonstrated little to no
evidence of working on
language proficiency
outside of coursework and
the required study abroad
experience.

Attendance at
Professional
Development Events

ACTFL/NCATE 6.a.

Has documented evidence
of attending MORE THAN
THREE different
professional development
events. Documented
evidence includes both
proof of attendance and a
description of what was
learned at these events.

Has documented evidence
of attendance at TWO-
THREE different
professional development
events such as the IUP
Hispanic Literatures
Conference, the IUP
Spring Methodology
Conference on FL
Teaching, APPLES
meetings, PSMLA
Conference. Documented
evidence includes both
proof of attendance and a
description of what was

Has documented evidence
of attendance at ONE type
of professional
development event such as
the IUP Hispanic
Literatures Conference, the
IUP Spring Methodology
Conference on FL
Teaching, APPLES
meetings, PSMLA
Conference. Documented
evidence includes both
proof of attendance and a
description of what was
learned at these events.

Demonstrated little to no
evidence of working on
language proficiency
outside of coursework and
the required study abroad
experience.






learned at these events.

Familiarity With and
Membership in
Foreign Language
Professional
Organizations

ACTFL/NCATE 6.a.

In addition to describing
the missions of at least
TWO foreign language
professional organizations
and evaluating
opportunities for
professional development
offered by these
organizations, the teacher
candidate has joined at
least ONE organization as
a student member.

Describes the missions of
TWO foreign language
professional organizations
(e.g., ACTFL, NNELL,
PSMLA, AATSP); may
include one regional
conference such as
NECTFL. Lists examples
of several opportunities for
professional development
offered by these
organizations. The teacher
candidate may be a
member of at least ONE of
these organizations as a
student member.

Describes the missions of
ONE foreign language
professional organization
(e.g., ACTFL, NNELL,
PSMLA, AATSP); may
include one regional
conference such as
NECTFL. Lists examples
of several opportunities for
professional development
offered by these
organizations.

May identify the names of
one or two foreign
language professional
organizations but is unable
to provide additional
information regarding
either mission or the
opportunities for
professional growth
offered by these
organizations.

Future Plans for
Professional
Involvement
ACTFL/NCATE 6.a.

Explains a clear vision of
his/her role as an active
participant in the
profession.

Identifies TWO ideas for
ways to become involved
actively in the profession.

Identifies ONE idea for
becoming involved
actively in the profession.

Relates no immediate
plans for becoming
involved in the profession.

Note: The student must score a “2” in each category on the scale. **If a student fails to attain a “2” in each category, s/he must discuss a remediation plan with
the Coordinator and will be given a second opportunity to submit the log.






ATTACHMENT Cla: ASSESSMENT DATA

STEP 2
Professional Involvement Log
(with original 3 performance categories)
2012-2013, 2013-2014
N=9

T=Target A=Acceptable U=Unacceptable

2012-2013 2013-2014 TOTALS
N=3 N=6 N=9
T A U T A U T A U
Efforts to 3 5 1 8 1

Improve Spanish
Qutside of Class

Attendance at 3 2 4 2 7
Professional
Development
Events

Familiarity With | 1 2 3 3 4 5
and Membership
in Professional
Organizations

Future Plans for 2 1 2 4 4 5
Professional
Involvement






ATTACHMENT Clb: ASSESSMENT DATA

STEP 2
Professional Involvement Log
(with expanded 4 performance categories)
2014-2015
N=5

E=Exceeds = AH=Acceptable-High AL=Acceptable-Low U=Unacceptable

2014-2015
N=5
E |AH |AL |U

Efforts to Improve Spanish

Outside of Class 5
Attendance at Professional
Development Events 5

Familiarity With and

Membership in Professional
Organizations 4 1
Future Plans for Professional
Involvement 3 2
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ATTACHMENT Clc: ASSESSMENT DATA

STEP 2

Professional Involvement Log
TOTAL DATA RESULTS

2012-2015
N=14*
2012-2015
N=14
Exceeds/ Acceptable Unaccep-
Target Range table
Efforts to Improve Spanish Outside of
Class 13 1
Attendance at Professional
Development Events 7 7
Familiarity With and Membership in
Professional Organizations 8 6
Future Plans for Professional
Involvement 7 7

*N=14 on this assessment because one candidate listed as one of 15 program completers
in this report completed this assessment in Fall 2011, prior to the previous 3-year period.
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ATTACHMENT C2: ASSESSMENT DATA

Professional Involvement Log
Number of Study Abroad Experiences

2012-2015
N=14

2012- 2013- 2014- Total 3-Year % of

2013 2014 2015 Experiences | Experiences

N=4 N=5 N=5 Abroad

N=14

2 Study Abroad 2 4 3 9 64%
Experiences
1 Study Abroad 2 1 2 5 36%
Experience
% of Candidates with 100% 100% 100% 100%
Experiences Abroad*

*This percentage will always be 100% for program completers since all Spanish majors
must complete a study abroad program for graduation. The program must be “structured”
(i.e., include a course of study at an accredited post-secondary institution) and have a
duration of at least four weeks.

ATTACHMENT C3: ASSESSMENT DATA

Professional Involvement Log
Types of Study Abroad Experiences

2012-2015
N=14
2012- 2013- 2014- Total 3-Year % of
2013 2014 2015 | Experiences | Types of
N=4 N=5 N=5 Experiences
N=14
1 Full Semester Abroad 4 5 4 13 93%
4 to 7-Week Summer
Study Abroad 2 1 2 5 36%
Full Summer Study
Abroad 1 1 7%






ATTACHMENT C4: ASSESSMENT DATA

Professional Involvement Log

Efforts to Improve Spanish Outside of Class

12

2012-2015
N=14

2012- 2013- 2014- Totals | 3-Year % of

2013 2014 2015 Participation

N=4 N=5 N=5 N=14
Andale (Spanish Club) 4 5 5 14 100%
LASO (Latin American 1 2 4 7 50%
Student Organization)
Conversation Partner/ 3 5 5 13 93%
Tertulias/ LiveMocha
Spanish Movie Nights 4 3 4 11 79%
Peer Tutoring 2 1 3 21%

ATTACHMENT C5: ASSESSMENT DATA

Professional Involvement Log

Attendance at Professional Development Events

2012-2015
N=14

2012- 2013- 2014- Totals 3-Year % of

2013 2014 2015 Participation

N=4 N=5 N=5 N=14
IUP Methodology 4 5 5 14 100%
Conference on FL
Teaching
PSMLA* Conference 4 4 29%
APPLES**Workshop 1 3 4 8 57%
IUP Lectures & 2 2 3 7 50%
Workshops***
Webinars 1 1 7%

*PSMLA=Pennsylvania State Modern Language Association

** APPLES=Appalachian Language Educators’ Society (local foreign language

collaborative)

***These are professional development lectures and workshops sponsored by IUP.






ATTACHMENT C6: ASSESSMENT DATA

Professional Involvement Log

Membership in Professional Organizations

13

2012-2015
N=14
2012-2013 | 2013-2014 | 2014-2015 Totals 3-Year % of
N=4 N=5 N=5 Membership
N=14
ACTFL 4 5 5 14 100%
PSMLA 2 3 5 10 71%
NNELL* 4 4 29%
MFLA** 1 1 7%
NECTFL*** 1 1 7%
Sigma Delta 3 4 3 10 71%
Pi (Spanish
Honorary)
PSEA**** 4 5 5 14 100%
Kappa Delta 1 2 2 5 36%
Pi (Educ.
Honor Soc.)

*NNELL=National Network for Early Language Learning

**MFLA=Maryland Foreign Language Association
***NECTFL=Northeast Conference on the Teaching of Foreign Languages
****PSEA=Pennsylvania State Education Association






Assessment 8 - Professional Involvement Log


Advanced Teaching
First Teaching License
Other School Personnel
Unspecified

0000

10. Degree or award level
2 Baccalaureate
Post Baccalaureate
Master's
Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

CHCRONCNCNONC,

11. Is this program offered at more than one site?
O Yes
@ No

12. If your answer is "'yes" to above question, list the sites at which the program is offered

13. Title of the state license for which candidates are prepared

lInstructional I - Spanish Education K - 12

14. Program report status:
© Initial Review this cycle, Continuing Recognition
O Response to One of the Following Decisions: Further Development Required or Recognition with Probation
©  Response to National Recognition With Conditions

15. State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable state licensure test for the content
field, if the state has a testing requirement. Test information and data must be reported in Section IV. Does your state require such a
test?
@ Yes
O No

SECTION | - CONTEXT

1. Description of any state or institutional policies that may influence the application of ACTFL standards. (Response limited to
4,000 characters)

Following the instructions for Option C, there have been no substantial changes to IUP's Spanish Education K-12 Program since our last
program review in Fall 2009. The Department of Spanish referred to in the 2009 Program Report is now the Department of Foreign
Languages in the current report, as the original department merged with the other languages into one department in 2011. However, this
merger had no impact on the Spanish Education K-12 Program, given that Spanish is the only language that has a teacher preparation
program. It is important to note that the current Program Report addresses the ACTFL/NCATE Program Standards for the Preparation of
Foreign Language Teachers (2002) under Option C. This is the last review cycle in which use of the 2002 standards is permitted.
Nonetheless, we have already begun to make the transition to the new 2014 ACTFL/CAEP Program Standards.

Program Assessments and Rubrics-We have not made changes to our 8 program assessments since our last program review in 2009 because
our assessments had been recently developed/changed at that time. While the assessments have remained the same since 2009, several of the
rubrics were expanded from 3 levels of performance to 4 levels of performance in order to better differentiate among the large group of
students who tended to fall within the broad "Acceptable™ category. This change to the rubrics will be discussed in further detail within the
narratives for Assessments #4, 5, 7, and 8. The rubric change has provided us with richer data about the performance of our candidates on
each criterion of the rubrics. Additionally, we modified slightly the rubric used for Assessment #2 in an effort to clarify the expectations for
candidates in the area of writing and to have a seamless continuum between the expectations at the intermediate and advanced levels,
particularly in the 300-level culture courses and the 300-/400-level literature courses (see further details in the narrative for Assessment #2).
IAssessment System-At the time of our last program review in 2009, IUP had recently launched a comprehensive assessment system that was
based on the “Key Assessment Rating System” (KARS). For each course, faculty identified a key assessment that illustrates achievement of
course objectives; for each key assessment, rubrics were developed that illustrate the NCATE levels of performance: Target, Acceptable,
Unacceptable. These assessments were mapped onto Danielson’s components, the then-10 INTASC principles, and program objectives. The
then- Department of Spanish was one of the first departments to develop key assessments and rubrics for each of its courses and to post this
information to its website: http://www.iup.edu/foreignlanguages/spanish/courseinfo/assessment/default.aspx. Other IUP programs, as well as
programs at other institutions, have used this site as a model for developing key assessments and rubrics.




In 2013, IUP began transitioning from KARS to LiveText, a course-based system for assessing learning outcomes and entering/storing data
ntered on scoring rubrics. The 8 assessments reported on in this Program Report are now on LiveText, and all faculty teaching the courses
ithin which these assessments occur enter the data for candidates in their courses each semester.
s were explained in our previous Program Report and will be discussed in the individual assessment narratives in the current report,
ssessments that are unique to Spanish Education K-12 include the exit ACTFL OPI and WPT (minimum level of Advanced Low required),
s well as the components of the Mid-Program Review, including the writing sample in Spanish, advisory OPI, and English interview (i.e.,
rofessional Involvement Log).

2. Description of the field and clinical experiences required for the program, including the number of hours for early field
experiences and the number of hours/weeks for student teaching or internships. (Response limited to 8,000 characters)

There have been no changes in the field and clinical experiences required for the program since our last program review. As explained in our
last Program Report, our candidates in Spanish Education participate in two early field experiences. As sophomores, they complete Pre-
Student Teaching | (EDUC 242) in a local elementary school, where they teach Spanish to K-5 students in an after-school program. This
experience is completed in conjunction with the first of two methods courses, “Teaching Elementary Content Through Spanish” (SPAN
390), and is designed to provide students with practice teaching Spanish at the elementary school level. In the second experience, candidates,
as juniors, complete Pre-Student Teaching Il (EDUC 342) in either a middle school or high school in the Pittsburgh Public Schools. This
second experience provides candidates with experiences teaching a diverse population of students at the secondary level in an urban setting.
Candidates spend a total of 35 hours in the school over a period of five or more full days, where they complete observation tasks, work with
special needs students, and design and teach a series of Spanish standards-based lessons.

IAll teacher candidates at IUP complete a 15-week Student Teaching experience in their final semester after all course work has been
completed. Candidates seeking certification in two areas may split the 15 weeks and do a quarter in each discipline. Sometimes Spanish
candidates teach at a middle school for one quarter and at a high school for the second quarter.

The last fall semester prior to Student Teaching, candidates complete the second of two methods courses, “Teaching of Foreign Languages
in the Secondary School” (EDUC 453). In order to qualify for Student Teaching, all teacher candidates at IUP must successfully complete
the requirements of Step 2 of the 3-Step Process for Teacher Education. Teacher candidates must demonstrate Advanced-Low speaking and
writing proficiency in Spanish on the ACTFL OPI/WPT the semester BEFORE Student Teaching in order to qualify for the experience.

3. Please attach files to describe a program of study that outlines the courses and experiences required for candidates to complete
the program. The program of study must include course titles. (This information may be provided as an attachment from the college
catalog or as a student advisement sheet.)

Spanish Education Program of Study | Spanish Education Candidate Advising Information

See Attachment panel below.

4. This system will not permit you to include tables or graphics in text fields. Therefore any tables or charts must be attached as
files here. The title of the file should clearly indicate the content of the file. Word documents, pdf files, and other commonly used file
formats are acceptable.

5. Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the program, beginning with the most
recent academic year for which numbers have been tabulated. Report the data separately for the levels/tracks (e.g., baccalaureate,
post-baccalaureate, alternate routes, master's, doctorate) being addressed in this report. Data must also be reported separately for
programs offered at multiple sites. Update academic years (column 1) as appropriate for your data span. Create additional tables as
necessary.

Program:
Spanish Education K-12
) # of Cand'idates # of Program
Academic Year Enrolled in the c | 1)
Program ompleters
2014-2015 17 5
2013-2014 28 6
2012-2013 36 4

(2) NCATE uses the Title Il definition for program completers. Program completers are persons who have met all the requirements of a state-approved teacher
preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the form of a degree,

institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

6. Faculty Information
Directions: Complete the following information for each faculty member responsible for professional coursework, clinical

supervision, or administration in this program.

Faculty Member Name Dr. Eileen W. Glisan
Highest Degree, Field, & University(3) Ph.D. in Spanish Applied Linguistics & Teaching Methodology, Univ. of Pittsburgh

Assignment: Indicate the role of the Coordinator, Spanish Education K-12 Program Certified OPI Tester of Spanish Supervisor of Field Experiences




faculty member®

Advisor of Juniors/Seniors in Program Professor of Methodology Courses

Faculty Rank®)

Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations, and Service

™:List up to 3 major contributions in
the past 3 years(s)

Co-author of Teacher’'s Handbook: Contextualized Language Instruction, most widely used foreign language
methods textbook in teacher preparation programs across the country, now in 5th edition, 2016. Co-director,
ACTFL Research Priorities in Language Education Project, 2009 to present, to design and promote a national
research agenda in foreign language education. Member, ACTFL/NCATE Program Standards Revision Task
Force (2010-2013).

Teaching or other professional
experience in P-12 schools(®

PA certification (K-12) in Spanish & French. 1 year teaching experience in junior-senior high school. Clinical
supervision of student teachers in Spanish (1985-present). Conducts in-service training for K-12 foreign
language teachers across the country.

Faculty Member Name

Dr. Frank B. Brooks

Highest Degree, Field, & University(s)

Ph.D. in Foreign Language Education, The Ohio State University

Assignment: Indicate the role of the
faculty member®

Supervisor of Field Experiences Advisor of Freshman/Sophomores in Program Professor of Methodology
Courses

Faculty Rank(®)

Associate Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations, and Service

:List up to 3 major contributions in
the past 3 years(®)

Recipient of 2014 ACTFL Research Priorities in Foreign Language Education grant. Project: "Attainment of
the Oral Proficiency Standard: Successful FL Teacher Preparation Programs." Co-author of: "It takes a
department! A study of the culture of proficiency in three successful foreign language teacher education
programs.” Foreign Language Annals 47 (2014): 592-613. (Co-authored with Mark A. Darhower). Co-Chair:
IUP Spring Methodology Conference on Foreign Language Teaching, 2006 to present.

Teaching or other professional
experience in P-12 schools(®

Virginia certification (K-12) in Spanish. 7 years high school teaching in Virginia (Spanish, English, English as a
Second Language). Supervision of student teachers at IUP, 2005-present; supervision of student teaching
interns in Florida (1995-2005).

Faculty Member Name

Dr. Christina Huhn

Highest Degree, Field, & University(s)

Ph.D. in Foreign Language Education: Language and Literacy and Educational Technology Purdue University,
West Lafayette, IN

Assignment: Indicate the role of the
faculty member()

Rates Mid-Program Review writing samples as a benchmark for WPTs

Faculty Rank®)

Assistant Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations, and Service

D:List up to 3 major contributions in
the past 3 years(®)

President, Appalachian Language Educators' Society (APPLES). Regional foreign language teachers
association; 2014 — 2016. Author of: "Evaluating Effective Teaching in the 21st Century World Language
Classroom." In Swanson, P. & Hoyt, K. (Eds) Dimension 2013. Valdosta, GA: Southern Conference on
Language Teaching (SCOLT), pp. 104-120. April 2013. Author of: "In search of innovation: A review of
research on effective models of foreign language teacher preparation.” Foreign Language Annals, Special
Issue, ACTFL Research Priorities, Phase I. Glisan, E. and Donato, R. (Eds), July 2012.

Teaching or other professional
experience in P-12 schools(®

Teacher Certification: State of Indiana Professional Educators License - Instructional Certification. Methods
instructor and clinical/student teacher supervisor. 2005 — 2011, Marshall University, Huntington, WV.
Immersion Camp Instructor (Family Leader). WV Summer Language Immersion Camp. Summer 2012, 2013,
2014,

Faculty Member Name

Dr. Jason Killam

Highest Degree, Field, & University(s)

Ph.D. in Hispanic Linguistics (Second Language Acquisition), Indiana University

Assignment: Indicate the role of the
faculty member®

Advisor of Freshmen/Sophomores in Spanish Education K-12 Program Reviewer for Mid-Program Review
(sophomores) Clinical Supervisor of Pre-Student Teaching |

Faculty Rank(®)

Assistant Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations, and Service

:List up to 3 major contributions in
the past 3 years(®)

Presenter at Kentucky Foreign Language Conference 2015: “The Descriptive Power of Definiteness (not
Specificity) in the Acquisition of Direct Object Marking in Spanish.” Lexington, KY. Appalachian Language
Educators’ Society (APPLES). Treasurer: 2015-present. Festival coordinator 2011-2013. Author of “Direct
Object Marking and Word Order Processing in Spanish: An Unclear Connection.” Proceedings of the 2012
Second Language Research Forum (2014): 101-109.

Teaching or other professional
experience in P-12 schools(®

Texas Certification (6-12) in Spanish. Seven years teaching Spanish at the high school level in Mansfield,
Texas. Three years serving as Department Chair for Foreign Languages and Electives. Supervision of student
teachers at IUP (2014-present).

Faculty Member Name

Dr. Marjorie Zambrano-Paff

Highest Degree, Field, & University(3)

Ph.D. in Spanish Sociolinguistics-Forensic, University of Pittsburgh

Assignment: Indicate the role of the
faculty member()

Certified OPI Tester of Spanish (Certification valid until 12/6/2016); conducts OPI testing of Spanish
Education candidates Rates Mid-Program Review writing samples as a benchmark for WPTs




Faculty Rank®)

Assistant Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations, and Service

™:List up to 3 major contributions in
the past 3 years(s)

Presenter at 2015 National Conference on Spanish in the United States, CUNY University New York, NY; “No
comprendi” Literal Translations and Misleading Calques and their Effect in the United States Immigration
Hearings. OPI/ILR Rater, Active OPI Interagency Language Roundtable Language Testing International
tester, 2013-present. Author of Connecting Students to the “Lost C” (Communities) through an Online
Language Learning community, Fall 2014 (Forthcoming). DLM De clase Internacional. Revista Digital del
Departamento de Lenguas Modernas. Departamento de Lenguas Modernas, Tecnolégico de Monterrey y de
Estudios Superiores de Monterrey, México.

Teaching or other professional
experience in P-12 schools(®

Elementary school Spanish teacher, Manchester Academic Charter School, Pittsburgh, PA, 2000-2001. Pre-
School Spanish teacher, Water Works/Allegheny County Childcare Center, Pittsburgh, PA, Fall 1999.

(3) e.g., PhD in Curriculum & Instruction, University of Nebraska.
(4) e.g., faculty, clinical supervisor, department chair, administrator
(5) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
(6) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school personnel.
Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current research findings in
new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
(7) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are consistent with the

institution and unit's

mission.

(8) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
(9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the discipline and grade
level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

7. Complete the ACTFL/NCATE Program Self-Assessment Table and attach below.
Go to the following URL for a copy of this table. Save it to your computer, fill it out, and then upload it below.
http://www.ncate.org/ProgramStandards/ACTFL/ACTFLAttachmentformt.doc

Spanish Education Program Self-Assessment Table

See Attachment panel below.

SECTION Il - LIST OF ASSESSMENTS

In this section, list the 6-8 assessments that are being submitted as evidence for meeting the ACTFL standards. All programs must
provide a minimum of six assessments. If your state does not require a state licensure test in the content area, you must substitute an
assessment that documents candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the
assessment and when it is administered in the program.

1. In this section, list the 6-8 assessments that are being submitted as evidence for meeting the ACTFL standards. All programs
must provide a minimum of six assessments. If your state does not require a state licensure test in the content area, you must
substitute an assessment that documents candidate attainment of content knowledge in #1 below. For each assessment, indicate the
type or form of the assessment and when it is administered in the program.(Response limited to 250 characters each field)

When the e e . Since the previous Since the previous
Type and Number, Name of Typeor Formof |\ ccment Is submissio‘r’] is this submission is this submission is this
of Assessment | Assessment 19 | Assessment 1) Adroi 42 assessment New assessment Substantially (assessment Not Substantially
TSR Changed Changed
Semester
prior to
Ass.essment student
#1: f
Licensure teaching
S —— ACTFL (October 15
! Writing ACTFL WPT for Spring
or other - X . NO NO YES
—— Proficiencty in Spanish Student
Test (WPT) Teaching;
based
February 15
assessment
(required) for Fall
Student
Teaching)
Assessment
2! Cultural Cultural
Assessment L L NO NO YES
Investigation Investigation
of content
(required)




End of
Hispanic
Civilization
Through the
19th Century

(SPAN 340)
taken during
the junior
year, first
semester, or
sometimes
earlier
Methods
course taken
—— Unit plan, prior to
i3 with student
- . accompanying teaching:
CEueleETE Comprehensive | 1. on plas, EDUC 453, NO NO YES
ability to Unit Plan ) .
materials, Teaching of
plan )
(required) and Foreign
q assessments Languages
in Secondary
School
Assessment Summative
#4: Student assessment
IAssessment Teacher of teachin End of
S8 . aching Student NO NO YES
of clinical Summative practice and .
. . . Teaching
practice Evaluation professional
(required) dispositions
Work samp!e Project
demonstrating
. .\ conducted
Assessment candidate's durin
#5: effect on Studegt
Candidate Teacher student Teachin
effect on Work learning, 9 NO NO YES
and
student Sample based on -
) submitted at
leaning pre- and
. - the end of
(required) post-testing
the
and data .
: experience
analysis
Semester
prior to
Student
—— ACTFL OPI Teaching
16 ACTFL Oral in Spanish (October 15
Additional Proflmgncy (offlma! for Spring NO NO YES
A———— Interview academic Student
(required) (OPI) institutional Teaching;
q upgrade) February 15
for Fall
Student
Teaching)
Assessment End of
17 Liguistics Spanish
e project Phonetics
Additional . )
R (interview and
assessment Linguistic with native Phonemics
hat Analysis ) NO NO YES
O informant (SPAN 453)
addresses Investigation ]
CTFL and analysis course taken
o, of speech during junior
X sample) or senior
(required)
year
Assessment Log is
#8: checked
Additional twice: at
assessment Professional Mid-Program
hat Involvement Review and NO NO YES
addresses Log in Step 2
CTFL prior to
standards Student
(optional) Teaching




Professional
involvement
log,
complied
since
freshman
year;
includes out-
of-class work
to develop
Spanish
proficiencey
and
involvement
in
professional
activities

(10) Identify assessment by title used in the program; refer to Section 1V for further information on appropriate assessment to include.
(11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
(12) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student teaching/internship, required courses
[specify course title and numbers], or completion of the program).

SECTION Il - RELATIONSHIP OF ASSESSMENT TO STANDARDS

1. For each ACTFL standard on the chart below, identify the assessment(s) in Section 11 that address the standard. One assessment
may apply to multiple ACTFL standards.

H1#H2 #3 HA #5 #6 #7 #8

A anguage; Linguistics; Comparisons: e Mo 00 M E @
Candidates (a) demonstrate a high level of proficiency in the target language, and they seek opportunities to
strengthen their proficiency (See the supporting explanation and rubrics for required levels of proficiency.); (b)
know the linguistic elements of the target language system, recognize the changing nature of language, and
accommaodate for gaps in their own knowledge of the target language system by learning on their own; and (c) know
the similarities and differences between the target language and other languages, identify the key differences in
varieties of the target language, and seek opportunties to learn about varieties of the target language on their own.

2: Culiuires, Citeratures, Cross-Bisciplinary Concepts. I 0y ooEooo

Candidates (a) demonstrate that they understand the connections among the perspectives of a culture and it's

practices and products, and they integrate the cultural framework for foreign language standards into their

instructional practices; (b) recognize the value and role of literary and cultural texts and use them to interpretand OO OO OO OO
reflect upon the presepctives of the target cultures over time; and (c) integrate knowledge of other disciplines into

foreign language instruction and identify distinctive viewpoints accessible only through the target language.

3. Language Acquisition Theories and Instructional Practices. ~ 0OPBEOO00

Candidates (a) demonstrate an understanding of language acquisition at various developmental levels and use this

knowledge to create a supportive classroom learning environment that includes target language input and

opportunities for negotiation of meaning and meaningful interaction and (b) develop a variety of instructional Ll lfr il i
practices that reflect language outcomes and articulated program models and address the needs of diverse language

learners.

4. Integration of Standardsinto Curriculum and Instruiction. " O DoBoEoo0o

Candidates (a) demonstrate an understanding of the goal areas and standards of the Standards for Foreign Language
Learning and their state standards, and they integrate these frameworks into curricular planning; (b) integrate the
Standards for Foreign Language learning and their state standards into language instruction; and (c) use standards
and curricular goals to evaluate, select, design, and adapt instructional resources.

BuAssessment of Eanguage and Culiures: e 0 oEEEooo

Candidates (a) believe that assessment is ongoing, and they demonstrate knowledge of multiple ways of assessment

that are age- and level- appropriate by implementing purposeful measures; (b) reflect on the results of student

assessments, adjust instruction accordingly, analyze the results of assessments, and use success and failure to Ll lfr il i
determine the direction of instruction; and (c) interpret and report the results of student performances to all

stakeholders and provide opportunity for discussion.

BrPrafessionalism. e 0o ogoooeE

Candidates (a) engage in professional development opportunties that strengthen their own linguistic and cultural
competence and promote reflection on practice and (b) know the value of foreign languge learning to the overall
success of all students and understand that they will need to become advocates with students, colleagues, and
members of the community to promote the field.

lffafalf . afl a2

L fl . a4 ajf.a

lffafalf . afl a2

SECTION IV - EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: For assessments that are listed in Section 11 as Not Substantially Changed since the previous submission:



1. Upload a current copy of the assessment and scoring guide (to ensure that reviewers are using the correct versions) and
2. Provide current data on all assessments.

For assessments that are listed in Section Il as New or Substantially Changed since the previous submission:

The 6 — 8 key assessments listed in Section Il as New or Substantially Changed must be documented and discussed in Section IV. Taken
as a whole, the assessments must demonstrate candidate mastery of the SPA standards. The key assessments should be required of all
candidates. Assessments and scoring guides and data charts should be aligned with the SPA standards. This means that the concepts in the
SPA standards should be apparent in the assessments and in the scoring guides to the same depth, breadth, and specificity as in the SPA
standards. Data tables should also be aligned with the SPA standards. The data should be presented, in general, at the same level it is
collected. For example, if a rubric collects data on 10 elements [each relating to specific SPA standard(s)], then the data chart should
report the data on each of the elements rather that reporting a cumulative score..

In the description of each assessment listed in Section 1l as New or Substatially Changed below, the SPA has identified potential
assessments that would be appropriate. Assessments have been organized into the following three areas to be aligned with the elements in
NCATE’s unit standard 1:

« Content knowledge (Assessments 1 and 2)

« Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)

« Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional knowledge. If this is the case,
assessments that combine content and professional knowledge may be considered "content knowledge™ assessments for the purpose of this
report.

For each assessment listed in Section Il as New or Substatially Changed, the compiler should prepare one document that includes the
following items:

(1) A two-page narrative that includes the following:

a. A brief description of the assessment and its use in the program (one sentence may be sufficient);

b. A description of how this assessment specifically aligns with the standards it is cited for in Section I1l. Cite SPA standards by number,
title, and/or standard wording.

c. A brief analysis of the data findings;

d. An interpretation of how that data provides evidence for meeting standards, indicating the specific SPA standards by number, title,
and/or standard wording;

and

(2) Assessment Documentation

e. The assessment tool itself or a rich description of the assessment (often the directions given to candidates);
f. The scoring guide for the assessment; and

g. Charts that provide candidate data derived from the assessment.

The responses for e, f, and g (above) should be limited to the equivalent of five text pages each , however in some cases assessment
instruments or scoring guides may go beyond five pages.

Note: As much as possible, combine all of the files for one assessment into a single file. That is, create one file for Assessment #4 that
includes the two-page narrative (items a — d above), the assessment itself (item e above), the scoring guide (item f above, and the data
chart (item g above). Each attachment should be no larger than 2 mb. Do not include candidate work or syllabi. There is a limit of 20
attachments for the entire report so it is crucial that you combine files as much as possible.

1. CONTENT KNOWLEDGE: State licensure tests or professional examinations of content knowledge. ACTFL standards
addressed in this entry could include but are not limited to standards 1 and 2. If your state does not require licensure tests or
professional examinations in the content area, data from another assessment must be presented to document candidate attainment of
content knowledge. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 1 - WPT Licensure Assessment

See Attachment panel below.

2. CONTENT KNOWLEDGE: Assessment of content knowledge in the language to be taught. ACTFL standards addressed in this
entry could include but are not limited to Standards 1 and 2. Examples of assessments include comprehensive examinations; written
interprersonal/presentational tasks; capstone projects or research reports addressing cross-disciplinary content; philosophy of
teaching statement that addresses the role of culture, literature, and cross-disciplinary content; and other portfolio tasks. 13)(Answer
Required)

Provide assessment information as outlined in the directions for Section IV



Assessment 2 - Cultural Investigation

See Attachment panel below.

(13)A portfolio is a collection of candidate work. The information to be reported here requires an assessment of candidates’ content knowledge as revealed in
the work product contained in a portfolio. If the portfolio contains pieces that are interdependent and the portfolio is evaluated by faculty as one assessment using a
scoring guide, then the portfolio could be counted as one assessment. Often the assessment addresses an independent product within the portfolio rather than the
complete portfolio. In the latter case, the assessment and scoring guide for the independent product should be presented.

3. PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS AND DISPOSITIONS:Assessment that demonstrates
candidates can effectively plan classroom-based instruction. ACTFL standards that could be addressed in this assessment include but
are not limited to Standards 3, 4 and 5. Examples of assessments include the evaluation of candidates’ ablities to develop lesson or
unit plans, individualized educational plans, needs assessments, or intervention plans. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 3 - Comprehensive Unit Plan

See Attachment panel below.

4. PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS AND DISPOSITIONS: Assessment that demonstrates
candidates' knowledge, skills, and dispositions are applied effectively in practice. ACTFL standards that could be addressed in this
assessment include but are not limited to standards 3, 4, 5 and 6. An assessment instrument used in student teaching should be
submitted. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 4 - Student Teacher Summative Evaluation

See Attachment panel below.

5. EFFECTS ON STUDENT LEARNING. Assessment that demonstrates candidate effects on student learning. ACTFL standards
that could be addressed in this assessment include but are not limited to Standard 3, 4, and 5. Examples of assessments include those
based on student work samoles, portfolio tasks, case studies, follow-up studies, and employer surveys. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 5 - Teacher Work Sample

See Attachment panel below.

6. CONTENT KNOWLEDGE: Assessment that demonstrates candidates are orally proficient in the languages to be taught,
according to proficiency levels stipulated in Standard 1.a. Results of the OPI/TOPT should be submitted. ACTFL standard addressed
in this entry is Standard 1. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 6 - ACTFL Oral Proficiency Interview (OPI)

See Attachment panel below.

7. Additional assessment that addresses ACTFL standards. Examples of assessments include evaluations of professional
development experiences, memberships in professional organizations, conference partcipation, philosophy statements, and case
studies.

Provide assessment information as outlined in the directions for Section IV

Assessment 7 - Linguistic Analysis Investigation

See Attachment panel below.

8. Additional assessment that addresses ACTFL standards. Examples of assessments include evaluations of field experiences, case
studies, portfolio tasks,licensure tests not reported in #1 and follow-up studies.

Provide assessment information as outlined in the directions for Section IV




Assessment 8 - Professional Involvement Log

See Attachment panel below.

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1. Evidence must be presented in this section that assessment results have been analyzed and have been or will be used to improve
candidate performance and strengthen the program. This description should not link improvements to individual assessments but,
rather, it should summarize principal findings from the evidence, the faculty's interpretation of those findings, and changes made in
(or planned for) the program as a result. Describe the steps program faculty has taken to use information from assessments for
improvement of both candidate performance and the program. This information should be organized around (1) content knowledge,
(2) professional and pedagogical knowledge, skill, and dispositions, and (3) student learning. In addition, for each assessment listed in
Section 11, describe why or why not the assessment has been changed since the program was submitted previously.

(Response limited to 24,000 characters)

CONTENT KNOWLEDGE

Since 1991, the IUP Department of Foreign Languages (formerly Department of Spanish) has gathered evidence from an externally used
assessment (the OPI) that its teacher candidates in Spanish are able to speak at a level that the profession has deemed appropriate for foreign
language teacher candidates. For the past 10 years, we have used the official double-rated OPI and WPT to assess the speaking and writing
proficiency of our candidates, and we have a decade's worth of assessment data from Language Testing International (LTI). In addition to
these proficiency data obtained through external validation, we have also conducted unofficial benchmark testing with our sophomore
teacher candidates at the mid-program review point to assess their progress in speaking and writing and to provide feedback and remediation.
Specifically: (1) Candidates complete an unofficial OPI with one of our currently certified OPI testers of Spanish and receive an advisory
rating with a detailed description of what they are able to do in Spanish and what they need to be able to do in order to reach the minimum
level of Advanced Low; and (2) Candidates complete an informal writing assessment and receive a similar description and recommendations
for improving their writing. We believe that these benchmark assessments have been key to enabling candidates to improve and meet the
minimum required level of Advanced Low in both speaking and writing prior to entering Student Teaching.

It merits mentioning that, in a recent survey of IUP cooperating teachers conducted by our College of Education and Educational
Technology, the following comments were made by cooperating teachers in Spanish regarding the preparation of our teacher candidates as it
pertains to their proficiency in Spanish:

« "The fluency level of the candidates in Spanish is without compare. We have had to stop accepting candidates from other colleges and
universities because their proficiency level was not high enough to work with our AP-level 7 students."

* "Spanish teacher candidates easily negotiate meaning with students and create a non-threatening environment conducive to language
acquisition."

* "Spanish teacher candidates are passionate about Spanish language and culture and are always looking for new ways to learn and grow."

Historically, departmental faculty have worked diligently to provide opportunities for our Spanish majors to improve their proficiency and
cultural understanding outside of class (e.g., Andale—Spanish Club, Piso Cervantes—Spanish Floor of Residence Hall, LASO—Latin
IAmerican Student Organization). Several faculty members devote hours each week to conversing with teacher candidates, including by
phone, in an effort to practice Advanced-level functions. We have continued to use the OPI results as one data point for making curricular
and programmatic decisions. For example, beginning in Fall 2015, the senior-level conversation course, SPAN 450—Conversation Forum,

ill be a required, rather than an elective, course to provide opportunities for candidates to focus on developing their oral proficiency at the
IAdvanced level. Over the years, we have developed a community of learners who understand and value the attainment of a high level of
proficiency in Spanish and have a commitment to reaching as high a level as possible. We are pleased that the majority of our Spanish
Education candidates reach the Advanced-Low level of oral proficiency on their first attempt prior to Student Teaching. We will continue
our efforts to provide ample extra-curricular activities and to design remediation plans for students who do not achieve the required level on
their first attempt at the exit OPI.

\We have also used WPT data to make curricular decisions. Since our last program review, we have had 2 faculty retreats, and one focus of
both was to examine ways in which the writing proficiency of candidates (i.e., all students in Spanish courses) could be improved, in light of
the fact that some students each year were not achieving the Advanced Low level on the first WPT attempt. We had two faculty retreats, one
in Fall 2009, and the other in Fall 2014, where one of the issues was the role of writing across the Spanish curriculum. Two specific
curricular changes resulted:
(1) In 2011, the course SPAN 230 Intermediate Composition was revised and renamed SPAN 230 Intermediate Composition and Grammar
to include a review grammar component and to focus on the writing genres of summary, description, and narration. Additionally, the revised
course incorporates more writing opportunities that parallel the WPT requirements: timed writing without access to dictionaries and other
instructional materials; and
(2) In Spring 2015, a new composition course was developed, SPAN 330 Advanced Spanish Composition and Grammar, to focus on the
riting genres of exposition, argumentation, and academic research. This course was created in part to provide additional opportunities for
our teacher candidates to work towards writing at the Advanced level. This new course will be offered for the first time in Fall 2015.

Our discussion of writing proficiency also focused on the development of writing in our advanced-level culture and literature courses and the



expectations in terms of written products that students produce. As a result, in 2012, we made some adjustments to the rubric that we had
been using (in our previous program review) for SPAN 340 Hispanic Civilization Through the 19th Century and the other 300-level culture
courses to make clearer the expectations for the types of writing and elements being assessed. Further, in 2014, we developed a totally new
rubric to assess the final paper that students create in our upper-level literature courses. We designed both of these rubrics to have similar
criteria so that we are measuring the same areas in research writing across the curriculum at the 300- and 400- level. See the narrative for
Assessment #2 for more detailed discussion of the rubric. We are not including the literature rubric in this report since it is not being used
currently in any of our 8 assessments being presented for review. However, the following is a comparison of the criteria on the two rubrics:

300-Level Culture Rubric

Content of Paper (Cultural Products, Practices, Perspectives)
Originality

Use of Sources in Research

Organization

Grammatical Accuracy/Mechanics

Vocabulary

300-/400-Level Literature Rubric

Content of Paper

Originality & Quality of Thesis
Quality of Research/Use of Sources
Organization & Argumentation
Grammatical Accuracy/Mechanics
Vocabulary

We use the data from these assessments to monitor the performance of our candidates in the area of writing so that can continue to make
course and curricular changes.

On a yearly basis, departmental faculty examine the data from our key assessments in each course (i.e., KARS and new LiveText systems) in
order to examine trends in the performance of our candidates. In our last program review, we developed more “robust” assessments that
provide an opportunity for candidates to synthesize what they are learning in multiple courses within and beyond the department (see
Assessments #2 and #7). Our content knowledge assessments illustrate that candidates are attaining content-based expectations of both our
program competencies and the ACTFL/NCATE Program Standards. We attribute this to at least two factors: (1) all Spanish majors
participate in a study abroad program; and (2) prior to our last program review, we updated all course objectives to be performance- and
proficiency-based and aligned courses more with expectations of ACTFL/NCATE (now transitioning to ACTFL/CAEP).

In order to continue the progress we have made in the area of improving candidates’ knowledge, departmental faculty need to continue to be
educated in terms of the newly revised K-16 World-Readiness Standards for Learning Languages and the ACTFL/CAEP Program Standards.
Some faculty still do not have a thorough understanding of areas such as the 3-P cultures framework, interpretive listening and reading,
second-language acquisition issues, and standards-based planning and assessment. Our Departmental Assessment Committee continues to
work on creating opportunities to bring faculty together for purposes of professional development and discussion, as in our faculty retreats.
Continued progress requires ongoing collaboration among faculty.

Note: We have not made changes to our content assessments (#1, #2, #6, #7) because we feel that these are still cutting-edge assessments and
indeed have been adopted by many other institutions for use in their programs. As explained in detail in Assessment #2, we changed the
criteria in the rubric for the Cultural Investigation to address the concerns about the development of our candidates' writing proficiency.
Additionally, as explained in detail in Assessment #7, we expanded the rubric from 3 to 4 performance levels to better capture the specific
performances of candidates at the broader "Acceptable” level.

PROFESSIONAL AND PEDAGOGICAL KNOWLEDGE, SKILLS, AND DISPOSITIONS

Assessment data clearly verify that IUP’s Spanish Education K-12 candidates are reaching the expectations outlined in the ACTFL/NCATE
Program Standards with respect to pedagogical knowledge, skills, and dispositions. We believe that two factors continue to contribute to this:
(1) our candidates are engaged in teaching from the time they are sophomores, and (2) course work and teaching experiences are closely
intertwined.

Each year IUP requires each program to produce its Student Performance Data Analysis Report (SPDAR), in which faculty use the data from
our key assessments (presented in this Program Report) to analyze the performance of teacher candidates in terms of professional and
pedagogical knowledge, skills, and dispositions. The results of the reports from the past 3 academic years, together with the data presented in
this Program Report for the 8 assessments, reveal the following areas in which candidates have shown improvement since our last program
review:

1. integrating the 3-P cultures framework into their lessons;

2. addressing interpretive listening and reading more extensively in their teaching; and

3. reflecting on their teaching in a more insightful, in-depth manner.

We believe these improvements are the result of our integrating much more work on these three areas in the 2 methodology courses and field
experiences through additional modeling and opportunities for us to provide feedback to candidates prior to Student Teaching. In the recent
survey of IUP cooperating teachers (mentioned in the previous section), teachers commented on how highly skilled our candidates are in



using technology to integrate the 5 Cs, especially communities and cultures.

Performance data also reveal the following areas in which candidates still need to grow:
1. making connections between other school subjects and Spanish in their lessons;

2. providing opportunities for students to interact with target-language communities; and
3. integrating a discussion of SLA theories into the self-reflections of their teaching.

Indeed, integration of both the Connections and Communities Goal areas of the national student standards is an area that is being addressed
on a national level as being challenges for teachers at all levels of instruction. Ways in which we plan to address these three areas include:

- introduce some of the SLA theories typically introduced in the second methodology course (EDUC 453) earlier in the sophomore-year
methodology course (SPAN 390) so that candidates have more time to explore and understand them;

- include more work in the methods courses and Pre-Student Teaching I and Il on integrating the Connections goal area so that candidates are
more comfortable working with Connections in Student Teaching, and provide more examples of lessons that include cross-disciplinary
concepts; and

- integrate more projects in which candidates are required to interact with native speakers so that they acquire ideas for how they may
integrate the Communities goal area into their teaching.

On our annual SPDAR reports, we will continue to evaluate progress made in these three areas.

Note: We have not made changes to our pedagogical assessments (#3, #4, #5, #8) because we feel that these are still cutting-edge
assessments and indeed have been adopted by many other institutions for use in their programs. As explained in detail in Assessments #4, #5,
and #8, we did expand the rubrics from 3 to 4 performance levels to better capture the specific performances of candidates at the broader
'Acceptable” level.

EFFECTS ON P-12 STUDENT LEARNING

The Teacher Work Sample developed by the Spanish Education K-12 Program in 2005 has continued to serve as the model for the other
teacher preparation programs at IUP and in other foreign language programs outside of IUP. Indeed the Comprehensive Unit Plan assignment
in EDUC 453 (Teaching Foreign Language in the Secondary School) illustrated in Assessment #3 has enabled candidates to practice the
steps involved in unit and daily lesson planning.

Data obtained through the Work Sample indicate that our candidates demonstrate that they have positive effects on K-12 student learning, as
a result of Student Teaching. Performance on this assignment has steadily improved each year. Over the past two years, we have placed more
emphasis on ways to differentiate instruction and have made this a requirement for Student Teaching. We believe that this additional focus
has enabled our candidates to more fully understand the reason for conducting pre- and post-assessment and how pre-assessment results can
provide valuable information regarding readiness of their P-12 students to learn and the need for differentiation.

We plan to work with our colleagues who teach EDSP477 Assessment of Student Learning: Design and Interpretation of Educational
Measures in an effort to implement strategies for helping our candidates to interpret the data results from their P-12 students more
effectively. Additionally, we will provide more exemplars of unit plans that integrate technology and higher-order thinking skills, beginning
in the sophomore-level methodology course (SPAN 390). Further, we will continue to work on specific components of the Work Sample in
our methods courses and our early field experiences, Pre-Student Teaching I and 11, so that candidates become accustomed to making a case
that they are having positive effects on the learning of their P-12 students.

Note: We have not made changes to Assessment #5 (Teacher Work Sample) because it has been a model for others to follow and is still a
cutting-edge assessment. As explained in detail in Assessment #5, we did expand the rubric from 3 to 4 performance levels to better capture
the specific performances of candidates at the broader "Acceptable” level.

It is important to note the positive feedback that we consistently receive from Spanish Education K-12 teacher candidates upon graduation
and from alumni who have teaching positions. A few recent comments offered in response to a survey request from our College of Education
and Educational Technology include:

* My program was seriously amazing, and could not have prepared me more. | am first year teacher and recently returned to present at the
language conference held at 1UP.

* | was barely nervous for interviews because | felt SO prepared through 1UP's program. | have already received multiple job offers and am
so fortunate that | chose IUP to pursue my career pathways.

* The program was difficult at times, but IUP has a solid reputation with its Teacher Preparation Programs, and countless school districts
seek out IUP graduates. | feel prepared to have my own classroom in the near future!

In summary, our program collects, analyzes, and uses the data results from our key assessments to assess the performance of our candidates
in Spanish Education K-12 in the areas of content knowledge in Spanish, professional and pedagogical knowledge, skills, and dispositions,
and candidate effects on P-12 learning. Data from these assessments are used (1) to inform candidates about their progress in the program;
2) to provide faculty with data-driven information about candidate progress in terms of specific rubric criteria as well as overall trends in
performance across courses; and (3) to discuss and make informed changes to the program (i.e., to the curriculum, courses, teaching) to
improve the performance of our candidates. Through this process, our assessment system enables us to close the loop between assessment
and instruction.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1. For Revised Reports: Describe what changes or additions have been made to address the standards that were not met in the



original submission. Provide new responses to questions and/or new documents to verify the changes described in this section. Specific
instructions for preparing a Revised Report are available on the NCATE web site at
http://www.ncate.org/Accreditation/ProgramReview/ProgramReportSubmission/RevisedProgramReports/tabid/453/Default.aspx

For Response to Conditions Reports: Describe what changes or additions have been made to address the conditions cited in the
original recognition report. Provide new responses to questions and/or new documents to verify the changes described in this section.
Specific instructions for preparing a Response to Conditions Report are available on the NCATE web site at
http://www.ncate.org/Accreditation/ProgramReview/ProgramReportSubmission/ResponsetoConditionsReport/tabid/454/Default.aspx

(Response limited to 24,000 characters.)

Please click ""Next"

This is the end of the report. Please click “Next" to proceed.



